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In the matter of the disbursement of the Chickasaw
Coal Asphaltum Royalty Fund; it is agreed:

1lst, That after the close of the present scholastic
vear (June, 1901) no persocn shall be eligible toc teach in the
schools of the Chickasaw nation who has not been examined by a
Board to be appointed by the Governor of the Chickasaw nation
-gnd approved by the Secretary of the Interior, and received
a certificate from such Board as to his mental and moral
qualifications to teach;

2nd., That the outstanding schocl warrants of the
Chickasaw nation, legally issued since the ratification of the
"Atoka Agreement" shall be paid without delay, by a disbursee
ing officer designated by the Secretary of the Interior, out of
the Chickasaw Coal and Asphaltum Royalty Fund now in the hands
of the United States, so far as the same will apply; and such
school warrants as may he hereafter legally issued, shall, in
like manner be paid out of such fund as shall hereafter come
into the hands of the United States, so far as the same will
apply, annually, semi-annually or quarterly as the Secretary
of the Interior may deem hest,

3rd, The school officials appointed by the Secre=
tary of the Interior for the Indian Territory shall, at all
times have access to the schools of the Chickasaw nation, for
the purpose of advising as to courses of study, methods of
teaching, sanitation, discipline, etc., etc.; &and friendly
co~cperation with them, on the part of the schoel officials
and teachers, and other officers of the Chickasaw nation, in
the betterment of such schools, is guaranteed; and any infore
mation that may be desired by the Secretary of the Intericr or
hié representative as to the condition or conduct of such schools -

will at all times be cheerfully furnished,



RESOLUZION.

WHERBAS: The Chickasaws have ever manifested a deep in-
terest in the sdusation of their childran, and te that end i%
was provided in the Atoka Agreement. that, goal and asphalfum
should be meserved from alletment, and leassd wuer the diraction
of the Sssratary of the Interior

he royaltiss tbnvefmm naid 1ntn the Treasury of
?m‘“& ‘J»’;‘*‘l"if, éﬁ‘i”ﬁ& e ¥ Baore ?ﬁi‘;‘f‘hihﬁﬁz e R
nteri g 5. e s s SR a&m aduga ion g:f the shildren of
ndian blood af the mbex's of sald Tribas*;
and

WHEREAS; Mere than two years have passed sinecs tha ratifi-
cation of the Ahoks Agresment, and a rovalty fimd has acsrmd
thorewnder o an amount exsasding Sixty Thansand Dellars,
(860,000,00), af which the fhickasaws have had na henefit, ne
rules and reemiations for drawing this money frem the Treasury
of the Tnited States having haen preseribed hy the Secretary of
the Interior, as eonterplated hy the Agresment; and

WHEREAS: The Chickasaws have, for the past two vears, su-
pporbed their sehools out, of the interest on their trust Himd,
as best they seuld, and wnless A means he provided whershy they
may sesure the benefit af this rayalty fand for adugat ional
purnosas, their sehools will gertadnly be eripnled, ana, perhaps,
discontinmed:  Now, THEREWORE,

PE IT RESOLVED ¥ THE LERISLAZURE OF THE nEICKASAW NATION,
that the Seerstary of the Interior be requestad to prescribe rules
and repadations whareby this money may he drawn fxom the Tressury
of the United States for sduscational yurpasaes, as guaranteed
by the Atoka Agrasment,
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551 ConarEss, | HOUSE OF REPRESENTATIVES. § DOCUMENT
2d Session. § { No. 310,

EDUCATION OF WHITE AND NEGRO CHILDREN IN THE
INDIAN TERRITORY.

LETTER

THE ACTING SECRETARY OF THE INTERIOR,

CERTAIN PETITIONS AND COMMUNICATIONS, WITH RECOM-
MENDATIONS IN REGARD TO THE EDUCATION OF WHITE AND
NEGRO CHILDREN IN THE INDIAN TERRITORY.

FEBRUARY 16, 1898.—Referred to the Committee on Indian Affairs and ordered to be
printed.

DEPARTMENT OF THE INTERIOR,
Washington, February 15, 1898,

SIR: A mostextraordinary and anomalous condition has been brought
to my attention, relating to the education of children of white and
colored residents of the Indian Territory.

All the lands in that Territory belong to the Indians of the Five Civ-
ilized Tribes, and the United States can not make any provision for
educational purposes therein, except by direct appropriations from the
public Treasury. No appropriations for the purpose have ever been
made, consequently no provision for the education of white and colored

youth exists.

The white and negro residents are there by sufferance only, having
no voice in the government under which they live or ownership in the
8oil on which they reside.

It is represented to me that there are at.this time at least between
250,000 and 300,000 white residents in the Indian Territory, to which
large accessions are made each year. Of this number there are believed
to be not less than 30,000 children of school age, all of whom are shut
out from the schools supported by the governments of the five nations
of Indians who control the Territory, as well as from those supported
by the United States for the benefit of Indian youth. Besides these,
the children of the entire colored population, said to number 25,000,
are little, if any, better off. In the Chickasaw Nation they are dis-
owned and cast off by the tribal government. The other nations have
nominally admitted their colored populations to citizenship, but practi-

" eally their children are not better provided for than those of the whites,.

It appears, therefore, that there is a mass of more than 50,000 children
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of both races, of school age, for whose education, either industrial or
literary, there is absolutely no provision whatever—children who are
growing up without any of the advantages possessed by those in all
other parts of the vast domain of the United States.

Petitions signed by white residents of Vinita and vicinity have been
received by the Department, asking Congress to make an appropria-
tion to eduecate the white children of the Indian Territory, and making
a specific request for the appropriation of land scrip covering an area
equal to the number of acres given other Territories, the same to be
sold and the proceeds devoted to the establishment of free schools for
the education of children in the Territory.

Believing the subject to be of vital importance to the future welfare
of the Territory, as well as to the surrounding States, I have caused
the matter to be laid before the Commissioner of Indian Affairs, the
Commissioner of Education, and the Commission to the Five Civilized
Tribes for an expression of their views, and herewith transmit copies
of the said petitions and of the reports of the officials named for the
information of the Congress and for such action as it may in its wis-
dom deem proper and necessary totake in the premises.

In submitting this matter I can not too strongly urge the importance
of the subject to the welfare of the persons whose educational interests
seem to have been wholly lost sight of. Attention is also respectfully
invited to the application for some provision for the blind of all races
within the Territory, referred to by the Commission to the Five Civil-
ized Tribes and in the inclosed copy of a communication which accom-
panied their report.

Very respectfully, THOS. RYAN,
Acting Secretary.

The SPLAKER OF THE HOUSE OF REPRESENTATIVES.

DEPARTMENT OF THE INTERIOR,
OFFICE OF INDIAN AFFAIRS,
Washington, January 17, 1898.
Sik: I have the honor to acknowledge the receipt, by your reference,
of a petition from Joseph Hunt and others, Vinita, Ind. T., asking Con-
gress to make an appropriation to educate white children of Indian
Territory. Inasmuch as the question of the number of whites in
Indian Territory and their children appears to be discussed in the
President’s message to Congress, I respectfully return the papers, with
the recommendation that the same be considered in connection with
the report of the Dawes Commission upon the affairs of this Terntory
Respectfully,
A. C. TONNER,
Acting Commissioner.
The SECRETARY OF THE INTERIOR.

BUREAU OF EDUCATION,
January 26, 1898.

Sir: I have the honor to acknowledge the receipt, by reference from
the chief clerk, of a petition purporting to be signed by citizens of
Vinita, Ind. T., and vicinity, asking Congress to make an appropria-
tion to educate the white children of Indian Territory, the said petition
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being headed by another petition purporting to be signed by four per-
sons representing the Grand Army of the Republic for Indian Terri-
tory, and making a specific request for the appropriation of land secrip
equal in number to the acres given other Territories, the same to be
sold and its proceeds used for the purpose of educating children in free
publie schools in said Territory.

I have within the past three or four years heard more than once a
statement of the conditions existing among the white and colored pop-
ulation settled in Indian Territory outside of the Indian tribes. If my
information is correct, it seems that the youth of both races are grow-
ing up not only without proper school education, but also without
proper industrial training. With industrial training the youth can
look forward to bettering his condition, even if he is illiterate. With-
out it he can not hope to obtain an honest living.

A population that can not acquire title to land and which can not
enter manufacturing or commercial establishments certainly is not
receiving an education in self-respect and is not preparing itself for
a useful citizenship. This is a difficulty which appeals to the National
Government as the only authority able to remedy it. It is too much to
expect that 51,000 Indians will look after the wants of 130,000 white or
colored people (census of 1890) who have no claim on them. Meanwhile
the surrounding States—Kansas, Oklahoma, Arkansas, Texas, and

“Colorado—can do nothing to help the matter, for it lies beyond their
jurisdiction. And yet all these surrounding States will suffer through

the existence of a population near their borders which has neither
industrial nor literary education. It is likely to form a vast slum into
which that dangerous class of people known as train robbers, looters
of village banks, and other marauders may escape and hide itself from
pursuit. The existence of such a population is a menace to the civiliza.—
tion of the States surrounding the Territory.

The only efficient remedy for this evil is a prov1s10n on the part of
the National Government for the industrial education for the youth of
both races, colored and white, now resident in the Indian Territory.
‘With industrial education in the common arts and trades carried on
in Western States, and with instructions in the elementary Knglish
branches, a means of self-support will be furnished to the children
whose unfortunate parents have settled there. It is not likely that
they will ply their trades and occupations within the Territory, although
there may be some opportunity to do this. It is more likely that they
will migrate to the surrounding States and become worthy members of
civilized communities. Solong as the anomaly exists of a patriarchal
society or a village community in the midst of a modern industrial
civilization, protection is due from the General Government to mis-
guided people of whatever race that migrate into the circle of its
influence.

The question of administering the schools provided for this class of
people is already settled by the existence of the educational division
of the Indian Bureau. The office that has charge of the distribution
of the annual appropriation for the benefit of Indian youth can man-
age with smallest embarrassment the schools adapted to white and col-
ored youth resident in the vicinity of the Indian tribes. Any other
office that should undertake this would have constant questions of
adjustment to make with the Indian Bureau, and besides it wounld have
to establish a “plant” or incur office expenses that would be entirely
unnecessary if the whole matter were left to the Indian Bureau to
manage.
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To sum up these reflections, I would say:

(1) That it seems to be a matter of sufficient importance to commend
itself to Congress for immediate action;

(2) That provision that should be made in the form of industrial
schools ought to lay some stress on the elementary English branches;
and

(3) That the administration of the fund appropriated for the purpose
should be placed with the Indian Bureau, which already has charge of
schools in that section of the country.

I return the petition referred to me with these suggestions, all of
which are respectfully submitted.

Your obedient servant, W. J. HARRIS,
Commissioner.
The SECRETARY OF THE INTERIOR.

COMMISSION TO THE FI1vE CIVILIZED TRIBES,
February 12, 1898.

SIR: The Commission to the Five Civilized Tribes has the honor to
acknowledge the receipt, by reference ‘“for early consideration and
recommendation,” of sundry petitions from persons residing in Vinita
and vicinity, in the Indian Territory, praying for an appropriation in
money for the education of white children in said Territory, and also a
petition of persons representing the Grand Army of the Republic in
said Territory, asking that land secrip equivalent to the 16th and 32d
sections devoted to educational purposes in other Territories may be
devoted to the education of white and colored children in said Indian
Territory.

These petitions find their origin in the peculiar political conditions by
which both white and colored residents in that Territory are surrounded,
and their legal status therein, contrasting, as they do, sharply with the
political and legal conditions in any other of the Territories of the
United States,which have enabled the Government to make in those Ter-
ritories ample provision out of the public domain therein for educational
purposes.

The United States has no public domain in the Indian Territory, and
can not, as in other Territories, therefore, make any appropriation
therefrom to educational purposes. Whatever is done must be by
direct appropriation from the public treasury. Besides, the govern-
ment of this Territory has until recently been altogether in the hands
of a portion of its people, of whom those for which this appropria-
tion is asked form no part, and in whose administration of affairs
they have no voice. Although much of this government has been
resumed by the United States since January last, still these people
remain without any voice therein. The presence of all the white per-
sons alluded to in these petitions, and that of some portion of the col-
ored people, has no recognition in the laws governing the Territory.
Not only have these people no voice in the government under which they
live, but they have no ownership in the soil on which they reside. Their
home is on tke land of another, and they are there by permission of the
owner only, and under existing law they can obtain no more permanent
abode within the limits of the Territory.

These are conditions, both of government and tenure, which pertain
to no other Territory of the United States. If, therefore, anything is
done by the Government for the people in behalf of whom these peti-
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tions pray, it is apparent that it must be done by methods altogether
exceptional, and for reasons that do not exist elsewhere. No one
acquainted with the conditions and needs of these people can hesitate
to express the opinion that, notwithstanding the diffictilties these novel
conditions involve, the necessity for relief in this regard is soimmediate
and pressing that it must be undertaken by the Government, and with
as little delay as possible.

It is estimated that there are at this time between 250,000 and 300,000
of these white residents of the character and of the unrecognized
political existence heretofore spoken of now in the Territory, to which
number there are large accessions every year. Of this number there
are believed to be at least 30,000 children of school age. Now, all these
children are shut out from all the schools supported by the government
of these five nations, and not a dollar of their public money derived
from any source goes to the education of a single one of these 30,000
children. The door of every public school is closed against them all.
No one of them can obtain the least education, except the few whose
parents can find means to hire private teachers. This,in the nature of
the case, is very rare among pioneer settlers under the most favorable
circumstances.

In addition to this vast number of white children utterly shut out
from opportunity for edueation, the children of the entire colored popu-
lation, estimated at 25,000 in all, are little, it any, better off. In the
Chickasaw Nation they are disowned and cast out by the tribal gov-
ernment. The other nations have nominally admitted them to citizen-
ship, but practically they are hardly better provided for than white
children.

There is just aslittle opportunity for these children to acquire knowl-
edge of any industrial pursuit as of any other kind of education.
There are graduating tfrom this mass of ignorance and idleness into
the citizenship of that community every year thousands of these youth
without the slightest preparation for its duties or knowledge of any
means of self-support, while the ranks they leave are kept more than
full by new-born raw recruits.

It needs no argument to make it plain that without some means of
education these children may become an army of ignorant, idle, home-
less tramps, and a menace to good order, and that where it exists there
can be no security to either person or property, or orderly respect to
law and government. An honest livelihood is to such men an impos-
sibility, and the peril of their presence can not be exaggerated. Unless
checked this evil will go on increasing at an alarming rate until it will
involve the community which tolerates it in irretrievable ruin. Delay
is fraught with utmost danger. The initiative in checking it ought to
be undertaken at once. If a permanent system of reliet can not, in
the present unsettled condition of affairs, at this time be formulated,
it is to be hoped that a beginning may be had by placing an appropria-
tion in the hands of the Commissioner of Indian Affairs, to be expended
in aid of outside influence to establish schools among the white and
colored population of that Territory.

There has been started recently a school of this character, supported
entirely by private means, which at this moment is appealing to the
Government for aid. It is established for the benefit of the poor and
unfortunate blind in the Territory, open to all races. It is in charge of
a Miss Lura Rowland, who is herself blind, but has. been educated at
the institute for the blind at Little Rock, Ark., and is herself highly
indorsed by the State authorities. It is held in a room in what was




6 EDUCATION OF CHILDREN IN THE INDIAN TERRITORY.

the United States building at Fort Gibson, Ind. T. Some of the most
worthy men of the Territory, known to be of the highest character by
members of the commission, have consented to act as trustees, and
Miss Rowland has with heroic devotion traversed the Territory, becom-
ing conversant with the needs of such a school. In a letter to a mem-
ber of this commission, which is respectfully referred with this report,
she states that she has found 35 poor blind children already, who
are without any possible chance of education, except through such
a school as she is attempting to maintain. Her plea in this letter for
aid is an appeal that can not fail to meet with favorable consideration,
and the commission earnestly indorse it.

The commission refrains from expressing an opinion as to the methods
by which aid can best be rendered in response to these petitions, beyond
concurrence generally in the views upon that point expressed in the
report of the honorable Commissioner of Education, which is found
included in this reference, to which they take the liberty to refer.

The papers referred are herewith returned.

Respectfully submitted.

HENRY L. DAWES,
TAMS BIXBY,
FrRANK C. ARMSTRONG,
A. S. MCKENNON,
Commissioners.
The SECRETARY OF THE INTERIOR.

THE INTERNATIONAL SCHOOL FOR THE BLIND,
Fort Gibson, Ind. T., February 2, 1898.

DEAR SIR: I write to ask you if you will now kindly begin to use your influence
(as you promised some time since) to aid me in my endeavor to obtain an appropria-
tion from the present Congress for the support of a school for the blind in the Terri-
tory. This school is to include all of the blind who are of school age, both Indians
and whites, who reside within the limits of the Indian Territory.

I have interested myself in this work, bave in person traveled over the Territory
to ascertain the need of such a school, have found that it is badly needed. In my
travels I have heard of more than 35 young blind persons, about one-half of whom
are Indians of different tribes, the rest whites; and as my traveling has been almost
entirely along the different railroads, I conclude that there must be numbers of others
scattered about through the country of whom I have not heard, and whom I have
not been able to reach.

I have succeeded in raising a few hundred dollars by private subscription from
the various towns of the Territory, which has enabled me to organize a school for
the blind at this place, and I hope to have a sufficient amount of money to be able
to continue the school until the close of June. But it will be a very difficult matter
to keep the school running after that time if we can not obtain an appropriation
from Congress.

Will you please lay the matter before the Committee on Indian Affairs, or take
whatever steps you may deem necessary to get a bill through the present Congress,
asking for not less than $10,000 annually for the support and maintenance of a
school for the blind? This amount is to cover all of the necessary expenses of the
school, including teachers’ salaries, &tc.

Colonel Wisdom, Indian agent, has promised to do all he can for.this cause. Per-
haps if you would write him you can together agree upon some plan that is best to
pursue.

‘Will you please interest yourself in this cause and befriend me enough to take the
matter in hand; to frame a bill and to see that it is properly pushed through? It is
necessary that I have some one in Washington upon whom I can depend, and who
will not let the matter rest until some action is taken. Will you please be my rep-
resentative and put forth your very best efforts to obtain the appropriation we so
much need? Will you also please write me as to what course you think best for me
to pursue, to whom I had best write, etc.? Please also give me your views in regard
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to the possibility of my securing these grounds and buildings for the permanent use
of this school in case the country should be allotted. !
Hoping that you will-do all you can to help me in this work, and trusting to har
from you at your earliest convenience, I remain,
Yours, respectfully,
Miss LURA A. ROWLAND.
Hon. A. S. McKENNOX,
Washington, D. C.

To the Senate and House of Representatives of the United States:

Your petitioners would respectfully represent and state that the Indian Territory
has a population of about 250,000 or 300,000 citizens, white and colored; that by the
conveyance heretofore made to the Five Civilized Tribes all the land situated in
said Territory has been conveyed by the United States Government to the Indians;
that the Government has no contract or right to any of said lands; that Congress
can not grant the sixteenth and thirty-sixth sections to said Indian Territory for
school purposes, and that there are no funds obtainable from said lands or the sale
thereof to educate the rising generation.

We therefore ask that the amount of land scrip equal to the number of acres
given other Territories be issued by the Government for the purpose of educating
our children ; that the said scrip be sold and that provisions be made in granting the
same to secure the principal of said amount, and that the interest be used to sustain
a free school system.

‘We further state that our children are growing up in ignorance, without the bene-
fit of an education; that our people are too poor to pay for the education of the
children, and we feel that it is the duty of your honorable body to make suitable
provisions for the maintenance of free public schools.

We further state that the Indians have suitable provisions to educate their chil-
dren, but that they do not allow the white or colored children, where parents are
the citizens of the United States, to attend their schools; therefore we look to your
honorable body for relief.

Given under the hand and seal of the Grand Army of the Republic for the Indian
Territory.

G. W. TAYLOR.
S. K. HALL.

G. S. WHITE.
WM. CLERENGER.

ks
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IN THE INDIAN TERRITORY. /}

Vinira, INp. T., January 1, 1898.

We, the undersigned, citizens of Vinita and vicinity, respectfully ask Congress to
‘;‘{@'ﬁ?.an appropriation to educate white children of the Indian Territory:

seph Hunt.
G. F. Clark.
Hueston Smith.
H. R. Hunt.
Isaac Mode.
Eli Reynolds.
G. M. Davis.
J. B. Robinson.
Robt. Klaus.
J.H. Harmon.
J. K. Taylor.
N. B. (‘hdml)erlin.
E. J. Dixon.
H. C. Barrett.
A.J. Caughron.
A. C. King.
S. K. Hall.
T. J. Jordun.
L. Wade.
H. Balentine.
S. J. Riley.
J.J.Spencer.

T. Wyman Thompson.

J. E. Inman.

J. H. West.

‘W. E. McPherson.
R. W. Ballard.

M. W. Franklin.
G. G. Hendricks.
W. Winegelvee. (?)
W. C. Sartin.

W. €. Chamberlin.
Homer Andrews.
J. W. Hunt.

F. E. Burns.
C.J.Johnson.

L. P.Ishell. (?)
N. P. Wilbur.

Ben Turk.

J. T. Wheet.

Sid Belin. (?)

G. M. Baird.

W. W. Ward.

W. T. Davis.

M. M. Wright.
John Davis.
John L. Dameron.
Chas. N. Martin.
J. N. Toller.

‘W. Lemaster.

R. Barnes.

John H. Bailey.
T, P. Allen.

E. Hendricks.

A. Hendricks.

J. S. Martin.

A. T. Etter.

B. C. Burnett.
‘Wm. McCullum.
J.I. Morning.

H. M. Harriman.
W. L. Jeffries.

Ce W. Gee.

J. T. Gunter.

A. Foster.

W. R. Thompson.
R. F. Williams.

\
|
i

| H. Gould.

D. C. Boswell.
S. Clinton Scott.
John Palmer."
Homer Gay.

E. M. Ungly.
(Illegible.)

W. P. Sherer.
R. M. Fisher.
N. E. Foster.

G. W. Cook.

A. C. B. Allen.
John Hawkins.
John Robinson.

| D. N. Dickerson.

Ish. Davis.
R. L. Beets.

| H. A. Blackmeér.

G. M. Riley.

S. M. Booton.
E.D. Jackson.
A.D. Wheeler.
S. 8. Bluejacket.
J. H. Wartman.
Jos. P. Scott.

| A. G. Hood.
| A. M. Haward.

R. E. Herff.

F. M. Hix.

H. Cornatzer.

S. W. Bond.
J.T. Rateliff.

S. Jackson.
Frank Boyce.
A. Murphy.

0. Q. Newland.
J. M. Sims.

J.J. Carney.
John Douglas.
J. F. Ledbetter.
0. L. Leso.

A. N. Gwin.
John W. Webb.
Jno. W. Sumner.
F. Downing.
Ed. Hamback.
James Howles.
D. P. Warren.
C. M. L.
A. Ryan.
J. D. Booton.
H. Rook.

N. N. Gooher.
S. R. Glenn.
Wm. Simms.
W. Battles.
Jake Walters.
James McCone.
Chas. Ferguson.

John E. Henneger.

G. W. Wilkens.
Hasen Carrico.

J. P. Teataman.
Lomas Jack.
John Mershon.
Jas. S. Alexander,
‘W. D. Custis.

=)

\ J. 0. Cook.

| James McCanisk

‘1\ J. Graves.

| P. W. Craig.

H. B. Donum

J. H. Gibson.

D. Taylor.
George Bills.

| J. H. Nosin.

| Richard Deal,

J. W. Johnson.

| J. C. Michael.

| F. K. Warren.

| W.D.McDowell.

J. A. Jackson.
D. F. Olmstead.

J. B. Myrell.

| A. W. Forman.
C. C. Waddel.
.J.Jordan.

'm. A. Jones.

| D. A. Pinkston.

| G. W. Taylor.

| Lee Marshall.

J.R. Hall.

W. C. Satton.

C. York.

M. L. Blakemore.

i
|
|
|
l
\
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J. H. Dixon. Com. G. A. R. 3
Post, No. 19,

I. B. Hitch(,ock (Peda-
gogue).

N A Scott Vinita.

D. Bouck.

N. Heithly.

I N. Fitzpatrick.

J.R. Bivin.

J. F.Mesner.

F.N. McCoy.

J. S. Hargrove.

J. L. Richardson.

L. W. MeCoy.

John W. Williams.

A. A. Barton.

L. R. Bishop.

J.M Crump.

Ferdinand Bollin.

J.T. Taylor.

S. M. Whitside.

Ed. A. Stanley.

George Williams.

H. C. Skilley.

J. F. Warren.

T. Selinkenbard.

Henry Taylor.

Thomas McCoy.

J. W. Johnson.

‘Wm. H. Daniel.

J. H. Hoover.

‘Wm. McClendon.

‘Wmn. E. Taylor. {

H. W. Simerson. e

J.H. Ward.

Wm. McCain.

Chas. Wright. ’
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‘ " G. W. DUKES, Princirat Chirs.
National Secretary, .

8. 1. HOMER, Caddo, [. T.

M ————— RS S
National Treasurer, AR s
GEO, W, §coTT, San Bois, I.T. :

National Auditor,
S. H. woops, Lenox, I, T.

National Attorney, 4 T T, Tune T+h Yats :
ﬁ A. TRLLE, Atoka, 1. T. Talihlna, Lw il ey ‘u

Messers. Mansfield, MeMurrya and Cornish,
AAtorneys at Taw,
So. McAlester, Ind. Ty.

| Gentlemen:-
E ¥indly mail me a copy of the Agreement that the Chickasaws
made with the Officials in Washington ccncerning the operation of the
Cnickasaw National Schools.

When any:g;/the firmg comes down, don't forget to bring along
with you the Choctaw laws I left with Mr. Mansfield. I need them in

?V the office.

| ; Tery pespectful]-% 44 ,
: v 3

g Principal Chief, Choc
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. Talihina, I. T., June I9, I90I. &% §
f Messers. lMansfield, MclMurray & Cernish, 'v" j
h\ South McAlester, Ind. Ter
; Dear Sirs: 4 ,f
,;, I am in receipt of your ccmmunication of the I7th, instaht,-: i
X suggesting that we meet in cocnference on school matters in South M°A1est-r &
on the 26th, of present month, and in aﬁ:;er 'Mculd(%FFFest that we mest %
4» bn the 26th as I can not get off for the 25th. If my date of appointment f\

. is satisfactory I would ask you to cémmunicate with Mr. Benedict and find
out if he could meet with us at the time and place named. You will please.:Qf—~
‘advise me of his wishes, '

Respectfully,

— Principal Chief, Choctaw Naticn.

fvmem S. I endorse. Judge Thomas for reappointment and you will plea e corres “‘“%

pond with the President to that effect. You may write out an endorsement ‘\E

for Judge Thomas for me and sign my name. Do all you can for his reappoint‘

ment. Gs W. Dukes.,

\.4
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Hon. Secretéry of the Interior,
Washington, D. €.
Sir:

Some weeks ago I requested that you direct Honorable
John D, Benedict, Superintendent of Schools for Indlan merritory,
to me’e t myself and the school officials of the Choctaw Nation with
a wiew to acreeing upon some plan satisfactory to all for the con-
duect oi. Lae schools of tha Choctaw ;;;;f,_ion, .f-:u‘ch. plar to be gub=
~mitted for vour Ppproval. e e ‘

I now writ~ to asise ;/du that such a meetins has heen
held, and I herevyith enclose for vour infomation, a carbon copy
of th agreement Traud with M», Benedict.

In transmitting this apgreement I have to state that 1t
Vis gsatisractory, and T have every reason to bhelleve that, if
approved by rou, and earried into executtog,’ it will resnt in the(
6ond.uc.t of our schools in a way that will be entirely satisfactory
to our neovle; and s2liminate the unrest and dissatisfaction that

now axlsts.

. It v;:i.}.l be observed that this agreement provides thaf
the comnensation of the representative of the Choctaw Matlon shall
ba fixed by you, and pald out of the royalty fund.

| It was not thought proper to suggest the amonnt in the
face of tha agreement, but Mr, Benedict and myself have discussed
the matter in the 1lisght of conditions as they oxis% here, and it
is our idea that th;e compensation o such revresentative should

be fixad at $1200.00, and actual exjenses not to exceed $300.00.
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l %"“‘ MeAlester, Tndlan Terclbory, May 14, 1902,

TS Ryan,
Acting Seapetary of the Interio¥y, .. ... o
Yashingtony D Co
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HonTR=-2
the Geverner will do, in his letter to j;‘hfe »‘Bﬁaom'fsary, abo ve
referred to.
Without reference to 1ts merits, it is eertain that
& controversy exists, and one in which the Choctaws feel

& deep Interest; and if allowed to remain unadjusted, it

is wppersnt *}m.iwﬁgé' Teelling of unrest and aniagonism will
inecreass snad diﬁinish, thnug erippling the usefulneass of
the schoolg and rendaering 1t impossible te accomplish
that dﬁg‘vﬂrw of good that woeuld necessarlly result from
ha.rmbny and friendly co-operation on the part of the Choe-
taws.

Hoving met My, Bendiet in connecilon with the adjust«
ment of the Chickasaw schools; I belleve that i he is
dimcted te meet the Chectav school muthorwﬁ*s for that
PHYposs,; & plan can bhe agre=d upen that will be satisfac-
tory to a'l; snd that will result, if approwed by the
sicretarg and made affective, in entirely eliminat ing the

elements that nmow ecripple the scheols, and by insuring

the hearty co-onaration of the Chectaws, raise the scheols »

of the Matien te the highest possible point of useflness,
I nnderstand it to be the sugest ion of Lhe Governor that

Mr, Benedict be directed to meet the Board of educat ion

of the Chectaw Natiem for that purpese; and that whatever

i8 tentatively agreed upen is to be submitsed for the

avproval of the Secretary of the int;erior. ; |
You will wmdarstaid, as T shated te o V 3 ¥ in %
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South McAlester, Indian Territory,

June 26, 1901,

Honorable Secretary of the Interior,
Washington, D. C.

Dear gir:

I have this day had a conference with Mr. John D, Benedict,
Superintendent of Schools in Indian Territory, and we have agreed
to ask you to make the changes indicated below in youf Rules and
Regulations Concerning Education in the Indian Territory so far as
they relate to the Choctaw Nation. The approval of these changes
by vour Department will satisfy the Choctaw citizens and will insure
their hearty co-operation with the United States School officials
in the management of our schools:

The regulations concerning education in the Indian Territory
in so far as they apply to education in the Choctaw Nation, are here-
by amended and supplemented as follows:

1. The superintendents,; teacher, and other employes in the
schools of the Choctaw Nation shall be selected and appointed, and
their compensation fixed, by a board to be canposed of the School
Supervisor for the Choctaw Nation, appointed by the Secretary of the
Interior, and a representative of the Choctaw Nation, appointed by
the Principal Chief of the Choctaw Nation, and subject to the ap-
proval of the board of education of the Choctaw Nation. The compen-
sation of such representative of the Choctaw Nation shall be fixed by
the Secretary of the Interior, and paid out of the revenues arising
from the mining of coal and asphaltum in the Choctaw Nation, under
Section 29, of the Act of June 28, 1898, (30 Stat. 495.)

2. Hereafter no person shall be eligible to appointment as
superintendent or teacher in the schools of the Choctaw Nation who
has not been examined by such board, and received a certificate as
to his mental, moral, and other qualifications to teach.

3. No person shall be eligible to admission to the boarding
schools of the Choctaw Nation who has not been selected by the regul-
arly constituted authorities of the Choctaw Nation, acting under
tribal laws.

4, The acts of said board shall become effective only when
concurred in by both members thereof, and approved by the Superinten-
dent of Schools in Indian Territory or the Secretary of the Interior.

5., The "Regulations Concerning Education in the Indian Terri-
tory," shall be in full force and effect in the Choctaw Uatvonf————~———
except indofar asthey conflict herewith.
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REPORT OF SUPERINTENDENT OF INDIAN SCHOOLS.

OFFICE OF SUPERINTENDENT OF INDIAN SCHOOLS,
Washington, D. C.,July 1, 1904.

Sir: 1 have the honor to submit hereby the annual report of the
Superintendent of Indian Schools for the fiscal year ended June 30,
1904, together with the proceedings of the Congress of Indian Edu-
cators at St. Louis, Mo., and of the institutes held at Standing Rock
Agency, N. Dak., Rosebud Agency, S. Dak., and Fort Berthold
Agency and Fort Totten, N. Dak., which will be found in the
appendix.

The subjects taken up in this report are those most nearly concerned
with the practical education of the Indian boy and girl, involving not
only school training in the ordinary English branches, but also instruc-
tion in agriculture and the correlated industries, the preliminary work
of which, in conformity with the practice of the best schools, we are
attempting to have done in the class room. The past year shows marked
improvement in methods of instruction, both in literary and industrial
departments. Gratifying advancement has been made in the methods
of teaching English. Pupils now acquire a working knowledge of the
language with greater facility and in a much shorter time than for-
merly. Special endeavor has been made to impress upon the superin-
tendents and teachers the importance of studying the home life and
individual character of the pupils, applying the knowledge gained in
arousing their latent faculties and endeavoring to adapt the methods
of instruction to meet their special needs.

It is gratifying to be able to report that the schools generally are
making satistactory progress, and that both teachers and pupils are
taking increased interest in the work, especiallv in the industrial
departments. The school attendance has increased and was quite reg-
ular during the year. The attendance at the various teachers’ institutes,
including the Congress of Indian Educators at St. Louis, was unusually
large, evincing the growing interest taken in these meetings each year.
Reports from returned students show that most of them are doing
well, many cultivating their allotments, and others working at the vari-
ous trades and occupations for which they have been fitted at the
schools, and that they are also exercising an influence for good upon
their relatives and neighbors at their homes. While in the field visit-
ing the schools I noted that many of them have enlarged and more
complete equipment; some have added to their farms, others have
increased their facilities in various ways, and at all I saw evidences of
progress and advancement.

In conformity with the regulations of the Department and in com-
pliance with your instructions, schools have been visited and inspected
in the following States: Arizona, Kansas, Montana, Oklahoma, Oregon,

5
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Pennsylvania, South Dakota, Virginia, and Wisconsin, reports of
which have been made to you during the year. !

Rice Station School, Talklai, Ariz.— When I visited this school three
years ago, shortly after it was established, these San Carlos Apache
Indian children were fresh from the tepee and knew no _Engllsh, and the
first necessity was to give them a working knowledge of the language in
order that they might make their wants known. Upon my recent visit
1 found that they had made remarkable progress, and that the system
of teaching was one of the best 1 have observed. This is due‘to the
fact that the instructors were compelled to adopt the method of *‘learn-
ing by doing” rather than those used in white or English-speaking
schools. ! g

This school is located in the midst of an arid desert, and the well-
kept grounds, gardens and buildings are an object lesson to the old
Apache Indians on the reservation who necessarily pass the school in
going to and from the agency. The sanitary conditions are excellent
and the health of the pupils good. ; H;

The farm of 50 acres was reclaimed after surmounting many difficul-
ties, it being necessary to dig up the sage brush and thorn trees, and
establish an -irrigation system before the land could be cultivated.
Alfalfa is the principal crop and is used in maintaining the farm stock.
A large quantity of garden products were raised, although the school
is located in an almost arid region, which shows what can be accom-
plished through industry and perseverance. The growing of the vege-
tables not only furnished the pupils elementary instruction in agricul-
ture, but also gave variety to the meals, which were exceptionally well
prepared. : ; ;

This school of 200 full-blood Apache Indian children is remarkably
well managed, and the superintendent deserves credit for his excellent
work. ] i ;

1 also noticed great improvement in the old Indians, as well as the
children. At one little house on the reservation I found a well that
had been recently dug, and, upon inquiry, found that it was the work
of a returned student, who came to the conclusion that it was more
advisable to dig a well than to go a considerable distance to a small
and uncertain stream to get water, as the old Indians are doing. This
returned student also acts as interpreter and adviser to many of the
old Indians. 4

Haskell Institute, Lawrence, Kans.—This school is located :}bout 2
miles south of Lawrence, in a fertile farming region. The climate is
salubrious and the health of the pupils good. The average attendance
during the past year was nearly 800, being fully up to the capacity of
the school.  Additional buildings, recently erected, have materially
added to the school equipment. The crops raised last year included
wheat, oats, corn, hay, alfalfa, fruit, and vegetables. A competent
farmer is in charge, and under his direction the pupils perform all the
farm work, tend the garden, and care for the stock. x

In addition to the literary course instruction is given in manual
training and domestic arts. The cooking school is specially well man-
aged, being the largest and best equipped in the service. A complete
course is given in this most necessary branch of the work. In addition
to the regular course in this department, each girl before graduation
is required to prepare meals for a small family and be able to take

complete charge of the work of a small household.

Gy o .
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Chilocco Agricultural School, Chilocco, Okla.—This school has a farm
of 8,640 acres, most of which is under cultivation. Agricultural teach-
ing of an advanced character, covering stock raising, dairying, care
and management of poultry, gardening, fruit raising, ete., is made the
special feature of the school work. The aim is to give the Indian
youth practical training that will fit him for cultivating his allotment
intelligently and enable him to procure from it a living for his family.
Large quantities of farm products are raised annually. An extensive
orchard is maintained which produces good crops of peaches, apples,
cherries, etc. The hoys are instructed in horticulture, including
nursery work—budding, grafting, etc.—and the Indian schools in the
vicinity (Oklahoma and Kansas) are supplied from the nursery with
fruit trees and grapevines. Large gardens are cultivated and the
yield of vegetables is surprisingly great. Surplus fruit and vegetables
were canned during the season. Careful attention is given to poultry
raising and breeding. The dairy herd has been increased and improved
methods of butter making adopted. The girls are taught to milk, care
for the milk and cream, and make butter and cheese. The manual-
training work is designed to teach the trades most likely to prove useful
to the farmer.

This school has the largest farm and the best agricultural equipment
of any school in the service. The improvements made have been
numerous and varied. Large tracts of prairie land have been con-
verted into flourishing fields of corn and wheat. While having every-
thing necessary to the conduct of farming operations on a large scale,
efforts are made to have the instruction brought down to a practical
basis and fitted to the needs of the individual pupil, being aimed to
place him in a position to be capable of intelligently and successfully
working his allotment. The class-room work and the field work are
correlated, being so merged as to give a thoroughly practical training,
making the boy an all-round farmer. In addition to the practical
lessons during the day they have the benefit of the best kind of even-
ing instruction, each of the employees in charge of particular lines of
work giving lectures periodically on industrial topics.

The superintendent is working hard to make this a great agricultural
school, and has the cooperation and assistance of an active, energetic,
and loyal corps of employees.

Carlisle School, Carlisle, Pa.—This is the oldest and largest school
in the service and is admirably situated for conducting the outing
system, being located in the heart of a prosperous farming section.
A large number of the pupils this year, as heretofore, were placed
with tfamilies, where they attended local schools and received the
civilizing influence of well-conducted homes. When not attending
school they received pay for their services. Their earnings during the
year, most of which were saved, amounted to about $30,000. This
school is well equipped for industrial training, and the instruection
given in the various mechanical trades has produced good results.
The buildings are in good repair and the sanitary conditions excellent.
The menu served consists of wholesome food, well prepared, and is as
varied as the Government ration, supplemented by the products of the
garden and farm, will permit. Many of the pupils are children of
former students, who, profiting by their education acquired at this
noted school, are specially desirous of having their children receive
the same careful instruction. This school has been in operation
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since 1879, and during this period 3,923 young Indians have passed
out of it. The prese%)t en1'£lment is 1,037, making a total of 4,960
who have enjoyed the privileges of the Carlisle School for a longer
or shorter time. Of this number 416 are §1'aduates. { ¢ :

Hampton Institute, Hampton, Va.—The Hampton Ivngtltut(:, is one of
the best-equipped manual-training schools in the United States and
has a corps of able and efficient instructors. The trade school is a
special feature of this institution and the Indian boys who desire to
become proficient in any one or more cf the 18 trades taught are given
every opportunity. They also have exceptional advantages afforded
them for acquiring a practical knowledge of gardening, farming, dairy-
ing, poultry raising, etc. The girls receive thorough instruction in
sewing, cooking, washing and ironing, and general housework, and
before graduating are required to be able to perform all the duties of
a good housekeeper. The work in domestic economy 1s especially fine
at this school. There are also special classes in lace making and pot-
tery for the Indian girls. In addition, they receive instruction in
agriculture in the class room and are required to perform the actual
work of tending the garden under the direct supervision of the class-
room teacher. : WL S

The academic department offers pupils every facility for acquiring
a good English education, the work being correlated with the indus-
trial training. Pupils who devote the entire day to industrial work
attend the evening sessions in the academic department. :

1t is the aim of this institution to fit for special work among their
people those Indians who have received elementary training in the
western schools, and before being admitted applicants are required to
pass an examination showing that they have received the necessary
preliminary training. ] :

The record kept of returned students is the most complete in the
service, and shows that 146 are rated excellent, 336 good, 152 fair, 42
poor, and 8 bad. Hampton students are scattered throughout the
country, demonstrating in various ways what a practical education
like that received at this school will do toward enabling the Indian to
become self-supporting.

e'1‘omah Schoorl),p Toma%, Wis.—This school is recruited l_argely from
the Chippewas and from the Winnebagos of central Wisconsin. A
few years ago these Winnebagos did not send their children to any
school, but nearly all of their children are now attending school, either
at Tomah or at Wittenberg. The old prejudice against education has
largely disappeared. The Winnebagos have made good progress of
recent years in the adoption of civilized ways of living and are able
to support themselves without assistance from the Government. The
school has a good farm, with a fine silo and barn. A dairy building
is in course of construction. The school herd contains a number of
good cows, and they intend to make a specialty of dairying and agri-
culture. The buildings are all in good repair, and the general condi-
tion of the school excellent. The literary work is unusually good, and
the industrial work is also satisfactory. The girls’ dormitory should
be enlarged to accommodate more pupils, so that the numb?r of boys
and girls could be more evenly divided. An employees building
would be an excellent addition, and more 'and can be used to advan-
tage, if the superintendent’s ideas in regard to dairying are to be car-
ried out. There never has been any difficulty in filling the school,
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and the superintendent is anxious to raise the capacity to 300, so that
more facilities can be provided for industrial education.

FIRST STEPS IN INDIAN EDUCATION.

Teaching the young Indian child to speak English is essentially the
first step in his training, and special attention has been directed to giv-
ing him a working knowledge of the language in the shortest possible
time. From careful observation we have found that this can best be
accomplished by teaching objectively, and teachers have been urged
to adopt the method best suited to the peculiar characteristics of the
individual. With this end in view, we have embodied in a circular
the methods used at several schools which have produced remarkably
good results. The circular concludes as follows:

All teachers who have to do with teaching English to the young Indian entering
school are requested to teach objectively, using methods which have accomplished
gratifying resulits.

‘One of the most successful teachers of English in the service briefly
describes the method used in his school, as follows:

We have found a well-constructed sand table a most successful means of teaching
the Indian child to speak English. The table is decorated with familiar surround-
ings and objects with which the pupils come in daily contact—fences are represented
with sticks, trees by twigs, buildings and bridges by little blocks of wood, and roads,
creeks, hills, ravines, irrigating ditches, etc., are laid out on the sand. We have
also found that three times the amount of drill may be secured by having one or two
of the more advanced pupils act as teacher at the sand table, and at the same time
instruction to older pupils can be given in another part of the room. The young
pupils respond more readily and have less timidity in following the pupil teacher,
who has been properly instructed in drilling the class. . The children are made
familiar with one of the objects by having the pupil teacher point it out and pro-
nounce the name in English. This is continued until they become familiar with all
the objects represented. Constant drilling will be necessary in order that the child
may overcome the difficulties of pronouncing the English words, and the work will
be greatly enhanced if the method is varied to suit the needs of the particular class.

The success of this teacher’s plan is shown by the fact that his pupils
can speak more and better English in three months than many pupils
we have observed in other schools can in a year. We have found that
one of the greatest difficulties in instructing beginners is that the
teachers do not have sufficient drill werk; that they do not understand
that the Indian child does not comprehend what he is being taught,
and in many cases is simply repeating from memory. Teachers of
long experience state that instructors, as a rule, are too anxious to
““turn over pages of the chart.”

The following description of the method of another successful
teacher of English is also given:

Plan the lesson. Select a limited number of visible objects and place them in
a row upon a table. Take objects that the Indian must see and handle every
day. Let there be, if possible, some point in which all the objects bear a resem-
blance to one another. In one lesson every object is a pair of something—a pair
of boots, shoes, gloves, etc. Represent each of these pairs of objects by a plainly
written English word on the blackboard. Cause the children to stand in a row
in plain view of both the objects on the table and the words on the board.
Place another class of older pupils at the board prepared, with crayon in hand, to
write. Have pupil No. 1 take an object and say: ‘“This is a pair of shoes—one,
two.”” Do the same with each of the others in the class. They will then know that
what they are holding is a pair of shoes, and that it takes two to make a pair. Fol-
low with other objects, and then select from the objects at random, and see if the
pupils will call them by their right names. When they have learned to do this, call
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their attention to the same objects named in writing on the board. When the pupil
goes to his seat he copies on his slate each word on the board and draws a small pic-
ture of the object corresponding to the word.

Teachers have been shown by circulars and personal talks the great
importance of studying the Indian character, and that all efforts for
the education of the Indian child must be guided by this knowledge.
They have been instructed to get in closer touch with their pupils and
learn the mental and physical peculiarities of each individual and
endeavor to overcome the natural shyness and timidity of the child
upon entering school, to make him feel at home in his new surround-
ings and to win his confidence. The importance has heen urged upon
them of acquainting themselves with the details of the child’s life pre-
vious to entering school, using home as the basis of all work; finding
out his previous interests, the extent of his information, the character
of his home influence; using the knowledge thus acquired as a basis
for intelligent development of his latent mental capacity and as a guide
in unfolding his senses and quickening his perceptions. They have
also been cautioned to bear in mind the difference in heredity and early
home education between white and Indian children, and to remember
that methods of teaching suited to the former must be materially
modified in instructing the latter.

Endeavor has been made to adopt more practical methods and have
the teachers require more oral work in recitations. They are also
encouraged to attempt to awake more responsiveness in the child and
to strengthen the moral fiber, which should be the first consideration.
Studying the child and suiting the training to fit each case has proved
beneficial to both teacher and pupil, and has given the former increased
interest in the work and the latter greater confidence and self-reliance.
The improvement effected has been marked, especially in the facility
and rapidity with which the Indian children are learning English.

The love of home and the warm reciprocal affection existing between
parents and children are among the strongest characteristics of the
Indian nature. It is not strange, therefore, that when a pupil gets
back to his people he should be anxious to please them and that the
impulse to return to the old life and live as they do should be strong
upon him. Greater efforts are being made to guard against this by
training them in habits of self-control and self-dependence, and to live
up to the standards set and the instruction imparted at school, so that
as returned students they may become industrious, self-supporting men
and women, with the strength to withstand the down pull of reserva-
tion life and the ability to uplift the old Indian.

INDIAN DAY SCHOOLS.

The day schools generally have continued their record of good work
during the past year, and in methods and results noticeable improve-
ments have been made. To the day school the Indian child comes
fresh from the tepee and finds himself at once amid new and strange
surroundings; but a good teacher, by tact, can soon overcome his
diffidence and make him a willing and receptive pupil.

As you are aware, the civilizing and elevating influence of these
schools upon the older Indians is a most important part of their use-
fulness. Each year this influence becomes more apparent. On every
reservation where one or more day schools are located the good effects
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upon the older Indians can be plainly seen. These Indians are becom-
ing more enlightened and conforming more rapidly to the habits of
civilized life than those who are far removed from the influence of the
schools. The child on going to his home at night carries with him,
consciously or unconsciously, the civilizing atmosphere of the school.

The lessons of cleanliness and neatness, especialEY, are not lost. On
a recent visit in Arizona among one of the most backward tribes I
noticed a little Indian girl, when the old people were eating their din-
ner upon the ground, leave her mother’s side and go back of the tepee,
where she found a keg, upon which she placed a board and care-
fully laid over it an old piece of sacking, and on this improvised
table she placed her tin can of soup. Following up the history of this
child I found that for a few months the previous year she had attended
a little day school, where a warm, substantial midday meal was served
upon a table, and unconsciously she was introducing into the camp of
her parents the methods of eating from a table and upon a cloth.

We have been constantly urging day-school teachers and housekeep-
ers to follow the instructions of the Indian Office and to make it a part
of their duties to visit regularly the homes of their pupils and instruct
the parents in proper modes of living, in keeping their huts or tepees
neat and habitable, how to prepare and cook their food, ete. At the
Pine Ridge Agency the day-school teachers made 2,000 such vigits
last year and the housekeepers 1,000. Records of the results of these
visits are kept and semiannual reports made. One of these reports
recently made states that in visiting 14 families it was found that all
but 1 kept their houses clean and took an interest in the cleanliness of
their children, all slept on beds, 5 kept cows, and 3 had chickens. All
took an interest in the school and desired to have their children attend.
In 5 cases the parents paid visits to the school. Eleven planted gar-
dens with good success. Five of the Indians raised hay, one harvesting
25 tons. All had sufficient food and clothing, and with one or two
exceptions used their money judiciously. Too much can not be said
in praise of the work being done by the day schools on the Pine Ridge
Reservation.

We have endeavored during the past year to induce the day-school
teachers and housekeepers to carry out the instructions of the Office
and provide a good meal at midday, and have severely condemned the
practice at some of the schools of serving cold luncheons. The Gov-
ernment ration at a number of the schools is supplemented by vege-
tables from the school garden, and the preparation and serving of the
meal furnish opportunity for the good housekeeper to instruct the
girls in cooking, how to set the table, wash dishes, etec.

The day school serves the purpose of a preparatory school for the
more advanced reservation boarding schools. The day-school inspec-
tors have been urged to see that the courses of study are arranged
with this end in view, and the ambition for further and more complete
education is instilled into the minds of the pupils.

We are glad to report that on a recent visit to a number of day
schools we found that the instructions in regard to bathing were being
carried out on some of the reservations, but regret, however, to state
that on others very little attention was paid to this important matter.

Day schools are being encouraged to establish gardens and, where
this has already been done, to enlarge them and cultivate as large crops
of vegetables and small fruits as possible, with the double object of
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varying and extending the noonday menu and providing elementary
agricultural training for the pupils. In this connection a circular, of
which the following is an extract, was sent to superintendents in charge
of day schools and to day-school inspectors:

You are requested to see that all day schools under your supervision endeavor to
conduct gardens, even where teachers and pupils must go a considerable distance
to find a suitable place. Where irrigation is necessary and the water supply is lim-
ited, it is better to have one or more window boxes than to make no attempt at all
at gardening. Wherever conditions will permit, sufficient vegetables should be raised
to supplement and give variety to the daily bill of fare. The children at each day
school should, if possible, have a warm meal at midday. The kind and quantity of
vegetables raised at each school should be reported to the Office.

A spirit of emulation between the schools has been encouraged, and
the good results have been apparent. At Pine Ridge, S. Dak., the
day-school inspector arranged a fair, more especially to show what
the school gardens had accomplished. From each school was brought
a small quantity of the various kinds of vegetables raised. The fl'iengly
rivalry thus created spurred the schools on to greater efforts. He also
devised the plan of arousing interest and assisting the teachers by
having three or four schools assembled at some central point, bring-
ing with them cooked provisions for the noonday meal, and during
school hours having each instructor give a practical explanation of
the methods he had found most useful in teaching English, agricul-
ture, and other subjects.

The day-school system has reached its best development on the Pine
Ridge and Rosebud reservations. All the schools at Pine Ridge are
doing remarkably good work under the general charge of Inspector
J. J. Duncan, who spares no effort to have his teachers introduce the
most practical methods of instruction, and has brought these schools
up to a high degree of excellence. At one of these schools the teacher,
Tﬁomas J. Jackson, adopted a practical method of making his pupils
familiar with simple business transactions, which he briefly describes
as follows:

A gystem of debits and credits was inaugurated and made a working part of the
school—e. g., at the industrial period the boys are paid by the hour for their services
in behalf of the school. At the end of each week the credits are entered in a book
opposite each name by the storekeeper (a big boy or girl who serves a month,
meanwhile becoming thoroughly acquainted with the simple system of bookkeeping
employed). When sufficient sums have been placed to a boy’s credit he is allowed
to buy what he needs in the way of clothing, etc. It has been found that in the
course of a year each boy who is large enough to work will pay in full for the things
he receives. Thus he feels the manly pride of having earned his way. In short, he
has measured the values by honest labor.

This method is considered an excellent one and should produce prac-
tical results in giving the children a knowledge of business methods
that will be of great value to them in taking up the responsibilities of
self-support, and, with your approval, we have recommended that
where practicable this system be inaugurated in other day schools.

Day-school instruction is the initial and most important element in
the education of the Indian. These schools stand in the same relation
to the Indian children as the rural common schools do to the white chil-
dren, and it is recommended that they be established within easy dis-
tance of every Indian settlement. This would meet the objection
frequently made by Indian parents to their children being sent to a
distant bearding school. '
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AGRICULTURAL INSTRUCTION IN SCHOOLS.

Continuing our previous policy, we are endeavoring to give agricul-
ture the foremost place in Indian school work, and special efforts have
been put forth during the year to secure from the instruction the best
possible results. Itis our aim to see that this instruction shall be
eminently practical, having in view the ultimate purpose of equipping
the pupils with a good working knowledge of how to conduct a tarm
successfully. Teachers in the Indian schools have been directed to
follow the practice of many of our best public schools which have
adopted the plan of having the children, immediately upon their
entrance at school, begin the study of seeds, the teachers explaining
the different varieties and illustrating the processes of germination.
We are also endeavoring to have children, under the direct supervision
of the class-room teacher, do the actual work of laying out the garden,
preparing the soil, planting, tending the growing plants, and harvest-
ing the crop. To this end, supplementing personal directions to
teachers, circulars have been sent to the field, from which the follow-
ing are extracts:

Teachers will find garden work one of the best methods in developing English in
backward pupils, as the child when working with his hands unconsciously overcomes
timidity and naturally endeavors to imitate all that he sees done. His intellect is
kindled, curiosity excited, and his mental faculties are thus aroused. Teachers
should follow carefully the instructions laid down in the Course of Study in agricul-
ture, nature study, and gardening, and correlate these branches with number work
(farm accounts), reading, language, and geography.

The work in nature study as laid down in the Course of Study should be prose-
cuted vigorously.

The time is at hand to study the germination of seeds, make hotbeds, forcing beds,
start plantsin boxes to be transplanted in the individual gardens, and to make plans
for later work out of doors.

Select some of the most common garden seeds, as the bean, corn, pea, etc., and
plant on cotton in water or in earth in small boxes, and use them as subjects and
llustrations from which to teach germination of seeds.

Have boxes prepared in which to plant tomato, cauliflower, cabbage, and other
seeds, so as to have an abundance of plants well grown for transplanting in the gar-
den as soon as the frost is out of the ground. Have the pupils procure and prepare
the earth for them under the direction of the teacher, plant the seeds, and care for
the young plants.

Hotbeds or cold frames should be provided, the children doing as much of the

work as they are able. :

The next work will be in the outdoor garden. Preparations may begin before the
time for actual planting. Select and mark off the plot of ground to be assigned for
the children’s gardens, and subdivide into small plots for the individual gardens, as
directed in the Course of Study.

Plant practical things, chiefly vegetables used on the table, with a few flowers if
desired. Let the children plant the seeds and care for the beds. Above all else,
endeavor to instil into each pupil a pride in his garden and a feeling of ownership—
that it belongs to him individually.

In the gardens a rotation of crops should be practiced, and the crops selected for
this purpose should be such as will give the best yield and command the highest
price in the locality. Commence as early in the season as possible, and if a first
crop should fail, reseed.

During the past year our efforts to have agriculture taught more
extensively in the class room have been productive of good results.
At Chilocco, for instance, class-room teachers instruct the pupils in
the processes of nature from the germination of the seed until the
plant is matured. The instruction is so arranged as to correlate with
the field work, which materially aids the farmer in teaching pupils the
practical side of agriculture. It is our constant aim to have the farmer
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give the boys a thorough knowledge of all the processes of farming,
from the breaking of the ground to the storing and marketing of the
crop, by having them perform the actual work. In the Course of
Study detailed instructions are given regarding each operation neces-
sary to successful farming,and the care of the implements and machin-
ery used in farm work, and during personal visits and by letters and
circulars we have endeavored to impress upon superintendents and
teachers the importance of this subject, and to see that the instruction
given the boys is of the most practical character, and also that they
are encouraged to enjoy the work, and not look upon it as a drudg-
ery. At Haskell, for instance, the children were carefully instructed
in the cultivation of strawberries, and under proper supervision were
allowed to gather the fruit and enjoy strawberry suppers.

In accordance with your views we have tried to bring more strongly
to the notice of superintendents and teachers the importance of teach-
ing farming and stock raising, as the following extract from a circular
sent to schools will show:

The Indian pupils need careful agricultural training, and the class-room teacher,
by her daily help, willlay the foundation for intelligent work with the farmer. Ay W
To this end the clags-room teacher must be in touch with the work of the farmer,
and with his advice and direction the greatest strength of the school force should be
brought to bear upon raising crops best suited to the soil, climate, and general con-
ditions. * * * If his home is in a region where nothing can be raised without
irrigation, the boy must be carefully trained in the manner of operating and, where
possible in constructing irrigating ditches. * * * If stock raising can be more
successfully conducted than farming, the training that the boy receives should be
along this line. !

We have supplemented these instructions by personal talks with
superintendents and teachers and by correspondence, always endeavor-
ing to get them to make their methods practical and fitted to the needs
of the pupils. 2 g .

In localities where stock raising is the principal industry teachers
have heen urged to give special attention to this subject, and after
instruction in the class room to take the pupils to the pasture, there
giving, in connection with the farmer or dairyman, practical instruc-
tion in the management and care of stock, including raising of calves
and the distinguishing characteristics of different breeds of cattle—
those best for beef.and those best for the dairy. g

During the past four years we have urged superintendents and indus-
trial teachers to do better and more extensive work in the dairy, and
we are glad to report that some of the schools are carrying out these
instructions. We have also urged matrons and housekeepers to have
the girls as well as the boys learn to milk, and to haye the girls espe-
cially taught the care of the milk, to make good butter and cheese, and
to keep all utensils of the dairy in proper condition. The dairy
department at the Haskell Institute has been very successful during
the past year. : ) 3

Our constant aim is to enable the pupils to obtain practical results
by using practical and simple means, at the same time giving them
sufficient acquaintance with the principles of agriculture to enable
them to understand the reason for the various farming operations, this
being subordinated and made merely accessory to teaching the actual
work of the farm in all its details. P .

The success of the school gardens has been exceedingly gratifying this
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year. More schools have established them, and, where sufficient land
has been available, existing ones have been extended. The system of
having individual garden plots for each pupil has been productive of
excellent results, and has infused into the pupils a spirit of emulation
and friendly rivalry which has led them to put forth their best efforts.
The Cheyenne Boarding School, on the Cheyenne and Arapaho Reser-
Vat-i(l)n, deserves special mention for the efforts made to cultivate good
gardens.

The establishment of gardens serves the dual purpose of enabling
all the pupils to acquire practical knowledge of gardening and provid-
ing fruit and vegetables for the school table. The Pine Ridge day
schools are good examples of the progress being made. This year,
under the direction of the energetic day-school inspector, they put
forth special efforts and have had remarkable success. Each of the 29
schools had a good garden and the yield of vegetables, both in quality
and quantity, was phenomenal. These supplied a very desirable addi-
tion to the midday meals, and the raising of them was equally valu-
able in furnishing instruction for the pupils. The girls as well as the
boys are instructed in gardening. The average farmer’s wife usually
has to superintend, if not do a great deal of the work, and it is impor-
tant that the Indian girls should be taught how to do it. On several
reservations where the day schools cultivated good gardens the pupils
were allowed to take home a quantity of vegetables and the girls were
encouraged to cook them for their parents. The old Indians have
practically lived on a meat diet, but through the influence of the
schools are gradually forming a taste for vegetables. This enables
them to have a more varied diet, which is having a good effect upon
their health. In a few instances we have observed small gardens near
the camps or tepees, this being the direct outcome of the instruction
the children receive in gardening at school.

The efforts of the Office have been devoted specially during the year
to quickening the interest of both teachers and pupils in agricultural
work. In all instruction the ultimate object is constantly kept in
view—to give the pupil practical training in the art of farming, which
will enable him on taking up his allotment to wrest from it a comfort-
able living for himself and his family. The work of the schools dur-
ing the year in this branch of Indian education has shown material
progress.

A few examples are cited to illustrate the good results that have
followed the agricultural instruction in many schools.

The Chilocco Agricultural School, Oklahoma, raised last year 800
bushels of potatoes, 5,785 pounds of cabbage, 700 tons of hay, 1,550
bushels of oats, 5,550 bushels of wheat, and proportionately large
quantities of other agricultural produects.

At the small boarding school at Vermilion Lake, Minn., where the
season is extremely short, the frost being out of the ground hardl
three months in the year, the pupils raised last year about 100 bushels
of potatoes, and also a quantity of garden vegetables.

At the Rice Station Boarding School, Arizona, a large amount of
garden products were raised by the 200 full-blood Apaches, notwith-
standing that this school is located in an almost arid region, which
shows what can be accomplished through industry and perseverance.
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The following table shows the amount of agricultural products grown
at this school and the industrial work of the girls:

Agricultural products.

Maller L L/ obBsEEiol e inl: Sl op S BB S Ly gallons.. 1,665
iy SRR a0l Dt L R e U e pounds. . 557
gl e vl A Lo e B Ol el AU i do.... 20,000
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DT o bt B SR S e e e TR do.... 2,000
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e A e L S R S o ey 800
Radishepi-F i | Qe B3 S o R R e 0L I do¥ 172,000
B A A, L R ST G 5L Sl S tons. . 60
Made by girl pupils.
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Sheptal "o A0ne s Seis B Rt i Rt L O L SR 358
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O verallspiie oy Natevey Wbl el Rl w sl S pairs. . 68

INDUSTRIAL TRAINING.

We have endeavored during the past year to extend the policy of
giving to industrial training the foremost place in Indian education. It
has been our constant aim while visiting schools to impress upon super-
intendents and teachers the importance of having all instruction of a
thoroughly practical character. This instruction, as outlined in the
Course of Study and further explained in circulars sent out from time
to time, is so arranged that the carpentry, sewing, cooking, etc., is
correlated with the instruction given in the class room. The majority
of schools are not attempting to give the Indian boys complete train-
ing in any one trade with the expectation of fitting them to compete
with white artisans, except in cases where they show special aptitude
for some particular trade and indicate a desire to become proficient.

In illustration of the practical work accomplished, it may be noted
that at Mescalero, N. Mex., last year, the boys sawed over 70,000 feet
of lumber and 40,000 shingles and made upward of 120,000 brick.
The interior finishing of the Indian building at the World’s Fair was
done by the boys from the Indian schools. Bath houses have been
erected at 28 of the day schools on the Pine Ridge Reservation, S. Dak.,
for the use of the pupils, a great deal of the work being performed by
the boys. The one erected at day school No. 5 was built entirely by
the teacher and his boys.

1t is gratifying to be able to report that the teachers at many schools
have taken up in earnest the work of industrial training as outlined in
the Course of Study, and that good results have been accomplished.
As a result of the industrial instruction given the girls it is hoped that
in the future they will be able to fit up their homes with many little
conveniences which may suggest themselves, and which their famil-
iarity with simple tools will enable them to make at small cost. Kor
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example, the converting of a packing box into a washstand, cupboard,
ete.; also the making of mattresses, using straw or the dry grass
growing in many regions for the filling.

The mission schools are also doing excellent work in the industrial
field. For many years the St. Francis School, located on the Rose-
bud Reservation, S. Dak., under the charge of Father Digman, has
been doing remarkably good work, and the past year the results along
agricultural lines were phenomenal. The Holy Rosary School, on the
Pine Ridge Reservation, S. Dak, is well conducted, and good results
have been secured from the agricultural work. The St. Xavier School,
on the Crow Reservation, Mont., is doing most excellent work along
industrial lines, and the Catholic fathers in charge have directed their
efforts to teaching the old Indians irrigation. Industrial work is made
a special feature in many other schools conducted under the auspices
of the various churches and missionary societies, and they deserve
great credit for their noble work among the Indians.

Superintendents and teachers have been constantly urged to pay
more attention to teaching cooking and to see that the girls are thor-
oughly instructed in this important branch of their school course.
The cooking department of the Haskell Institute has been established
for several years, and the results during the past year have been
extremely gratifying. The girls receive thorough practical instruc-
tion and are well equipped to become good housekeepers. Superin-
tendents have been requested not to wait for Congress to make
appropriations for the erection of domestic-science buildings, but to
begin the teaching of cooking in one corner of the school kitchen by
providing an ordinary cooking stove, remembering the old maxim,
““ Where there’s a will there’s a way.” At Pine Ridge the teacher
employed as general cook has the interest of the children so thor-
oughly at heart that she devotes a half day on Saturday to teaching
the girls family cooking.

Daring the past year many letters have been written to superin-
tendents requesting them to extend the teaching of industries, as the
following extracts will indicate:

It is the desire of the Office that all Indian girls be taught practical housework,
and you are requested to see that this most necessary branch of their education is
carried out at your school. If possible, you should secure the services of a compe-

tent cook, who can teach a large detail of girls family cooking.
# *

* * * * *

Rug and carpet weaving has been taught successfully at Hampton and other large
schools, the looms used being made by the pupils. I would suggest that you have a
loom made in your carpenter shop, and that your pupils be taught weaving. The
determination to teach practically, to use simple but effective methods, and to make

_the most of the facilities at hand will do much more toward making a school suc-
cessful than the use of complex systems and expensive machinery. Your wide
experience with Indians must have convinced you that it is not the scientific but
the practical part which should be emphasized with them. The ability to use his
hands, agd not to be dependent upon mechanical appliances, is what the Indian
now needs.

Superintendents have been advised to emphasize the industrial side
in their school curriculum, especially fitting the instruction to the needs
of their respective localities. The practical lessons given, coupled
with the actual work done at the various trades, will necessarily prove
valuable to the young Indian in his future efforts to gain a livelihood.
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INDIAN STUDENTS WHO ARE HELPING THEMSELVES.

At most of the large schools the career ot the pupils after leaving
school is watched with interest, and reports are received from time to
time. 'These show in general that the returned student is endeavor-
ing to overcome his environment and to prove himself worthy of the
education he has received. The instances of useful and successful
lives led by Indians who have had the advantages of school training
are numerous, many being successful and even expert mechaniés—
carpenters, housebuilders, blacksmiths, shoemakers, ete.

The following is an extract from a report of the superintendent of
the Carlisle Indian School, Pennsylvania:

With the large number to be kept track of I can give no accurate or detailed
information, nor even give a fair estimate of the number of graduates and nongradu-
ates employed in the different pursuits of the country, but they are to be found in
every capacity, as teachers, clerks, trained nurses, housekeepers, dressmakers, farm-
ers and stockraisers, two as inspectors of cars on the railroads, some as section bosses
and hands in railroad repair shops and other mechanical establishments, and as
enlisted men in the Army and Navy. One is in the real estate business in Oklahoma,
and is vice-president of a bank there. Another is bookkeeper in one of the large
banks of Pittsburg, Pa. -Quite a number are living on their allotments. There were
100 of our graduates and nongraduates engaged in the Indian school service in 1902,
filling positions as teacher, clerk, farmer, blacksmith, etc.

The superintendent of the Oneida School, Wisconsin, reports that
the majority of the students from this school are doing well, and that
quite a number of them are engaged in farming. Out of 102 reported
on from the Santa Fe School, New Mexico, 17 are rated excellent, 40
good, 31 fair, and 14 poor, showing that at least 85 per cent of the
returned students from this school are doing fairly well. It was found
here that the children of returned students were better cared for, their
houses neater and more abundantly supplied with light and air, and
that they have more personal tidiness.

The career of Thomas W. Alford as teacher, surveyor, farmer, and
departmental clerk has had an important influence for good upon the
Shawnee Indians of Oklahoma. He was graduated from Hampton a
number of years ago, and his son, also a graduate of this institution,
took a post-graduate course in agriculture this year. The mayor of
Pender, Nebr., is Thomas L. Sloan, a Hampton graduate, who is a
lawyer of prominence, having recently been admitted to practice
before the Supreme Court of the United States. >

The Big Horn Irrigating Canal, on the Crow Reservation, Mont.,
has been built by Indian labor. This work has been specially bene-
ficial to the Crow Indians; it has furnished them remunerative labor;
has taught them how to work, and has also shown them the necessity of

having better horses. The Moquis at Keams Canyon, Ariz., are all

industrious. Their earnings last year amounted to over $8,000. A
number of the young Indians have been encouraged to start little
stores, and have been very successful. There are seven such stores
now on the reservation. In New Mexico 42 young men from the Indian
school at Santa Fe worked last year on the Santa Fe Central Railway.
The Mescalero Apaches clipped last year 15,500 pounds of wool from
their own flocks, which brought them 13 cents per pound. The 2,000
Indians on the Oneida Reservation are all practically self-supporting.
The Indians of the Northwest and the Pacific coast support themselves
by working in the canning factories and in the hop fields. These are
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merely a few instances taken at random from different sections to show
that Indians all over the country are beginning to help themselves and
are becoming industrious, self-supporting citizens. This is a gratify-
ing tribute to the efforts of those who are trying to lift them to self-
maintenance.

The returned students, as a whole, are giving good accounts of
themselves. There are, of course, exceptions reported, but most of
these cases are due to the tenaciousness with which the old people
of the tribe adhere to their own customs and habits and the effect of
the example thus set. The influences for good, however, predomi-
nate, and as tribal relations are broken up the down-pulling tendency
of tribal life and traditions will lose its force.

The recommendation made in previous reports that an employment
clerk should be stationed at some of the large agencies to assist and
encourage returned students in obtaining employment is once more
respectfully brought to your attention. FErom various causes the cul-
tivating of their allotments is not always practicable, and many of
them, while willing to work, do not know where to look or to whom
to apply. The employment clerk could be informed in advance by
school superintendents of the return of students to their homes and
thus be able to place himself in communication with them. He could
learn their home conditions and their qualifications for particular lines
of work. He could also keep in touch with those most likely to need
Indian labor, trained or otherwise, and, in short, make himself a
medium of exchange between employers and those seeking employ-
ment. It is believed great good could be accomplished by energetic
and capable men in such positions, and many young Indians be given
the opportunity of earning their own living and applying practically
the instruction received at the schools.

TRANSFER OF PUPILS.

The past year shows marked improvement in the method of trans-
fer of pupils from one school to another. Owing to the peculiar con-
ditions attending Indian school work, including the varying ages of
pupils at the same stages of educational development, and the difficul-
ties encountered in some cases in securing the consent of parents to
sending their children to a distance for a term of years, the problem
of systematically promoting or transferring Indian pupils is not an
easy one.

It is the aim of the Office to make the school system as a whole har-
monious and interdependent. The Course of Study, issued some four
years ago, was specially intended as a guide in this work. During
the past year the Hampton Normal and Agricultural School, which
should be looked upon as the Harvard or Yale of the red man, has
caused to be prepared and sent to the field a series of examination
questions to test the fitness of applicants for entrance to this most
excellent institution. Therefore while they had an appropriation for
120 pupils they have only been able to obtain 96 this session who cared
to or were fitted to take advantage of the opportunities offered them.

By correspondence and personal instruction we have urged agents
and superintendents to have the children enter the day schools imme-
diately upon reaching school age and to allow them to remain there at
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least three years, or longer if deemed necessary or advisable in excep-
tional cases, not, however, to exceed five years. Then they should go
to the nearest reservation boarding school, and from this school, when
sufficiently advanced and the consent of the parents has heen obtained,
be transferred to the nearest nonreservation training school. For
many years it has not been possible to carry out this system of trans-
fers and promotions as successfully as one could desire. Agents and
superintendents in many cases, for the sake of obtaining a large attend-
ance at the reservation boarding schools, transfer pupils from the day
schools irrespective of their fitness. Also, in order to obtain a large
enrollment, they receive children into their schools who have a very
slight percentage of Indian blood. Such a course deserves severe con-
demnation.

Each year, however, the rules of the Office are being more strictly
adhered to. Conditions are improving—the opposition of parents,
under ameliorating influences of returned students and the efforts of
the schools, is becoming less, and it is hoped that the endeavor to pro-
vide systematically for the entrance, grading, and transfer of Indian
pupils will fully succeed.

PUBLICATION ON PREPARATION OF FOOD IN INDIAN SCHOOLS.

From letters received in the Office and from personal visits to the
schools it has been found that there is a great need at the present time
for a work which will be of assistance to matrons, cooks, housekeepers,
ete., many of whom are young Indian girls, who, though anxious and
willing, are not capable of planning and using the school ration in the
most wholesome and economical manner. This necessity has also been
brought to our attention through reports of visiting officials, showing
that at many schools the food 1s not properly cooked nor well served
and in some cases is insufficient in quantity. As the chemist of the
Agricultural Department certified “officially that the ration is quite
adequate, it is evident that full use is not being made of it. We are
preparing, and hope soon to submit for your consideration, a work on
the preparation of food in Indian schools, with a view to showing the
best way to utilize the Government ration and the products ot the
schoo! garden and farm, the aim heing to provide the pupils with a
sufficient quantity of nourishing food and to give instruction in pre-
paring it for the table, thus fitting them to pertorm this important part
of housekeeping in a proper and economical manner upon their return
home. In the larger schools the necessity for preparing food in great
quantities to supply the needs of the school tables precludes giving
proper instruction in cooking, unless special facilities are provided in
order that the pupils may be instructed in cooking for a small family.
We hope by the detailed instructions given in this work to secure a
greater variety in methods of cooking and to meet the needs of widely
separated localities. Menus for every day in the week, varied to suit
the succeeding seasons, are included, and a large number of recipes
are given, which have been tested at many of the schools and found
practicable.

In some localities we have noticed considerable difficulty in educat-
ing Indian children to the use of vegetables, they preferring a meat
diet, presumably due to their meat-eating ancestry. We have there-
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fore given special directions for the cooking of vegetables in order
that the pupils may be supplied with and learn the value of a mixed
diet. In many schools the pupils have to be encouraged to cultivate
a taste for milk, and we have constantly urged the advisability of serv-
ing it to growing children instead of so much coffee, although they
prefer the latter. We have carefully observed the meals served in
schools in different localities and have noted the excellence and
variety of food prepared in some schools and the abundance of vege-
tables raised, even in an arid region, as at Rice Station, Ariz., while
at other schools, although located where good gardens can be culti-
vated with little effort, few vegetables and very little milk are served
to the children. X

In visiting the homes of married returned students it has been
observed that frequently the husband provides food which the wife is
too indifferent to cook properly. In following her bistory up at the
school it has often been found that she either did not take to cooking
or that she attended a school where the teaching of cooking was not
considered of special importance. Through the preparatio% of this
work we hope to be able to secure a more uniform method and better
i:esq]lts in having pupils taught to prepare and serve meals for a small

amily.

The importance of enforcing discipline and instructing pupils in
proper conduct in the dining room is also emphasized. Employees
should instruct their Indian charges in deportment at table as they
would their own chiidren, and by offering suggestions to meet diffi-
culties which we have observed, or which “have been reported to the
Office, it is hoped that more uniform and painstaking instructions on
these lines will be secured. v

HYGIENIC CONDITIONS.

_Marked improvement has been made in the general hygienic condi-
tions at schools and their surroundings during the past year. We are
glad to state that more attention has been paid to the subject of
hygiene in buildings, while careful consideration has been given to
the sanitary conditions of the grounds at many of the schools.

With a view to securing the use of every precaution in guarding

the health of the children, circulars have been sent to superintendents
and matrons giving detailed information as to the care of sleeping
rooms and of beds and bedding. Also the importance of isolating all
cases of contagious diseases was emphasized.
; To esta_bhsh habits of cleanliness from the earliest years, we have
issued a circular urging superintendents in charge of day schools and
day-school inspectors to see that comfortable bathing facilities for the
children are provided at day schools where practicable. I am happy to
report that in all but one of the Pine Ridge, S. Dak., day schools bath-
rooms have been erected. These bathrooms are heated by using dis-
carded stoves, and the pupils are bathed under the supervision of the
teacher and housekeeper.

We are glad to state that we have found superintendents generally
endeavoring to carry out the instructions of the Office, and that the
health of the children has been improved. :
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NATIVE INDUSTRIES.

If such schools as the Teachers’ College of Columbia University, the
Ethical Culture Schools, and many others of New York City consider it
educative to have basket weaving and rug making taught, it would
seem advisable for the teachers in the Indian service to include as a
practical part of their work the various arts for which Indians have
become famous by their own unaided efforts—basketry, pottery, bead-
work, tanning, blanket weaving, beaten silver, etc. As a rule, a tribe
is especially expert in some particular art or craft, and we are endeav-
oring to have the respective schools preserve the industries of the
tribes to which their children belong. The blanket weaving which
the Navahos and Moquis do to perfection would naturally be impos-
sible to tribes remote from woolgrowing sections. Similarly, the
tanning procesdes of some tribes, which make the coarse hides as soft
and flexible as kid, are unknown to Indians of other sections. In
basketry many tribes excel, and the fame of the old Indian basket
work has become world-wide. While visiting schools we have urged
personally upon teachers the importance of fostering this natural
hand dexterity of the Indian and encouraging its exercise. Arrange-
ments have been made at a number of the schools to do this. At
Oneida, Wis., the children take special delight in bead and lace work.
Two days in the week they are instructed in lace making, and have
sent handsome specimens of their handiwork to expositions and large
stores, where it has found ready sale. In beadwork they have been
instructed in making belts and pockets, bags, purses, lamp-shades,
watch and fan chains, and collars. They take special pride in this
work, and wherever specimens have heen exhibited more orders were
received than could be filled. At Bena, Minn., the pupils have made
beaded belts and bags and useful articles of birch bark. The bead fan
chains made at Chilocco, Okla., have netted a nice profit to the Indian
girls and furnished them with profitable work tor idle hours.

At Cheyenne, Okla., under the direction of the seamstress, who is
an Indian, excellent beadwork has been made. The matron at Grand
Junction, Colo., has encouraged blanket weaving among the Navaho
pupils. At the Albuquerque School, New Mexico, the girls whose
parents are blanket weavers are so anxious to carry on this work that
they utilize the legs of an ordinary chair for a loom, and it is no
unusual occurrence in passing through the dormitory to find a number
of chairs used as looms on which are unfinished blankets. Many of
the children at Fort Hall, Idaho, are expert beadworkers. The
baskets of Round Valley and Hoopa Valley, California, are especially
noted for their beauty and are in great demand. The baskets of the
Pimas and Apaches of New Mexico and Arizona, although coarse in
weave, are much sought after by tourists. The pottery made by the
Moquis of Arizona and the Pueblos of New Mexico finds ready sale,
and the supply does not meet the demand for this symbolic and artis-
tic ware. Collectors and museums send agents into the field to collect
the best specimens of Indian work.

The arts and crafts of the Indian have a far greater value than is
generally known, and in many sections of the country they become
efficient aids to him in earning a livelihood. When the crops of the
Pimas failed for lack of water, they were enabled to provide for
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themselves temporarily by the sale of their baskets, as did also the
Mohaves, Apaches, and some of the Mission Indians.

The demand for native Indian work has very largely increased dur-
ing the past five years. The production has also increased, but not
uniformly. For instance, in many parts of the country, owing to the
practical extermination of game, there has been a great falling off in
the production of beaded buckskin work, moccasins, leggings, ete.,
but in these localities this falling off has usually been made up by a
corresponding increase in the number of woven bead articles made.
There is no way of exactly estimating the amounts realized by the
Indians from the sale of native products, these sales being made partly
through Indian traders, partly direct to eastern dealers, and largely,
especially in the Southwest, by individual Indians to tourists, dealers,
and curio hunters. A communication received in the Office says that
the president of the Santa Fe Railroad made the statement that the
sales of Indian goods at stations along his lines have increased 1,000 .
per cent in the last ten years and that similar statements have been
made by officers of the Southern Pacific road. The Mohonk Lodge,
Oklahoma, sold $5,213.24 worth of Indian wares last year, as compared
with $1,500 worth a few years ago. Mr. J. W. Benham, of the Ben-
ham Indian Trading Company, states that in their four stores they did
a gross business during the past year of about $140,000, the bulk of
which was Indian-made goods. Mr. Frank Covert, of New York, a
dealer in Mexican and Indian goods, says that last year he bought,
either directly or through post traders, $10,000 worth of Indian goods
proper, as against $3,000 worth five years ago.

The Flambeau Lumber Company, of Wisconsin, handled last year
about $2,000 worth of Indian goods, as against three or four hundred
dollars’ worth five years ago. In a letter to this Office they stated:
“We handle mostly their beadwork. The demand for material of
this kind has increased considerably the past few years, and we can
dispose of all we can procure.” An Indian post trader at Ganada,
Ariz., reports that he seld last vear $29,000 worth of Indian blankets
and baskets and $7,000 worth of silverware made by the Navaho sil-
versmiths. He states that he has kept at work during the past year
325 weavers and from eight to ten silversmiths. Mrs. F. N. Donble-
day, of New York, who has long been interested in improving the
condition of the Indian, last year disposed of $18,000 worth of native
products intrusted to her personally by the Indians for sale. Many
Indian women and girls in the Southwest are doing good work in lace
making tanght them by the missionaries. The Albuquerque school
is teaching blanket weaving and lace making. In the North, espe-
cially in Wisconsin, Minnesota, and the Dakotas, the Indian women
conduct a profitable industry in making bead belts, hatbands, etec.

These incidents are cited especially to show that the Indians, both
men and women, realize the necessity of doing something for them-
selves, and are cooperating with governmental efforts to raise them to
a self-supporting, nondependent condition. The amounts quoted above
as having been paid them last year would indicate that the proceeds of
their native wares form a substantial addition to their incomes.

A number of the schools have given hearty support to our efforts
to have the children become proficient in the arts and crafts of their
parents. A great deal has already been accomplished, but much
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remains to be done if we would preserve the native industries of the
Indian, whose historic associations, no less than their material value,
appeal to us to save them.

TEACHERS INSTITUTES.

Complying with your directions, institutes have been held during the
past fiscal year as follows: The Department of Indian Education of the
N. E. A. at Boston, Mass. ; the Pacific Coast Institute at Newport, Oreg.;
local institutes at Standing Rock Agency, N. Dak.; Rosebud Agency,
S. Dak.; Fort Berthold Agency, N. Dak.; Fort Totten, N. Dak., and
the general meeting of the Congress of Indian Educators at St. Louis,
Mo. Detailed reports of the proceedings at these institutes will be
found in the appendix, with the exception of the meetings at Boston
and Newport, which were included in the report for 1903. All these
meetings were well attended.

The coming together at stated intervals of Indian teachers and work-
ers for mutual exchange of views as to methods and systems is as
necessary as it is for teachers in the public schools; even more so, as
many of them live in isolated parts of the country and are denied the
privilege of attending educational meetings whereby they would be
stimulated and come in contact with the educational thought of the day.

We have endeavored to extend the practice of holding institutes
and to systematize them by arranging times and places most convenient
to the teachers, in order that all may have the opportunity of attend-
ing at least one meeting. During the past year we have, by corre-
spondence and personal interviews, requested supervisors to conduct
institutes in their respective districts, in order to enable teachers to
keep abreast of the times and to bring their standard up to the degree
of excellence required in the public schools. These institutes offer
Indian teachers the same opportunities for mutual benefit and advance-
ment that the county and state meetings offer to the public school
teachers. With your approval, a circular letter on this subject was
sent to the field, from which the following is an extract:

It is desired to emphasize the great benefits derived by teachers as a result of
attendance at institutes where, through interchange of thoughts and experiences,
and. listening to instructive papers and addresses by leading educators, they are
stimulated by new ideas and broadened and helped.

The Congress of Indian Educators will meet at St. Louis, Mo., June 25-July 1,
1904, and the sessions will be devoted to addresses and round-table discussions.
Teachers will be able to attend the meetings of the National Educational Association,
where eminent American and foreign educators will present the characteristics of
their respective systems. They can also take advantage of the unusual opportunities
afforded to make an intelligent study of the educational exhibits in connection with
convention discussions. The Indian Bureau desires that agents and superintendents
encourage their teachers to attend.

The attendance at the St. Louis meeting far surpassed that of any
similar meeting, and the teachers generally availed themselves of the
exceptional opportunities offered for study and improvement. The
meeting being held during the World’s Fair and on its grounds, teach-
ers were enabled to study American and foreign educational methods
in all grades and to listen to addresses by the leading educators of the
world. They also took advantage of the opportunity to visit the
various model schools, including manual training and kindergartens.
In order to call the attention of the Indian workers to the special
facilities for study and improvement during this meeting, we sent to
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each employee in the Indian school service a circular, from which we
give the following extract:

Teachers will be afforded full opportunity for intelligent study of the educational
exhibits at the exposition, both American and foreign. They will also have the
benefits of the convention discussions based on exhibit studies. The exhibits by the
various educational institutions of the United States, from the kindergarten up, will
be the best and largest ever made. Teachers will undoubtedly appreciate the great
benefits to be derived from studying these exhibits illustrating every stage of educa-
tional development. It is suggested that the value of their exhibit study will be
greatly enhanced if the teachers will make a point of systematically taking notes of
whatever they may observe while visiting the various educational exhibits which
may seem to them specially practical and adapted to the needs of Indian training.
These notes will not only be useful to them in connection with the round-table dis-
cussions, but for reference on returning to their schools.

The institute at St. Louis was one of the most successful we have
ever conducted, and it is believed that it will be productive of good
results to the service.

The Indian exhibit at the Exposition contained samples of class-room
work from the schools and a large collection of rare and beautiful speci-
mens of native Indian wares. The exhibit and the model Indian school
served a useful purpose in showing the visiting public that the Indian
will learn and will work, by the best evidence possible-—seeing him
doing it.

GROWTH OF THE INDIAN SCHOOL SYSTEM.

I am glad to report that the past year has marked decided growth
in the Indian school work. The attendance has increased to about
30,000. At the various school plants there have been many improve-
ments in buildings, and more attention has been given to sanitary con-
ditions. New sewerage systems have been established, and old ones,
where defective, have been repaired or replaced. On the whole, the
plants at the various schools are well equipped. At the Crow Agency
Boa(i'déng School, Montana, however, new buildings are very much
needed.

The value of education to the Indian and the duty of the Govern-
ment to give it to him has been recognized, and from the first regular
appropriation in 1819 of $10,000 this sum has gradually been increased
until this year it reached over $3,200,000. Each year the number of
schools and teachers has gradually increased, with a corresponding
annual increase in the attendance of pupils. Improved methods have
been adopted as experience has shown their necessity and value, and
increased facilities have been provided. The water supply is carefully
looked to and the proper means taken to provide abundance of pure
water. Precaution is taken against fire, and the introduction of modern
methods of heating and lighting has contributed greatly to the increased
safety of the buildings. The health of the pupils is more carefully
looked after and everything possible done to prevent the spread of
disease. New hospitals have been erected at a number of schools and
competent nurses employed, the care of the sick forming an important
part of the instruction given.

The schools during the past year have been giving greater attention
to the grading and advancing of pupils in a more systematic manner.
Better crops were raised last year by the installation of irrigating
plants in a number of localities. By the increase in the number and
extent of school gardens and the greater interest which the pupils
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have been encouraged to take in garden work, a more extensive and
varied vegetable diet has been secured and better health has resulted.
Tubs and boards have been placed in school laundries, and superintend-
ents are being urged to see that the pupils are taught family washing
and ironing. More attention has been given during the past year to
the teaching of cooking. Teachers in the Indian service find that if
they are to keep abreast of the times they must see that the pupils
are taught this most valuable branch of the work and that they are
instructed in the preparation of meals for a small family, similar to
those which they will have to prepare upon their return to their homes.
Earnest efforts are being made in the schools to teach the Indian child
along practical lines, and endeavor is made to develop his individuality,
drawing out all that is good in him and inspiring him with ambition
to become useful to himself and his people. Among the most encour-
aging evidences of the good results of Indian education are the
favorable reports of returned students received through superintend-
ents who have watched their course after leaving school.

In presenting this, my seventh annual report as Superintendent of
Indian Schools, permit me to express my deep appreciation and sincere
gratitude for the cordial cooperation and encouraging sympathy which
I have always received from you. )

Very respectfully, your obedient servant,
EsteLLe ReEL,
Superintendent of Indian Schools.

The CoMMISSIONER OF INDIAN AFFAIRS.

e
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APPENDIX.

BRIEFS OF PROCEEDINGS, PAPERS, AND DISCUS-
SIONS AT INSTITUTES.

STANDING ROCK INSTITUTE.

[Standing Rock Agency, N. Dak., September 24, 25, and 26, 1903, under the direction of A. O. Wright,
supervisor of Indian schools.]

The institute was well attended by teachers and employees of the four boarding
and five day schools of the agency. Several missionaries were present, and partici-
pated as honorary members. Brief addresses of welcome were made by United States
Indian Agent J. M. Carignan and Supt. E. C. Witzleben and responded to on behalf
of the institute by Supt. J. T. Hall.

EXTRACTS FROM PAPERS.

Early education at Standing Rock Agency.—Mrs. M. L. Van Solen, teacher day
school No. 1.—In January, 1876, I was appointed teacher at thisagency, and was given
arcom with two half windows. It was furnished with a box stove and a few home-
made benches. We had also some books, slates, yarn, and knitting needles. It was
no easy work commencing the school. We had first to get the consentand aid of the
principal chiefs. This was obtained, and each sent a number of children from the
respective bands. I thus had a good enrollment, but the trouble was the children
would not come regularly. I finally started a boarding school in a small way, the
agent giving us rations for the children, and in this way secured a fairly good attend-
ance. The children brought their own bedding with them, and slept on the floor in
our bedrooms. Strange to say, there were only a few boys, the majority being girls.
At first they wore their native dress, but after a while some would want a dress made
like ours; they would buy the material and my sister and I would make the dresses.

Health of pupils in the schoolroom.—Miss Septima Koehler, teacher at St. Eliza-
beth’s Boarding School.—I find that the health of the pupils depends on the specif-
ics of good air, good light, bodily comfort, exercise, cleanliness, and happiness—the
last the outcome of all the rest. The ventilation of the schoolroom must be arranged
so that the pupils do not sit in drafts. Have breathing exercises and singing only
when the air in the room is fresh. Flush the room with air while marching or hav-
ing calisthenics. The seating of pupils has much to do with their comfort, and con-
sequently with their health. If the seats are double, discriminate as to who shall
sit together. Do not seat a well child with a diseased one. Cleanliness in care of
books, slates, and objects used in common will obviate much contagion. Teach the
care of the health. Tell the why of your various commands—‘‘open the window,”
““shut that one,”” ““sit up,” ‘‘walk with your head up,”” etc. The Indian is anxious
to appear well; appeal to his good sense and proper pride.

Care of the health of pupils outside the schoolroom.—Miss Ruth E. Laughlin, matron
at Grand River Boarding School.—Children should be taught by the matron the
reason why they need fresh air; the reason why they should care for their health in
many little ways. The matron has a special mission to the bodies as well as to the
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minds and souls of the children. She should be very careful about the fit of chil-
dren’s clothing. Let us make the children look as well as we can, but keep them
comfortable. Children should be taught to take correct positions in standing and
sitting. Beds and dormitories must be well aired every day. We at Grand River
do not use spreads, but turn the upper half of the covers down over the lower half.
The sheets then answer for spreads, and the airing goes on all day. The last thing
before the dormitories are locked at night the matron should herself adjust the win-
dows so as to secure the best ventilation without a direct draft on anyone. Let the
school be made as bright and attractive as possible. It is only a step from happiness
to health. Upon our success in teaching to our pupils the principles of hygiene and
habits conducive to health depends in great measure the future of the Indian people.

How shall we best educate sickly children?—Miss Mary E. Francis, principal St.
Elizabeth’s Mission Boarding School.—In many instances pupils objectionally affected
have been entered and those interested in their welfare have been willing to give
the extra care their cases required to help them, realizing that these children must
grow up in ignorance in most respects if deprived of the opportunity to be instructed
how to become useful citizens. At the same time the question arises, is it just to the
others who are not similarly troubled to be obliged to associate closely (as is almost
unavoidable) with those who are seriously diseased? There are those too, who have
the care of their training, who feel that they are taking great risks in coming in con-
tact with that which is deemed contagious, while they continue faithfully to give
the children every attention, with due caution, possible in the limited circumstances
under which they often must work.

Cooking class, taught by Sister Seraphine.—Miss Ruth E. Laughlin, matron Grand
River Boarding School.—The class stood around a table on which were placed
the materials and utensils to be used in the lesson. The words ‘“stove,”” ‘‘oven,’’
“kindling,” ‘‘paper,” ‘““match,” and ‘‘fire”’ were repeated carefully and used in
sentences which were recited by the class together and by each of the children sep-
arately. ““We are going to make biscuits,”” said the teacher. “I want you to see
how well you can say the word ‘biscuits.””” FEach in turn repeated the word dis-
tinctly. Four pans were passed to as many children around the table. A cup was
used o measure the flour.  The children put a cupful each of flour into each of the
pans.  Eacharticleused was made the subject of a little lesson in language. The lesson
proceeded until the biscuits were baked, after which the children passed them
around and then sat down to neatly spread tables and ate their lunch of biscuits and
butter, with cups of milk. During the entire lesson the interest of the children was
at a high point, and we all felt that we as well as the children had been benefited.

Sewing lesson.—Sister Angelica.—The children were first asked what they were
going to do. They answered ‘“‘sew.” This introduced a language lesson. ‘‘What
are we going to make?’’ was asked. The children repeated in concert, and then
individually, “We are going to make a bag.”” Similar exercises followed on the
length of thread taken, the needle, scissors, thimble, cloth, etc. When the teacher
asked the question, ‘““What is the first thing we should do when we begin to sew?”’
the answer was, *“ Wash our hands.”” When asked why the hands should be washed
they said, “So that our work will be clean.” These exercises tend to inculcate hab-
its of neatness and care. The teacher held up a ruler and asked, ‘“What do you use
this ruler for?”’ The answer was, ““To measure.” Accurate measurement is impor-
tant and should be clearly explained to the pupils.

The field matron’s work in cooperation with the day school.—Mrs. Agnes B. Reedy,
industrial teacher in the field service.—I have found in the short time I was assigned
to a field that where there was a day school the work of the matron was more
effectual; you could work upon the love and interest the mothers have for their
children, telling them to send the little ones to school, combed, neat, and clean;
keep their homes neat that the child will love to come home again; learn to cook
and bake; and that the field matron is among them to teach them all this.

Proper equipment of a day scheol.—Horace G. Jennerson, teacher Bullhead day
school.—The day-school plant should consist of a cottage, schoolhouge, three closets,
two double and one single, shop, barn, woodshed, poultry house and yard, two cellars,
an ice house, a well or other good water supply, a cistern if the water is hard, a garden
plot of at least 1 acre, a meadow, and a pasture. The schoolroom and cottage may
be under the same roof or under separate roofs. Both arrangements have their
advantages and disadvantages. The schoolhouse should consist of a well-ventilated
schoolroom large enough to accommodate the school, a storeroom, two cloakrooms,
two bath and toilet rooms, and if a dining room can be provided all the better. The
school premises should be parked, if possible, and made attractive by setting out
trees, planting flowers, laying out walks, etc.
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SYNOPSIS OF REPORTS OF COMMITTEES WHICH WERE UNANIMOUSLY ADOPTED.

Committee on proper assignment of pupils, ete.—We find that the existing arrange-
ments between the three Government boarding schools and the mission boarding
school on this agency are quite satisfactory; that each has its well-understood con-
stituency, that the few changes asked for by parents can be easily arranged, and that
the relations between these schools are cordial and perfectly harmonious. We
believe that it is not necessary to ask for any other changes and it is doubtful if any
could be legally made. We therefore recommend that the existing arrangements
between the boarding schools on this agency be continued without change.

2. In order to have a systematic transfer of pupils from day schools to boarding
schools, we recommend that the following principles be accepted by this institute,
and that the agent be requested to issue an order making these rules obligatory on
schools and parents: that all children residing within reasonable distance of a day
school ghould attend such school, from the age of 6 till properly transferred else-
where; that all healthy children residing too far from a day school, and all orphans
not provided for by relatives, should attend the proper reservation boarding school;
that when day-school children have completed the third grade, or without having
done so have attained the age of 14, they should be promoted to the proper boarding
school if physically fit.

3. In relation to transfers to nonreservation boarding schools we recommend as
follows: that when pupils have completed the sixth grade, or without having com-
pleted that grade have attained the age of 17, they should be decidedly encouraged
to be transferred to some nonreservation school; that we do not oppose the trans-
fer of pupils younger than this when the parents desire it; but that no pupil should
be transferred to a nonreservation school under the age of 12, and we respectfully
request the agent to refuse his consent to such transfers.

Committee on health of pupils.—The provisions for the noonday luncheon at the day
schools should be of good quality and sufficient in quantity and variety to enable the
housekeeper to prepare a wholesome and appetizing meal each day, and to teach the
pupils plain cooking.

Committee on industrial work in day schools.—Not less than one-half of each school
day should be devoted to teaching the industries which can be practically taken up
at each day school. Cooking should be taught to the extent of the instruction neces-
sary to enable pupils to prepare simple, wholesome food in a variety of ways. House-
work, including the duties that usually fall to the lot of an ordinary housewife,
should ‘be taught as far as practicable. Each school should have a large garden to
supply the necessary vegetables for the table, and where practicable individual gar-
dens should be made by the pupils under the direction of the teacher. In the shop
simple necessary tools should be furnished and should be used by the pupils of both
sexes. Not less than 160 acres should be set apart for each day school, at least 5
acres of which should be suitable for a garden. Dairying should be taught wherever
practicable.

ROSEBUD INSTITUTE.

[Rosebud Agency, S. Dak., October 1 and 2, 1903. Conducted by J. Franklin House, supervisor of
Ingian schools.]

When the institute was called to order by Supervisor House practically all the
employees and teachers of the boarding school and the 25 day schools on the reser-
vation were in attendance. After the invocation by Rev. Mr. Cross, missionary to
the Dakotas, Mr. J. B. Tripp, superintendent of the Rosebud Boarding School, made
a brief address of welcome, which was responded to on behalf of the institute by
Supervisor House.

EXTRACTS FROM PAPERS AND DISCUSSIONS.

The inflnence of the Indian’s religion on his development.—Rev. Mr. Cross.—The
Indian’s religion is radically different from the white man’s, inasmuch as morals
and ethics have nothing to do with it. The Indian associates religion and medicine.
He is beginning to take on new forms and new ways of thinking. When the Indian
asks questions he asks for information. He moves on direct lines. Get the child to
think that you are asking for information.

The Indian mind.—Arthur E. McFatridge, day-school inspector.—If we will study
the Indian mind it will vastly aid us. The teacher that will go among the Indians
and know them will be best able to train the child.

The teacher’s qualifications.—George G. Davis, teacher Bull Creek Day School.—To be
a teacher one must first be a pupil. A teacher may do untold good. The day school is
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the most powerful influence in the Indian community. The teacher should visit his
Indians at their homes and help those who are working. The trying  places are
many to these beginners in industrial pursuits. Do not expect too much at once.
It takes time. Make the schoolroom a pleasant, homelike place; decorate it with
refined taste and have growing plants and all kinds of interesting objects here. The
school grounds should also be given careful attention. The spirit of the teacher
makes the spirit of the school. Impress the fact that the useful are the honored.

Correlation of mind, thought, and industrial work.—Edward C. Scovel, teacher Little
White River Day School.—Let our methods of teaching be such as will accomplish
the best results with the material we have at hand. Use the real thing wherever
possible, as the Indian does not easily grasp abstractions. Many practical lines are
open before us. Poultry raising could be made a source of revenue. Dairying
might be made one of the most important factors in the Indian economy.

Pen pictures of the native American.—Mrs. Sara J. Porter, teacher, Rosebud Board-
ing School.—There are three virtues common to every tribe, viz, love of parents
for their children, appreciation of just treatment, and dignity. The existence of
these principles gives usa foundation to work on. It meanssomething to an Indian
parent to surrender his child to an alien race to train and bring up in ways dia-
metrically opposite to all his traditions of the past. Let us recognize the trust that
ig placed upon us and lay square and true the foundation upon which to build the
grand structure of American citizenship.

History and geography lessons combined.—Mathew R. Derig, teacher Pine Creek Day
School.—Geography and history should be taught together. For instance, take the
home geography. Then study the natural features of the country; the history of the
race; then the starting of missions; the Government policy of various kinds; current
history. Last year we traced the tour of President Roosevelt with ever increasing
interest. The topic selected for this year is the Louisiana Purchase and its connec-
tion with the St. Louis Exposition. Impress upon the pupils that the United States
Government is their friend and we are its representatives; that they can trust us and
the Government.

How to get pupils to speak out.—John M. Linn, teacher Big White Pine River Day
School.—The teacher of an Indian school must be so susceptible as to keep in touch
with pupils and parents. By all means enlist the pupils’ parents in the work. The
teacher must study the Indian child and possess great patience. Train the child to
speak English clearly and distinctly.

What shall we teach, and how?—Edward F. Paddock, teacher Butte Creek Day
School.—We need drill, repetition, tact, good judgment, common sense. Obedience
needs to be early inculcated. Teach self-reliance; teach economy; teach that seli-
supportis honorable. Teach the child to think. If we would be successful we must
put our hearts into the work. There is a vast difference in children. F¥ach child
requires attention adequate to hig particular bent. The Indian lives in and for the
present. We must teach him that it is necessary to plan for the future.

The work of the housekeeper.—Mrs. Mary C. Scovel, housekeeper Little White
River Day School.—No work is more important. [t is in this work that a phase of
the Indian is seen that if properly understood adds much to an understanding and
begets confidence between the two races. Some of the requirements are training in
neatness and order. Good, wholesome cooking is not to be overlooked, as nothing
in the domestic economy is so important. The housekeeper must also teach the
children to sew and mend their own clothes.

Why are we here?™—Mr. Z. A. Parker, teacher Spring Creek Day School.—Love of
the work and work for the salary are both important reasons. Children are at first
in fear of their teacher, but with the true spirit of helpfulness the restraint wears off.
Prove you are their friend and the battle is won.

Our schools.—J. B. Tripp, superintendent Rosebud Boarding Schocl.—The purpose
of our day schools is to bring civilization to the Indian people in their homes, for the
parent is influenced by the child. The home life of the day school is a great edu-
cator. The purpose of the day school is to fit the youth of the camp for more advanced
work. Thus the boarding school takes up, and finishes the work of the day school.
At the boarding school the pupil must be on time. All his work must be done at
stated times. He must be in bed at an early hour. Girls are taught cooking and
sewing. Pupils see how and help to run a garden and farm. They learn the care
of cows and are taught to milk. Valuable lessons are taught for their future life on
their land.

Teaching vecal music to Indian pupils.—Eugene E. Kidney, teacher Upper Cut Meat
Creek Day School.—In this work perseverance is an essential point. With that,
patience and firmness are not to be omitted. Constant drill is essential to good
results. The notes should be taught. See that they read these notes. Everyone
must sing. This must be insisted upon.
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Effect of the day school on the Indian home.—Jesse B. Mortsolf, teacher Cnut Meat
Creek Day School.—The purpose of extending the benefits of education to our wards
at public expense is to uplift them, not only as individuals but as a people, so that
they may become a partof us, helping instead of hindering our purposes. Thereisa
breaking through their darkness, a wish for something better than they have known,
and we can point to instances of where the younger generation have been influenced
by the example of some teacher and his good wife to rise to higher levels.

Character builders.—H. C. Norman, teacher Bull Creek Day School.—We are laying
the foundation for a great structure. If you want to help vour pupils you must
come out of yourself. Pave the way for future usefulness. This takes hard, patient,
labor, but is worth it. Our progress is necessarily slow, but it must tell ultimately.
When pupils see clearly that there is something higher in life than a satisfied appe-
tite. and a gay costume—when they begin to think—it is one of the landmarks of
progress.

FORT BERTHOLD INSTITUTE.

[Fort Berthold Agency, N.Dak., October 8, 9, and 10, 1903.]

[Conducted by Supervisor A. 0. Wright at the Fort B(}:rthold Boarding School; Mrs. H. E. Wilson,
secretary.

EXTRACTS FROM PAPERS AND DISCUSSIONS.

Our responsibility.—John S. Hagge, industrial teacher.—Each one of us carries a
responsibility, and the weight thereof depends upon the position we fill. For instance,
we detail boys or girls to a certain work and charge them with the responsibility of
both work and tools. We have a far greater responsibility when the Indians intrust
to our care the dearest they have—their children. We find no two children perfectly
alike. They may bealike in one regpect while vastly different in another. Therefore
it is our duty as instructors to study each and every individual and deal with each
accordingly. Do not attempt to have a pupil perform a duty until you are sure he
or she has a clear understanding of it.

In the discussion on this paper Mr. Wright said: ““There is a difference between
industrial work and industrial teaching. Industrial work has to be done, and the
pupil’s help is necessary. Children can work around the cooking and not learn to
cook, especially for families. The pupils learn washing, sewing, and cooking by
actually doing the work. They need to be systematically taught stitching, cutting,
and fitting.”” Mr. H. E. Wilson said: ‘‘Teach the children independent thought;
train hand, heart, and head simultaneously. The great aim of education is to learn
to think, not especially to crowd our brains with matter.”’

Some differences between Indian and white boys.—R. D. Hall, Elbowoods, N. Dak.—
The differences are mostly due to heredity, and so in passing judgment upon these
differences we must remember the different standards by which we must judge
them. The white boy has had years of ancestral training in the present stand-
ards of civilization, whereas the Indian boy has barely had one generation preceding:
him in civilizing influences. One characteristic which distinguishes the Indian boy
is a powerful imagination, which is evidenced in the wonderful stories they can tell
of natural phenomena. This difference must be carefully watched and special pains
taken to differentiate truth and fiction. Again, it is to be noted that the Indian boy
can not comprehend the reason for government, nor accept it as freely and unques-
tioningly as a white boy does. This is due largely, I think, to the practical anarchy
of their homes and its opposite in the schools. But no better time can be chosen
than in their youth to teach them to be law-abiding citizens.

Whatshould be the aim of the day schools?—Charles W. Hoffman, teacher Day School
No. 3.—The teachers of the day schools should try to get the parents of their pupils
interested in the schools, and to have them understand that an education means to
live like good white people, to be able to support themselves, and to take an interest
in what they have. The day-school teachers must impress upon the minds of their
pupils that what they learn at the schools must be used at their homes. The parents
will soon find out something about the teacher, to see if he sympathizes with them,
so the teacher should be careful always to set a good example. The teacher should
visit their homes as often as possible and see how they live. If the home is neat and
orderly he should speak of it and encourage them to improve their condition and
give them some new ideas in housekeeping.

Industrial training in schools.—M. F. Minehan, teacher Day School No. 1.—I do not
want to depreciate the importance of mental work or book study, but I claim that indus-
trial training can not be ignored, especially in our Indian schools. The Indian child
has very few advantages, and it becomes necessary for the schools to supplemeny
this lack of training. We find most of the Indian children when they first enter
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school very awkward. They are unfamiliar with the most simple tools; in fact, as a
rule, they can not use their hands. Our duty, then, as teachers is to have them over-
come their awkwardness—to learn to know themselves. This requires both time
and patience.

In the discussion of this paper Supt. H. E. Wilson said: ‘“We should teach the
children how to use to the best advantage the things, the implements, and machines
that they will have or be able to have at their homes. If they are always given an
abundance of implements and complicated machinery to work with, they will not be
able to work without them when they go home. They should be taught to accom-
plish good results with simple devices and implements.”’

What of the returned students?—Mrs. Anna D. Wild, field matron.—One of our
young men holds a responsible public office in one of the neighboring towns and is
highly esteemed and respected by the white residents. The returned students in
this community may number fifty or sixty. Thirteen may be counted as having
done excellently well. Only two have done badly. Others may be classed as good
or fair. When we think of the many that are holding Government and other
responsible positions, with those who are quietly working for the uplifting of their
people in their homes, I think that it is quite convincing that they do enough good
toward the uplifting of their race to justify the expeudltmes that have been made
for their education. Our duty toward returned students is to cooperate in stretching
forth our hands to them and to continue to give them protection, sympathy, and
encouragement.

Teach the things the pupils need most.—Miss Enola G. Acord, matron.—The art of
housekeeping in a systematic way is what we should teach our Indian girls. The
ideal training for girls is that which will instill a love for home and make good, neat
housekeepers. The planting of shrubs, plants, and flowers will, at a small expense,
work a great transformation in the surroundings of a home. The good home makes
a good citizen, and the good citizen makes a good government.

Day-school experience.—Charles A. Shultis, teacher Day School No. 2.—My work at
this school includes a period of three and one-half years; and during that time I have
been studying the material upon which I have to work. Different pupils require
different treatment. That the day school makes its influence felt in the community
can not be gainsaid. This fall one of the men who lives near the school cut his fod-
der. It is the first time I have known him to do so. He also cultivated that same
corn with his horse; heretofore the women hoed it. This departure from the old
style may I‘lo‘htquV be due to the school’s influence.

Effects and opportunities of day schools,.—Mrs. Charles W. Hoffman housekeeper
Day School No. 3.—The opportunities that present themselves to the day school are
almost legion. They not only connect the work with the scholars, but with the older
people who live in the camps where the school is situated. The school is in direct
intercourse with their homes, and influences them to a great extent. The parents
will become interested in the dav school if it is what it ought to be. Asthe teachers
of the day school are frequently the only white people near the Indians, they can
become beacon lights for them to follow, whether for good or bad. Asa rule, Indians
place white people on a high plane and watch them to see if they are consistent, and
1f the Indians are once deceived it is hard to regain their confidence and respect.
The Indians enjoy visiting the homes of the teachers and viewing the pictures on
the walls, and the pictures given them can be seen in their homes. This all has its
influence for good. The children put in practice what they see at the schools, in
keeping the homes neat and tidy.

The art of sewing.—Miss Nora Le Roy, seamstress.—The first steps in sewing are

taken by the little ones in play with dolls, in making dresses, etc. The style and
art of sewing change every year, and to keep up with new ideas we have to read and
study as well ag other instructors. I have found some exceptionally good workers
among the children, and they seem to want to learn.

The need of unity in our work.—Miss Josephine Janese, assistant matron.—This
means that all should work as one; all agree to join hands in whatever work comes
their way. I think that the S(‘hool and agency people should all work together.
The children are quick to learn housework; some of them are fast workers and some
are not. We should have a pleasant word for ev ervone, as this will teach the chil-
dren to be polite to their schoolmates and the employees. Unity should always be
in the schoolroom, so that we can work with our children and they with us as one
mind.

Care of Government property.—Amzi W. Thomas, Indian agent.—We have been
placed here to teach the wards of the Government the value of all articles; that
every article represents both labor and money, whether it belongs to an individual

-or to the Government. By ourselves showing a care for Government property we

teach the Indian common honestv
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Transportation of pupils to day schools.—H. . Wilson, superintendent Fort Ber-
thold Boarding School.—The attendance at day schools is not so good as at the other
schools. This is due to the fact that a number of the pupils live such a distance
from the schoolhouse that it is difficult for them to get to school; and often it is a
hardship for the parents to take the children to school, since they can not always
spare the time to take them 5 miles or more each day. To remedy this difficulty I
suggest that the parents take turns bringing the children to school—i. e., one man
brings all the children on his route to school one week, his neighbor performs this
service next week, and so on; that the policemen take turns in bringing children to
school; that farmers and other employees use their influence in behalf of this object;
and, lastly, it may be possible to employ a transportation agent out of the labor fund
in some instances.

School government.—Mr. Matheny, principal teacher Fort Berthold Mission.—All
discipline and government should aim to develop character and make the pupils able
to be leaders and helpers in their future life among their own people. Discipline
should be adapted to each nature. The individuality of each pupil must-be recognized
and studied. A teacher should always be kind and pleasant, but firm. He should
s-e that his own character is one which his pupils can respect. He should himself
be what he expects his pupils to be, and control by example. Be sure not to expect
too much of your pupils. Provide innocent amusement for them during the play
hour. Do not keep them at work all the time, but keep them busy all the time.

Edueation.—Dr. A. J. Morris, agency physician.—The Indians became wards of the
nation because they were devoid of education. For their own protection and for the
safety of those around them our Government established a system of education. I
predict that fifty years hence we will see an Indian people who will be an honor to
the nation, which has expended so much care and money upon their enlightenment
and education.

An industrial language lesson on bread making.—Presented by Mrs. H. E. Wilson and
her domestic-science class.—All necessary utensils and material for bread making were
brought to the schoolroom. The teacher’s desk was used for a table. FEach mem-
ber of the class took her place around the table. The teacher asked each girl to
name the different kindsof utensils and materials used in the processof bread making,
as follows: Question. What is this, Bessie? [indicating the mixing bowl].—Answer.
It isamixing bowl. [Eachanswer formed a complete sentence.] Q. Jeannette, what
is this?—A: It is flour. Q. Willena, how is flour made?—A. Flour is made from
wheat; the outside is taken off and the inside ig ground fine in a flour mill. Q. What
is in this cup, Grace?—A. Yeast is in the cup. Q. What does yeast do to the bread,
Grace?—A. It makesthe bread light. Q. Whatis yeast, Jeannette?—A. Itisa plant
that grows when put in the sponge. Q. Jeannette and Willena may stir up the
sponge. After this was done the teacher asked Jeannette what she put in the crock.
A. I puta quart of warm water, yeast, and flour in the crock. Q. Willena, what did
you put in the crock?—A. I put a quart of warm water, a cake of yeast, and flour
enough to make a hatter. Q. What will you now do with the sponge, Jeannette?—
A. We will place it in a warm place to rise.

The teacher said, You may now take the sponge and leave it in a warm place to-
rise. Grace and Abbie, get the light sponge and mix the bread. [Some that had
been previously prepared was brought in. The other girls were brought to the
blackboard to write description of what had been done. When the bread mixing
was over, the girls left the boards and returned to their positions around the table. ]
Q. Grace, how much salt did you use >—A. I put one teaspoonful of salt in the bread.
Q. Bessie, how much salt did the girls use in the bread?—A. They each put one
teaspoonful in. Q. How much flour did you use, Grace?—A. Enough to make the-
dough stiff. Q. What will the girls do now, Mabel?—A. They will leave the dough
till it gets light. Q. Bessie and Mabel may bring in the light dough and make it
into loaves. [The girls grease the pans.] Q. What are you doing to the pans?—A.
We are greasing the pans. [Each girl took her turn in answering a series of questions-
about the process up to this point, reviewing the work already done.] Q. Why do
you grease the pans?—A. We grease the pans to keep the bread from sticking. Q.
What are the girls doing to the bread, Grace?—A. They are kneadingit. €. Bessie,
what are you doing?—A. I am making the dough into loaves. Q. What have they
done and what will the girls now do with the loaves?—A. They have made the
dough into loaves and will let them remain until they arelight. Q. When the loaves
are light, what will you do, Grace?—A. We will bake them for one hour. Q. Ifthe
loaves were large, how long would you bake them, Abbie ?—A. Two hours. [Various
questions were asked the class about the character of bread, its purpose, effect on
the system, etc., and after the bread was baked it was brought in and passed
around. ]




PROCEEDINGS OF THE CONGRESS OF INDIAN EDUCATORS.
[National Educational Association, St. Louis, Mo., June 25-July 1, 1904.]

Saturday, June 25.—Music by Indian school band. Invocation by Most Rev. John
J. Glennon, archbishop of St. Louis. Song, ‘‘This is the Indian’s Home,”’ written
by Supervisor A. O. Wright.

Addresses of welcome: Hon. A. M. Dockery, governor of Missouri; Hon. D. R.
Francis, president of the Louisiana Purchase Exposition; Dr. Howard J. Rogers,
chief of department of education and director of congresses, Louisiana Purchase
Exposition; Dr. Calvin M. Woodward, director of manual training school, Wash-
ington University, St. Louis, Mo.; Dr. ¥. Louis Soldan, superintendent of instruc-
tion, St. Louis, Mo.; Miss Amelia C. Fruchte, normal and high school, St. Louis,
Mo., and Most Rev. John J. Glennon, archbishop of St. Louis.

Responses: Dr. W J McGee, chief of department of anthropology, Louisiana Pur-
chase Exposition; Dr. John T. Doyle, secretary, U. S. Civil Service Commission,
‘Washington, D. C.; Hon. Levi Chubbuck, special inspector, Department of the
Interior, Washington, D. C.; Supt. S. M. McCowan, Chilocco Agricultural School,
Chilocco, Okla., and Supt. R. A. Cochran, Rice Station Indian School, Talklai, Ariz,

Monday, June 27—7.30 p. m.—Entertainment given by the Indian students under
the direction of S. M. McCowan, superintendent Chilocco Agricultural School,
Chilocco, Okla.

Tuesday, June 28—2.30 p. m.—Efficiency in the Indian Service, Dr. John T. Doyle,
secretary U. 8. Civil Service Commission, Washington, D. C.

Round table conference of Indian workers—Discussion of the educational points
acquired from the study of the various exhibits and model schools.

Tuesday, June 28—8 p. m.—Reception given to Indian teachers and workers.

Wednesday, June 29.—The department of Indian education met in joint session
with the manual training department, National Educational Association.

Thursday, June 30.—The department of Indian education met in joint session with
the elementary department, National Educational Association.

Friday, July 1.—What’s in a Name?—Miss Emily S. Cook, Office of Indian Affairs,
Washington, D. C. Indian Names, Miss Alice C. Fletcher, ex-president of the
Anthropological Society, of Washington, D. C.

Round table conference, led by Supervisor A. O. Wright. Subject: Review of
eductional points acquired from the study of the various exhibits and model schools
and from the joint sessions with the manual training and elementary departments of
the National Educational Association. Resolutions were adopted which will be
found on page 46.

EXTRACTS FROM ADDRESSES AND PAPERS.

Greeting.—Hon. A. M. Dockery, governor of Missouri.—Long ago in our copy books
we learned that ‘‘education is the chief defense of nations.”” The experience of later
years has proved the truth of that assertion. Looking back we can see how, as vil-
lages grew to towns and towns to cities, a broader and higher education was demanded
which uplifted the community and made possible its expansion. Knowledge of our
needs is the foundation for providing means to meet them. Thus it is that the
splendid public school system of this country has grown and developed. Here, as
nowhere else, the child of poverty is the equal of the more fortunately endowed
child of wealth, and the strength of mental attainments is the one measure of ability
to receive the education which fits him to aspire to the highest position. Without
it the poorer classes of the United States would be as indifferently informed as are
the peasants of foreign lands. No lad in this country need be without the rudiments
of a good education, and what he attains after that is only limited by his persever-
ance in mastering the college curriculum which covers the whole field of learning.

37
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As instructors of Indians yours is a most important vocation. The missionaries
who carried the gospel paved the way for your coming. With the acquirement of
knowledge thus brought the first settlers of this continent began to realize, by com-
parison, the difference between them and their Caucasian brothers. True it i3 that
not all of them were ready to accept the protection of our Government, but once
accepted they have generally come to know the significance of the change that has
been wrought until now many of the descendants of the aborigines are among our
most honored citizens.

A grateful nation, therefore, looks on and applauds your efforts to augment still
further the usefulness of the ‘““Red Man of the Forest.””” Not only are the elements
of an English education afforded him, but he is trained in the arts and sciences and
in manual labor and is given the opportunity to become as learned and as skilled as
any students or artisans. Slowly but surely the Indian, as we know him in history,
is disappearing, and in his stead we find the educated, strong, and worthy citizen.
Yours has been the task which effected this transformation.

I congratulate you upon the splendid showing you have made in several exhibit
palaces. Here on these grounds are ample evidences of progress. Let the good
work continue. It can not be too thorough. The educated masses of an otherwise
savage people rise up to bless you. As the exponents of a nation’s will, you lead
them on in paths made bright and lives made useful by an awakened intelligence.
The people of this country owe you a debt of gratitude for your sacrifices that these
wards of the Government may be trained into the best of citizens. It is my pleas-
ure, therefore, to welcome you to our State and to this, its chief city.

Our people are your friends and the friends of those over whom you exercise super-
visory care. Each broadened life is a monument to the glory and power of our Gov-
ernment, which employs your hands to work its own grand purpose.

Greeting.—Hon. David R. Francis, president Louisiana Purchase Exposition, St.
Louis, Mo.—T shall not only be remiss if I fail to extend to the Congress of Indian
Educators a greeting but I shall not be true to my own feelings. I have had some
official connection (for a short time only, it is true) with the Indian education of
the United States. As Secretary of the Interior, 1896-97, it was my pleasant duty to
have something to do with the Bureau of Indian Affairs. It gave me an insight into
the management of that Bureau which I should never have had if I had not been
connected with it.

I desire at this time to pay tribute to the devotion of the educators of the Indian.
I well remember how I was impressed with the interest which those educators mani-
fested in their duties, and with the fact that they were not working solely for the
compensation given them by the Government. My experience and observation, and
information from every source, are to the effect that when a right-feeling, proper-
thinking American man or woman is placed in this place of responsibility—and it is
a position of great responsibility to be called upon to teach an untutored race—there
is evinced, beyond the compensation received, a deep-rooted interest in the welfare
and in the elevation of the Indian which is well becoming to our Anglo-Saxon nation.
I am, therefore, very glad, on behalf of the exposition company, to extend to you
greetings this morning.

Speaking for the exposition management, and not dwelling at length, if at all,
upon the scope and merits of the exposition, I wish to say a word in regard to its
educational advantages in studying the exhibits of the products of all civilized coun-
tries, and attending the Congresses to be held in connection with the exposition,
which are sufficient, in my mind, to make it a landmark in the great progress of
human thought. The man or the woman, whoever he or she may be, who fails to
take advantage of the opportunities here presented on inspection to human view
within the small area of two square miles, will not be true to his duties to himself,
and will never cease to regret it. I believe that this exposition is in itself a great
educator, and it is highly proper that we should welcome the assemblage of educa-
tors. The management, therefore, extends a greeting to the Indian educators, and
trusts your stay among us will prove a pleasant and profitable one, and that it may
be prolonged to the fullest extent possible. On behalf of the management I there-
fore greet you.

Greeting.—Dr. Howard J. Rogers, chief of department of education and director of
congresses, Louisiana Purchase Exposition.—On behalf of the department of con-
gresses, | take great pleasure in welcoming you to the exposition. This is the first
gun in the series of great educational conferences to be held within the grounds in
the next eight days.

It is especially appropriate that on the banks of the great river which bears an
Indian name, flowing through scenes which are of historic interest to the descendants
of both races, and whose waters for so many years marked the boundary between the
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advancing customs, manners and civilization of the invading races and the customs,
tribal laws, and manners of the original holders of the soil, there should be 1nstal}ed
at this great exposition of peace the first working exhibit of Indian schools and Indian
instruction. It is particularly fitting that in this great exposition of processes there
should be maintained a working exhibit of the Indian schools which shall demon-
strate the methods and processes in use for the training of Indian children in those arts
and crafts which help them to become useful members of society. It can not fail to
be of the utmost benefit in impressing the people of this conntry with a sense of the
obligation which they owe the wards of the nation in generously providing every
reasonable means for the necessary industrial training to make them seli-supporting,
self-respecting, and law-abiding citizens. SR

I congratulate the superintendent of the Indian schools and the teachers and
instructors within such schools on the very intelligent and masterful way in which
you have presented the work of your Department, and extend to you the greeting
and thanks of the exposition, not only for your presence here to-day, but also for the
interesting addition to our educational exhibits. ¥is s,

Greeting.—Dr. Calvin M. Woodward, director of manual training school, Washing-
ton University, St. Louis, Mo.—I am on your program as the director of the man-
ual training school of this university, therefore it is my great pleasure to meet you
this morning. I welcome you on behalf of this university to_this room and-this
building (which is a part of ‘the Washington University) and to all these grand
buildings belonging to the Washington University, and [ felicitate you on your
opportunity of being here this morning, and congratulate myself that I am able, for
the first time, to lift up my voice in one of the departments of Washington Univer-
sity, which, after the fair is over, will be my home. y

Two years ago I met you in Detroit. [ am delighted to meet you again, and to
welcome you to this new life and to the splendid opportunities offered here to-day
and through the coming week. I congratulate you upon the progress you have made
in two years. I have watched the growth of the Indian education, and I have seen
with satisfaction how you have been leading on successfully a race to a higher stand-
ard of civilization. It is a great work; it is a noble work; and I am well aware that
many of you are devoting yourselves to that work in a sort of missionary spirit, and
I honor you for your devotion, enthusiasm, and patience; because I know this quk
requires infinite patience as well as infinite devotion. We want to give the Indian
youth of this country the best we have to give. This universe has its doors wide
open to every youth who intends to be something in the future. Start him well and
thoroughly in the rudiments. Do not try to build the top story of your house until
after the foundation is laid. Build the foundation well and the building will grow
up, just as a well-planted tree will grow to its final and magnificent growth.

I welcome you to this room, which is a part of the Washington University, and
with this word of greeting I bid you good morning. x :

Greeting.—Dr. F. Louis Soldan, superintendent of instruction, public schools, St.
Louis, Mo.—There is a vague fitness in the school surroundings of the present day

" and the words of welcome which some of the representatives of the city of St. Louis

have been invited to extend to you. Within the sphere of Indian education—within
the sphere of Indian interest—this is historic ground. A few miles from here runs
the Mississippi River, as it did at the time of Indian occupancy. Its waters tell the
same story, and its name, given to it by the first inhabitants of this place, is Indian
and tells us that before the white man came the Indians had owned that river and
named it. A few miles north the Missouri tells the same story.

I welcome you to this city of St. Louis and feel like saying a few words of grateful
recognition of what the education of the Indian race has done for us. It has empha-
sized before the white schools of this city, and for all those of the country, the prin-
ciple that a man’s or a woman’s education—true education—must proceed along the
line of his or her life work. Indian education, the training of the young men and
women of that race, has pointed clearly to the importance of the manner of training
and its importance in adjusting school education to the paths of life they follow.
We all are aware of the great difficulties that beset your task. In all other schools
the school is but a fractional part of education, but in the education of our Indian
boys and girls you do more than simply teach the elements of reading, writing, and
arithmetic. You go beyond your pupils to the Indian home, where your help and
influence is amazing. 1 e

I wish to welcome you on behalf of the 80,000 children of this city. They appre-
ciate and feel what is being done for the Indian; they feel an interest in the labors
of the teachers. I welcome you on behalf of our citizens, who feel that a national
pledge has been given to this race, which you in your schools are nobly redeeming.
Show me the patriotic citizen and I will show you the friend of Indian education
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and one who appreciates the teachers of the Indian race. I welcome you on behalf
of the board of education and invite you to visit some of the schoolhouses that will
keep their doors open for our welcome visitors. In fact, the doors of every school-
house in the city will open if you try to see what the board of education in St. Louis
is doing for the white children. The doors of the schoolhouses are open now; the
hearts of our citizens have been and are open to you at all times.

Greeting.—Miss Amelia C. Fruchte, normal and high school, St. Louis, Mo.—Many
years ago, when I read Shakespeare’s quotation ¢ I’ll puta girdle round about the earth
in forty minutes,”” it did not dawn upon me that some time in this Middle West we
would find a man who would do better, and would put a girdle around the earth in
thirty minutes. Mr. Francis has put around this exposition a railway which in
thirty minutes will take you around the world, as it were. Mr. Francis has enlisted
the help and cooperation of all the races of the world.

To me the most interesting of the exhibits is the Indian exhibit. I believe if Pes-
talozzi were here his heart would throb for joy. I spent a number of delightful
hours in the Indian building. I studied there the habitat of the race, and on the
one side I saw at work the old Indians engrossed in the manufacture of their native
wares, and on the other side we saw the young Indians acquiring the art of control-
ling themselves and fitting themselves for the responsibilities of citizenship.

On behalf of the women teachers of St. Louis I welcome Miss Reel and all her
friends and coworkers to the exposition, where we all together shall learn what I
presume we all conceive to be the great lesson of life.

Greeting—Most Rev. John J. Glennon, Archbishop of St. Louis.—There have been
g0 many greetings pronounced and so many welcomes extended that I am afraid that
your convention will become altogether one of greetings, because by the time the
greetings are exhausted then will come the parting, instead of getting in the solid
work. Perhaps, after all, this is better than to take things too seriously, and I believe
that most of our conventions consist of a greeting and a parting. Perhaps thisis the
sum total of life. We meet and greet and part again—to meet again, I hope.

I am delighted to see you to-day. As a friend of Indian education I greet you, and
because of the consecration that I am sure is in your work you deserve a double greet-
ing. Speaking of consecration to your work, I do believe that it would not be unfair
for me to say also that I greet you asa representative ofa church that has given many
of its sons and daughters to the consecration and uplifting of the Indian race, and
almost feel that I form here a kind of a bond between the past and the present—the
past that is represented by those mission schools of the West—and I can almost fancy
to-day I hear again the voice of some Gabriel or the monks of Santa Barbara sum-
moning their little flocks together, that they may teach them the truths of knowledge
and also those undying truths on which are based the consecration of the missionary
board. Some of these missionaries are still living, and I am glad to know that you
and they are working together, for there is one bond of unity in your work.

In his endeavors to go onward and upward we can greet the Indian as a friend and
as a brother, under a common flag, in a common nationality, under the standard of
the Blessed Savior, under the standard of the Almighty, the common Father of us all.

Response.—Dr. W J McGee, chief of department of anthropology, Louisiana Pur-
chase Exposition.—It is a particular pleasure for me to accept on behalf of the Con-
gress of Indian Educators, and on behalf of the department of anthropology as well,
the greetings which have been so kindly extended this morning. It is true, as the
fathers taught, that he is a public benefactor who makes two blades of grass grow
where one grew before; butit isequally true, as we, their children, are learning, that
he is a great benefactor who makes a spear of wheat grow where a blade of grass grew
before. In other words, the great lesson of modern intellectual development is that
it ig not so much quantity that counts in the development of the world and in the
development of our time as quality. And this is the lesson that has been taught in
part by Indian education.

Now, a word with respect to the red race. Let it not be imagined for a single
moment that in dealing with the red race we Caucasians are dealing with an inferior
type of mankind. Let it be understood that this type of mankind indigenous to the
‘Western Hemisphere is indeed noble; is indeed so noble and worthy that the law of
intellectual interchange may benefit us who come in contact with them, just as they
profit by contact with us. Think for a moment of some of the achievements and
characteristics of our aboriginal landholders, of a race which formerly reigned over
all this territory now occupied by our seventy millions of people. Think of the lessons
we have gained from it. Those of us whose headsare touched with the snow of time
remember that admirable and notable example of the world’s oratory, General
Logan, chief of the Mingo tribe. Never have I seen an Indian child disobedient to
or disrespectful toward its parents or anyone else. In this particular we may well
profit by the example of this people.
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One final word with respect to the aim of Indian education, as I conceive it. I am
perfectly ready to profit constantly by the spirit of such leaders of education as the
Commissioner of Indian Affairs; as the Superintendent of Indian Schools, Miss Reel;
or as Superintendent McCowan, who has charge of the Chilocco Indian School, and
is also in charge of the Indian school here. I am always ready to profit by their
experience and their devotion to Indian education, which, as I perceive it, embraces
the making of better Indians and the improvement of the Indian as an Indian. It
is true that the object, or one of the main objects, is to make citizens, just as it is the
object of education among ourselves. But can not we make students of the Indian
without de-Indianizing him? I think we can——by endeavoring to make better Indians;
to make the Indian more confident of supporting himself; to make him more com-
petent to enter into those struggles for supremacy in which we are all alike engaged
whether we profess it or not, and to take his part in those struggles for progress
which represent the making of all human activity. All these should be the aim in
Indian education. 1 thank you for the opportunity of responding to some of the
addresses of welcome.

Response.—Dr. John T. Doyle, secretary U. S. Civil Service Commission, Wash-
ington, D. C.—It may seem rash to say that anything is bigger than this big exposi-
tion, but there are several things bigger. One thing bigger is the hearts of our good
friends who have given us this welcome and tendered us the freedom of this Utopia.
Another thing that is bigger is the genius of those who have fashioned this vast
aggregation of material progress, illustrating the triumph of man in studying the
earth and human wants.

Civil-service examinations for appointments in the Indian service are made as
practical as possible, but these in themselves are not sufficient to secure efficient
employees. In addition, there is the probational test in the actual dealing with the
Indian, in protecting his interests and guiding his development. This probation is
the most important of the tests.of fitness, as it is intended to test the possession of
the requisite tact, character, and capacity in the actual performance of duty. If a
teacher is lacking in force, industry, or enthusiasm, he should be dropped as failing
in the most requisite qualifications. A Tammany leader criticised the civil-service
examinations by saying: ‘I have seen many—oh, so many—jyoung fellows who were
bubbling over with enthusiasm and patriotism lying right down and losing all
interest in their country after running up against a civil-service examination.” A
teacher, instead of lying right down and losing all interest in his profession, should
work harder than ever to be a success. He has been appointed because of hisstand-
ing in a competition of character and capacity and given a tenure dependent upon
his diligence and subordination. It should be his interest to devote hisabilities with
sincerity and zeal to his task and make the Indian service a career.

Response.—Hon. Levi Chubbuck, special inspector, Department of- the Interior,
‘Washington, D. C.—Two years spent with those who are in the field as employees
in the Indian service, many of whom have spent decades in the work, give me but
little warrant to stand before the congress of Indian educators and respond to the
kind greetings that have been extended to us; but the length of my service does not,
I trust, measure the extent of my interest in the cause of Indian education nor the
depth of my sympathy for the workers in the field.

President Roosevelt, in his first annual megssage to Congress, said: ‘“‘One of the
greatest needs of the Indians of the present generation is confident command of col-
loquial English.”” With this statement I fully agree, but make the point that the
need is simply the means to an end, and by supplying that it will go further
toward putting the Indian upon a self-supporting basis than will anything else.

Admitting that the speaking of English is a means to an end, along what line
should Indian children be led in the acquirement and exercise of the accomplishment
as being the surest to reach the desired result, namely, self-support? Along the
industrial line will be the most general answer, or, to put it more correctly, along
the line of physical rather than mental activities. Hence it is that under the policy
of the Indian Office our Indian schools are largely of an industrial character, and
instruction in shop, farm, and house work is supposed to have a prominent place in
the educational scheme.

Response.—S. M. McCowan, superintendent Chilocco Agricultural School, Chilocco,
Okla.—It gives me great pleasure to have this opportunity of responding to the
many cordial greetings which have been extended to us this morning. I especially
appreciate the many kind words of praise of our Indian Exhibit and Model School.
Thesge are primarily intended to illustrate the great progress which is being made in
educating and uplifting the Indian.

Results are beginning to show. We are beginning to reap the harvest of years of
sowing. We can now see for ourselves what Commissioner Morgan saw years ago—
that Indian nature is but human nature bound in red. God never yet marooned a
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soul. He started every human being out equipped with all the elements of man-
hood—all the elements of greatness. And he does not maroon the Indian’s soul, for
all the Indian needs, as Commissioner Jones has aptly said, is to be given a white
man’s chance.

I want the Indian exhibit to speak for me—it already speaks for itself. The exhibit
and the model Indian school show in the most practical way possible the progress
the Indian is making and the rapid strides he is taking toward civilization. The
model school will show that the young Indian is being instructed not only in the
ordinary English branches, but in the practical industrial arts, which will enable him
in adult life to be self-reliant and seli-supporting, and by consequence a good man
and a good citizen.

Efficiency in the Indian service.—Dr. John T. Doyle, secretary, U. S. Civil Service
Commission, Washington, D. C.—Since the methods employed in other schools need
adaptation to fit them to the teaching of Indians, the subject of Indian education
has problems which are peculiar to itself. Out of the deliberations of this congress
of Indian educators come improved methods of instruction, appropriate text-books,
unity of effort, and an organized system of education. As I have been identified
with the cause of civil-service reform, I presume I shall be expected to speak to you
upon the relations of that reform to Indian education. The character of Indian
education depends upon the character of the teaching force, and it is therefore funda-
mental that those appointed shall be capable and of good character. The method
of their selection should be designed to this end. To obtain suitable employees,
particularly at remote places where the surroundings are not attractive, is very diffi-
cult, but vital. Then, too, the qualifications required are unusually varied.

The inherent difficulties in the way of securing employees for the Indian service
are much greater than in almost any other service. The law requires that the serv-
ice shall be recruited through free, open, competitive examination, and there is,
therefore, the widest possible field for securing employees, irrespective of party, creed,
or personal influence. In view of the peculiar conditions existing in the Indian serv-
ice, persons selected for all positions, with the possible exception of physicians, should
have teaching ability, as the purpose of their employment is essentially that of instruc-
tion. The examinations are designed, therefore, to test the knowledge of the com-
petitor and to determine as far as possible his ability to impart instruction to others.
They are made as practical as possible, and are modified from time to time as expe-
rience requires. Previous experience is given consideration in some of these exami-
nations, and in the noneducational examinations it constitutes 60 per cent, while the
elements of age and physical condition constitute the remaining 40 per cent.

The progress that is being made in civilizing the Indian is largely due to the effi-
ciency of the teaching force. As a result of your individual efforts as teachers and
your missionary zeal the Indian comes out of his isolation and savagery into assimi-
lation with his white neighbors. From being a menace to social order he becomes a
contributor to it and is absorbed into the civilization of the Republic.

We have but to witness the wise and good work that you are doing for the eleva-
tion of the Indian to see how ready has been his response to your appeal to his
moral nature. That response has been greatest where your sympathies and labors
have been strongest. Your work has proved that the Indian will advance in
civilization by methods which will win his confidence.

One of the greatest forces in the betterment of the Indian has been the raising of

the standard of the civil service and the retaining of faithful employees in office.’

We now have a system enforced to the end that the persons appointed in the Indian
work shall be possessed of integrity, the requisite degree of knowledge, of experience,
and of administrative capacity, sympathy for the Indian, and enthusiasm in the work
of teaching. Where the lives and welfare of human beings are at stake it is vital
that those put in charge shall be honest and capable.

The outlook in the Indian work is full of hope. The service has been largely taken

out of politics, abuses are being remedied, and the Indians are making steady progress

toward civilization and self-support. The noble missionary efforts of Christians,
men and women, have prevented the entire destruction of the race, preserved its
native arts and crafts, and directed the forces of civilization against nomadic and law-
less tendencies. It rests with you to carry on this work.

What's in a name?—Miss Emily S. Cook, Office of Indian Affairs, Washington,
D. C.—“I don’t think Indian names are hard to remember,”’ said a newly arrived
doctor on one of the Chippewa reservations over thirty years ago. ‘“What do you
call that Indian standing over there?”” ‘Mo ctij e wénce,”’ was the reply, ‘“‘and the
one who can not say it correctly by supper time shall bring the water for the mess.”
‘The doctor unhesitatingly agreed, but it was he who humbly carried the full water
pail three hours later. Nevertheless, he persevered, until such names were readil
memorized; for on that reservation Indian names, as a rule, have been retained,
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translations have not been in vogue, and the names of philanthropic patrons or of
persons of wide fame have been only sparingly introduced.

I still remember how we used to speak of Mrs. Wah bén a quod, wife of the
stalwart and shrewd chief of the tribe, Mrs. Moh clij e wénce, Mrs. Mesha ké ghe-
shig, and others who were leading lights in the sewing society. I suppose those
names had meanings, but we never knew them. Why should we? I can see now
short-statured Kish ktin i kiit (his name meant ‘“Stumps’”), who used to kick the
dogs out of church; or old wrinkled I 4h by, whose name always seemed to me par-
ticularly musical; and I find on the allotment rolls to-day such attractive names as
Ain diis 0 gwoén, John Sang wdy way, Wah sdh yah, Min o ké shig, Mah je ké shig,
E qudy saince. They strike me as quite as desirable cognomens and quite as easy to
remember as Lemenager, Magruder, Rosenberger, Westermeyer, or Von Dachen-
haugen, which I find in the Washington directory.

To be sure a teacher would be at a disadvantage in trying to be either affectionate
or disciplinary with an eight-syllabled girl like Sgh gah ge way gih bow e quay; but
the e quay, which is only a feminine terminal meaning woman, might be dropped
and a competent interpreter could cut out more syllables and still leave enough of
the ‘‘gist”” of the name to make it recognizable by her parents. Or, better yet,
the father’s name might chance to be the euphonious one of ‘Mon d4 min, and
Katherine Mon dd min, for instance, would be a dignified name heritage.

Not so with poor Mary Swollen Face, whose painful appellation appears on a pretty
bit of sewing over in the Government building. Why should Nancy Kills a Hun-
dred be doomed to go through life with such a bloodthirsty patronymic, or Eunice
Shoot at hail with such an idiotic one? Louie Firetail is quite justified in writing as
follows to the Indian Office: ‘‘My Indian name of Firetail as a family name is most
unpleasant to me, especially the thought that my children must bear the name and
hand it down in their turn. I therefore request you to assist me, through the
proper channels, to change my name to Louie F. Finley, Finley being my wife’s
name.”’

If it is now too late for Peter Poor Elk or Sam Slow Fly or John Bad Gun or Ada
Parts His Hair or Lizzie Looks Twice to escape their name inflictions, at least the
misfortune can be lessened by having their names written as one word with no
hyphenating or capitalizing of syllables. But how much less handicapped for
entrance into white civilization are Richard Sitahpetah, a Kiowa; and Ruth Ches-
chesbega, a Navaho, whose names I ran across recently with great satisfaction.

The names given by Indian parents to their children are often as suitable (even
from our standpoint) for given names as for surnames. Why should Imogen be pre-
ferred to the Kiowa name Imguna, or Jack to Zapko? Why not have a few less
Marys and Johns in the world and enrich our nomenclature by picking out gems
from aboriginal matrices?

To saddle upon a child a name uncouth or silly or unknown to his relatives is bad
enough, but to give to brothers and sisters varying surnames is a blunder hardly
short of criminal. It has not been infrequent—more’s the pity—for children of the
same father and mother to be named, say Jane Moore, Harry Selden, and Christo-
pher Columbus; wholly unnecessary embarrassment and confusion are likely to result
in the future from such a short-sighted, lazy practice.

Of course reform should always have begun in the previous generation when it was
much easier and there was much less of it needed. If thirty years ago schools and
agencies had exercised the forethought and taken the trouble to enroll and address
Indians by their own names, much of the present and more of future complica-
tions as to land tities and heirship rights would have been forestalled. But there is
another generation on the threshold, and it was to give them a ‘‘fair show’’ that
the circular of December 1, 1902, was issued by the Indian Office. The purpose of
the circular was misunderstood and also, for the sake of smart paragraphing, was mis-
represented in the newspapers. Nevertheless, it remains true that if its principles
are followed, particularly in the schools—if women and children are recorded with
the names of their husbands and fathers as surnames—much loss, litigation, and
fraud will be prevented in the days to come. Since we can not begin this work a
generation behind us, let us begin it to-day, a generation before.

Let the Indian keep both his personal and his race identity. Individuality is as
highly prized by him as by us. For the sake of his property it is necessary that he
adopt our system of family names, but that is no reason why we should ruthlessly
thrust on him our English names when his own will answer just as well, even better.
We want to educate the Indian—lead him on, not stamp him out.

Indian names.—Miss Alice C. Fletcher, ex-president of the Anthropological Society
of Washington, D. C.—A few days ago in one of our leading newspapers my eye
caught the following: ‘‘They have strange names, these Omahas. The name of the
father was Stomach Fat, while his boy’s name was Walking Forked Lightning.”’
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This sentence was in a fragmentary account of an old Omaha ceremony in which
the child was consecrated to the Great Spirit or Mystery, its feet symbolically clothed
and set in the path of life, the sign of his kinship group put upon him, and he was
enrolled as a member of the tribe. The ceremony was one of deep significance to
the Indian, and it is equally so to the student who is seeking to trace the develop-
ment of religious thought and expression. Its acts were accompanied by rituals
replete with reverent feeling, and emphasized the dependence of man upon the Great
Spirit and man’s obligation to serve that power which gave him life. Yet the writer
of the sentence quoted failed to catch the meaning of the ceremony, and by his flippant
use of strange-sounding names turned a serious and interesting rite into burlesque.

The careless treatment of such rites and the misrepresentation of native ideas in
the translation of Indian names deserves the attention of those interested in the
welfare of the race. If we are to lift the Indian to our highest civilization, in which
he is to take his place and act his part, we must not strike a blow at his self-respect
by ignoring, on the one hand, the attainments of his ancestors, or, on the other, by
giving him a name which conveys a repulsive or vulgar suggestion under the notion
that it is the equivalent of his native name.

We have become accustomed to treat Indian names in an unfortunate manner.
This treatment has several aspects. Some have a moral significance, others an his-
torical bearing. Let us look at the latter a moment.

In tracing the history of our own personal names we are led backward toward the
time when our ancestors lived and thought along lines not unlike those which obtain
among the aborigines of this country. As we work our way backward in our search
we catch glimpses of days when the members of the Alfred or elk council were desig-
nated by this society; when the power of the spear in the warrior’s hand gave the
name Gerald; or, as in the term daughter, when not relationship but the avocation
of the girls as milkers of the cows was indicated; or, asin latter times, when the office
or avocation became the surname, as Abbot, Marshal, Smith, Carpenter, Fletcher
(arrow maker), and the like.

While we can thus catch glimpses of the history of our names, we are not able to
trace the connection between the clan and the family name or the kinship name
and the individual name. To find these connections we need a knowledge of lines
of thinking that have long since been overlaid and lost. It is just at this point that
aid is found by a study of peoples who are still living and thinking along more primi-
tive lines of thought. It is a well-known fact that if we would understand the
growth and development of law, of government, of social relations, and of religious
thought, we must follow the stream of human progress back toward its sources—to
the laws, government, social relations, and religious thought of peoples whose for-
ward march has been at a slower pace than our own. Among such peoples we are
able to observe conditions that lie back of recorded history and to investigate some
of the foundations upon which rest the social structure of our environment.

The native tribes of our country afford a rich field for research of this character,
for owing to peculiar conditions of fauna and flora the American race had moved for-
ward less rapidly than our own more favored race; therefore the past history of
the human family has been here conserved, so that social and other customs, long

since outgrown by us, are found here in living force. This valuable ethnological

research can be judiciously carried on without detriment to the Indians themselves
by keeping it strictly confined to recording the past; a past that had its use, but its
function is forever gone, as far as the Indian youth of to-day are concerned, for it can
not survive under the conditions which now obtain save in cruel travesty. Every
intelligent Indian will agree with me that while the ancient customs and languages
of his race should be carefully preserved in writing as a part of a human record, the
sooner they are inclosed within books the sooner will the race become one in lan-
guage, and be united in custom and religion and brought into close and friendly
relations with their white neighbors, and so be best for all.

Turning to the specific subject, Indian names, we find that the tribes of our coun-
try are divided into kinship groups similar to the clan or sept or the Latin gens.
Each one of these groups had its name, which usually referred to some natural phe-
nomena or objects, as the sun, the earth, the water, the thunder and lightning, the
animals, etc. From these names arose a system of heraldry; the sign or totem of the
object from which the group took its name became the symbol of the group and
belonged to it exclusively. The individuals of the clan had a common right in the
name, but could not use it as a personal designation. For instance, one of the gens
of the Omaha tribe was called Tapa, but no man or woman could bear that name or
add it as a surname to his individual name. Each person of this gens, however, was
given one of a series of names, all of which referred to the deer, the sign or totem of
the gens, so when an Omaha heard a person spoken of by one of this series of names
he knew at once that the man or woman was a member of the Tapa gens.
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The clan name was always given with religious ceremonies. These took place at
infancy, during childhood, or later at maturity. In the latter instance the name
taken replaced the baby name. These are sometimes fanciful, but many tribes
have a series of six or seven names, one for boys and one for girls, denoting the
order of their birth. ‘“Winona’’ is the Dakota child name for the eldest or first-vorn
daughter; ““Konokaw’’ is the Winnebago name for the oldest or first-born son.

The custom for a man to take a new or added name to commemorate some indi-
vidual experience or achievement is widespread among the Indians. These names
are generally taken or announced at some public gathering and in such manner as
to tie the act to a religious thought or rite.

Briefly stated, we learn from the rites connected with the bestowal of clan names
and the custems pertaining to their use that a man can not live for himself alone;
that he is bound to his kinship group by ties he may not break, and must never forget
or disregard. This obligation is kept in mind by certain usages, as the tabu, which
forbids the man to touch, use, or eat of the object referred to by his clan totem or
sign; the custom which prohibits speaking to a person by his or her personal name
or mentioning it in the bearer’s presence, and the exclusive use of terms of relation-
ship as a mode of address. Instances could be cited of the survival of some of these
customs among ourselves, aside from those of the home circle. father, mother, ete.;
but time forbids dwelling upon the long schooling of the race to inculcate the idea
of the interdependence of men.

Turning to the use of translated Indian names, we are at once made aware of the
wide difference between the structure of the English and the Indian languages. This
difference is so great as to make a concise and truthful translation suitable for practical
use all but impossible.  In the Indian tongues the nouns are all qualified by descrip-
tive suffixes or by some other device, so that it is impossible to speak of any object
without describing it, as round, long, ete., or of any animal without indicating its
position or action, as walking, running, sitting, lying, etc. Verbs are algo qualified,
so that a few words in an Indian language will present a picture or describe an
action that can only be set forth in a more or less complex sentence of English. To
illustrate: There is a well-known Dakota name generally translated as ‘‘ Young man
afraid of his horses.”” This translation gives an erroneous idea of the true meaning
of the name, which is ‘‘The young man whose valor is such that even the sight of
his horses brings fear to his enemies.”” The impracticability of using such a sentence
as a name ig apparent. The Dakota is far better.

Again, all clan names refer to the heraldic sign or totem of the clan and deal with
some detail of the object or animal. In the latter instance it may be with some phys-
ical part or some peculiar trait of the creature. The Indian regards animals as
endowed by the Great Spirit with life and what we may for convenience term ‘‘char-
acter.” They bring help to man, as by food, or they strengthen him by their peculiar
gifts; therefore no part of the animal is regarded with dishonor. All natural func-
tions and conditions are accepted simply. So, in the instance given at the beginning
of this paper, ‘‘stomach fat,”’ a translation which does not carry the meaning of the
original, does not present to the Indian a disagreeable thought. The word refers
to the fat that envelops some of the internal organs—suet, we say—fat that was
serviceable to the people and was one of the gifts the Great Spirit made to man
through the animal. The name commemorates the gift.

The loss of original Indian names through the substitution of inadequate transla-
tion would be a loss to the history of the human mind. Aside from this historic
aspect, such a substitution would be a grave injustice to the people who used these
names. Adequate translation is impracticable, as we have seen, and anything less
will place the people in a false light, not through any fault of their own, but because
of ignorance and carelessness on our part. Humanity, not to speak of the higher
claims of Christianity, demands that we beware of such action.

To a body of teachers I need not hesitate to speak of the obligation we are under
to do all that lies in our power to help the race who called this country home before
our fathers discovered the land we love so well. We desire the Indian’s education
that he may be fitted to enter upon the duties of manhood and cultivate the gentle
graces of Christianity, but we can not successtully accomplish this desire if we disre-
gard his rights as an individual or if we fail to recognize what was noble and worthy
in his past history. Tt is not an easy task to substitute a strange language for one’s
mother tongue, nor is it easy to accept the fact that the career of one’s race, as such,
is over; yet such is the task before the Indian youth. His language, his ancient
avocations, his racial beliefs belong to a time that has gone never to return; but there
remains to him many noble heritages from the past, which it should be our pleasure,
as it is our duty, to conserve, that he may feel the touch of Christian brotherhood
as we help him to a place by our side, where he may be known by a name that was
sacred to his fathers.
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RESOLUTIONS ADOPTED.

Resolved, That we thank the Secretary of the Interior for the unfailing support
given to all efforts looking to the advancement of the Indian and improving his con-
dition. That we are in hearty sympathy with the practical, businesslike adminis-
tration of the Commissioner of Indian Affairs and commend his broad-minded and
disinterested course in the conduct of the Indian school service. We also commend
the Superintendent of Indian Schoolsfor her untiring zeal and energy in the cause of
Indian education, and especially for the practical reforms introduced in school work.
Our thanks are tendered to Mr. R. A. Cochran, the president of the department, for
the able and impartial manner in which he has presided over our meetings.

Resolved, That we tender our heartfelt thanks to Superintendent S. M. McCowan
for the manner in which he has entertained our teachers, and extend to him our
wa}rlnkl) congratulations upon the great success he has made of the Indian school and
exhibit.

Resolved, That we are especially gratified at the substantial progress made by the
schools during the year and the general betterment of conditions affecting the Indian.

Resolved, That we commend the efforts of the Civil Service Commission to better
the industrial service of the schools.

Resolved, That we gratefully tender our acknowledgment of courtesies extended
and hospitality shown by the people of St. Louis, and offer our hearty thanks to
the archbishop and other clergy, to the officials of the State and city, and members
of the Universal Exposition management for their kind words of welcome and for
their assistance in making our meeting a success. We also sincerely thank the local
press for their reports of our proceedings and helpful notices.

SYNOPSES OF REPORTS OF SUPERVISORS OF INDIAN SCHOOLS
AND OF SPECIAL AGENT DOWNS.

REPORT OF SUPERVISOR A. O. WRIGHT.

Yankton School, South Dakota.—The school has been overcrowded, but I do not
recommend any enlargement, because many pupils will next year attend public day
schools. T was in charge of the Yankton Agency irom December 16, 1903, to April 1,
1904. The Yanktons are quite well advanced. The allotted lands are mostly leased,
but each of the able-bodied Indians cultivates someland. These Indians are friendly
to education, and practically all children are in some school. The school plant is
on a bench above the Missouri River, well adapted for water supply and for sewer-
age. The methods of discipline and teaching are good. The enrollment this year is
172, but the attendance has been less than that, owing to sickness causing children to
be sent home. The baker hasa practice kitchen in which two girls are detailed to cook
for one table. Boys are detailed in the agency shops as apprentices. The quantity
of supplies is as prescribed by the rules of the Indian Office. The quality depends
on the inspection. There has been much improvement in this everywhere in the
last few years. The tone of the school is good. The employees are faithful and
moral, with a good influence.

Tomah Indian Industrial School, Tomah, Wis.—I note the largely increased number
of Winnebagoes in this school, which is a sign of progress. In my opinion the school
can wisely be increased in size to 300, thus equalizing the accommodations for the
sexes and making it possible to carry permanently the additional teachers recom-
mended. This school has no quarrels and little friction, which is mostly due to the
wisdom of the superintendent. The present capacity of the school is 225 pupils- 150
boys and 75 girle. If the capacity for girls were increased go as to match that for
boys the total would be 300 pupils. There would not be any serious difficulty in
filling it. The additional pupils would be mostly Winnebagoes. The Winnebagoes
in Wisconsin are slowly being civilized by contact with whites. They dress in ordi-
nary clothes and live in log houses or in tents.

The plans for new buildings include a dairy building, the enlargement of the hos-
pital, and the erection of an industrial building. Dairy work is now going on under
direction of a good employee. With a special dairy building he will be able to do
better work. There is a good herd of Holsteins. It is planned to begin the school
year with instruction in domestic economy, without waiting for the completion of
the industrial building. The class-room teaching is all good, and some of it is excel-
lent. There are two classes in cooking. Pupils are taught to cut and fit, and many
girls learn beadwork out of school hours. Just now several of the boys are engaged
in rebuilding a barn, which is good instruction in .carpentry. On the whole, the
work at this school is quite satisfactory.

Oneida School, Wisconsin.—Inclosed is copy of work actually done this year in the
Oneida School in teaching industries in the class room. This is the best 1 have seen
and shows the result of following the Course of Study.

Kindergarten.—Sewing: Pupils are now making little skirts for doll dresses. A
picture of the skirt is drawn on the hoard, for which five drawings are necessary, show-
ing the skirt as cut, with seam at back sewed, with opening hemmed, with bottom
hemmed, and gathered at the top. After the children have been taught all the steps
that lead up to these they are provided with materials for work. They have also a
pattern which they cut from paper. Asthey work we talk about the different steps,
thus bringing out a very simple language lesson. Gardening: All pupils are provided
with hoe, spade, or rake, and go to the garden, each doing his part in making garden,
planting, etec. We now show pupils that plants can not grow if the soil is too hard
or if weeds are allowed to grow, so we loogen the soil and remove the weeds. On
returning to the schoolroom pupils talk about the work done, why it was done, etc.
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Cooking: We are now having a lesson about the dining room. Pupils are first taught
neatness in the care of theroom. ~We have the articles for setting a table; also pictures
of the same on the blackboard, with the name of each. The class is divided into sec-
tions, and each takesits turn in preparing the table for a meal, each talking of the work
done. Laundry: We have pictures of articles used in washing and ironing, and
children may draw these cor cut from paper.

First grade.—Sewing: Darning is taken up first. A drawing of a piece of cloth
showing a large hole is put on the blackboard and the weaving indicated by means

- of colored crayons. Each child is provided with his own needles, scissors, and

thimble and taught their use and the length of thread required. They are then
required to darn holes in squares of coarse cloth before working on garments. The
names of articles used in thisand the hemming lesson are written on the blackboard,
learned, and then used in sentences, both oral and written. Cooking: The children
give a short list of utensils used, which the teacher writes on the blackboard. In
another column is written a list of foods and the different articles employed in
making them. Laundry: Names of articles and their uses.

Second grade.—Cooking: Bread making. Names of utensils and materials used
are learned. The recipe is then written on the board, from which the children
copy. They are shown the importance of making good bread, the action of yeast,
and the result of careful baking. Sewing: Hemming napkins taught, with language
work, oral and written. Laundry: Continuing work of first grade. Then the suc-
cessive steps as given in the Course of Study are taken, each step constituting a lesson.
Gardening: A good example of how gardening is taught is the following lesson on
planting peas. Each child is given a pea and required to examineit. A little story
is told the pupils about the pea, telling that the nourishment for it is contained in the
seed. Lessons for preparing soil for planting having been learned, and the class hav-
ing actually prepared the garden, the peas are planted by the pupils. Twice a week
the class goes to the garden to care for it. It is weeded and the soil loosened. The
peas have come up and the class has observed that the plant develops into successive
leaves and joints of stem. Its progress is followed to the ripened seed.

Third and fourth grades.—Cooking class: The girls are taught to make various
dishes from recipes written on the board. These cover all the dishes usually pre-
pared for the ordinary family. The work done in the kitchen is reviewed in the
class room and the pupils’ knowledge tested. Each pupil has a recipe book, and
recipes are copied from dictation. Pupils are required to write compositions telling
of the work done in the class room and in the cooking class. Sewing: Patchwork
and matching stripes. Pupils are now making buttonholes. A drawing is made on
the blackboard showing a piece of goods with the buttonhole cut, a button, scissors,
thimble, spool of thread, and needle. Pupils copy these drawings and are then given
the articles represented. Each pupil is instructed how to cut the buttonhole, how
to hold goods, and work the buttonhole. TLanguage lesson follows. Laundry work:
Pupils are taught the best day to wash and why; how to sort clothes and why; how
to take stains from white clothes; how to wash colored clothes; reason for and man-
ner of using bluing; why white clothes are dried in the sun and colored clothes inside;
difference between hard and soft water and how to soften hard water; why white
clothes may be boiled and colored clothes may not. Use of all laundry utensils
explained. Detailed language lesson. Garden work: Pupils are given beds, and the
commoner kinds of vegetables are planted. In the schoolroom the kinds of soil are
discussed and differences noted. Value of rotation and use of fertilizers taught.
Method of seeding, manner of growth, and use of seed explained. Language lesson.

REPORT OF THOMAS DOWNS, SPECIAL INDIAN AGENT.

On October 21, 1903, T visited the Indian schools at the Warm Springs Agency, in
Oregon. Afterwards I visited schools as follows: "
Crow Agency, Mont., schools.—They are somewhat crowded in schoolroom capacity
here, yet good work is being accomplished.
Fort Belknap, Mont., schools.—Good work is being donein all grades here. I desire
30 -especially compliment Mrs. Gilmore (teacher) on the very efficient work she is
oing.
Fort Simcoe, Wash., school. —Good work is being accomplished at this place. 1
was especially well pleased with the deportment of the pupils.
Fort Berthold, N. Dal.—1 found these schools under the charge of Mr. H. E. Wilson,
a very able school man. The schools seemed to be in a very prosperous condition.
No criticism was made with reference to the work.
Darlington and Seger Colony, Okla., schools.—These schools, T am pleased to say,
were both being conducted along lines to secure the best results, as far as I was able
to ascertain.
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REPORT OF SUPERVISOR EDWIN L. CHALCRAFT.

I have the honor to report that since the beginning of th& present fiscal year I
have made official inspection of the following-named schools, and submitted detailed
reports to the Office of my observations at each place, namely: Quileute Sc{)ool,
Wash.; Grand Junction, Colo.; Haskell, Kans.; Kickapoo, Kans.; Fort Lewis, Colo.;
San Juan Navaho, N. Mex.; Southern Ute, Colo.; Seger Colony, Okla.; Red-moon,
Okla.; Cantonment, Okla.; Fort Sill, Okla.; Rainy Mountain, Okla.; Sha\ivnee, Okla.,
and Riverside, Okla.; besides being temporarily in charge of Neah Bay, Wash., super-
intendency to July 20, Sac and Fox, Oklahoma, October 9 to November 12, and Fort
Lapwai, Idaho, from April 1 to date. 3 i

A beginning has been made on a new school for the Navaho Indians at San Juan
River, New Mexico, and it is expected that the Fort Lewis school will be able to
accommodate a large number of Navaho children, but even with these schools filled
there will be many children on the reservation without school accommodations.

Since the destruction of the Shawnee school by fire last January the pupils have
been housed in temporary quarters. The school has an excellent site and a good
farm in the midst of a thrifty community, and should be rebuilt as soon as possible.

At the other places visited accommodations have been provided for about all the
scholastic population available. ’

With one or two exceptions, the actual work of the schools was found to be pro-
gressive and the employees faithful and eflicient, with few exceptions. The influence
of returned students is becoming more apparent each year as their numbers increase.
Generally, they are educating their children and urging others to do so.

Fort Lewis School, Colorado.—Thisschool is located about 5 miles sogth of Hesperus,
a station on the Rio Grande Southern Railway, and in the La Plata Valley, at an ele-
vation of about 7,800 feet. The country about the school is arid, making 1t necessary
to depend entirely upon irrigation to produce crops. Some of the buildings are in
fairly good condition; others will require considerable repairing. The sewer systqm
is in good condition and adequate. The attendance at the time of my visit was 160.
The school has 6,360 acres of land, partly under fence. The crops raised last year
were: Forty acres of oats, producing 1,516 bushels; and 17 acres of garden, produc-
ing a fair crop of potatoes and small vegetables. The school stock is in good condi-
tion and consists of 13 horses, 10U head of cattle, and 11 hogs. i

The boys’ clothing and shoes are repaired in the tailor and shoe shops, in charge
of young Indian employees well qualified for their positions. The superintendent
seems to'be a man well qualified to build up the school, and he is working ener-
getically with that end in view. | ; : ;

Seger Colony School, Oklahoma.—With few exceptions, the Indians at\S.eger Colony
are self-supporting. The principal products are corn, oats, and hay. Fair quantities
of vegetables can be produced. The school is located in a grove of native trees on
Cobb Creek, 15 miles southeast of Weatherford, Okla., and possesses an abundance
of good farming and grazing land. The buildings are generally in good repair. The
water is pumped from a well 30 feet deep into a tank on a stone tower 50 feet high.
The sewer is in good condition. An acetyline-gas plant is being installed for light-
ingall the buildings. The [arming operations and stock raising are the special features
of this school. They raised last year 1,000 bushels of wheat, 700 bushels of oats, 1,400
bushels of corn, 150 bushels of rye, and about 300 tons of hay.

The general tone of the school is elevating and the relationship between employees
and pupils excellent. ;

Rel()l ﬁ[oon School, Oklahoma.—This school is located 20 miles north of Elk City,
Okla., the nearest.railroad and shipping point. Forty-two pupils were in school at
the time of my visit. I have no adverse criticism to offer concerning the class-room
work. The domestic affairs are very well managed. The buildings are clean, and
the pupils are supplied with proper food and clothing. The school has 1,280 acres
of land—about 300 excellent soil and the remainder good grazing land.

Superintendent Blish appears to be doing good work. The moral atmosphere of
the school is excellent.

REPORT OF SUPERVISOR M. F. HOLLAND.

Umatilla School, Oregon.—The general tone of the school was found to be poor,
caused principally by friction between employees. The industrial work was at a
very low ebb, the literary being a little better. The buildings are good and
ample, the only additional one needed being a dairy and meat house and an addi-
tion to the laundry. A mission school on this reservation was found to be doing

good work.
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Warm Springs School, Oregon.—Plant, good; general management, fair. The needs
of the school are: Improved water system to give a purer supply; removal of barn to
higher ground back ot school; employment of carpenter; more and better farm and
garden work, and better fire protection.

Salem School, Chemawa, Oreg.—This plant is an excellent one, in fine shape, and
doing good work in the industrial and literary departments. Suggestions: Enlarged
water and sewer systems; change in the method of purchasing wood; the dropping
of a number of white and aged pupils; more thorough physical examination of pupils
before bringing them to the school, and change of name from Salem to Chemawa.
During my rather lengthy stay at this institution it was seen that the name *“ Salem’’
caused confusion in post-office and telegraphic addresses, and to travelers.

Sileiz School, Oregon.—The general tone of this school was found to be fairly good.
The farm and garden work was not as good as it should be, and the schoolroom
work was poor, the children reciting in a very inaudible manner. Fire protection
was poor.

Grande Ronde School, Oregon.—This is a poor plant, in poor condition, but sufficient,
in view of the steadily decreasing attendance, for future needs, provided necessary
repa(liirs be kept up. The farm and garden work was good, and the literary work very
good.

REPORT OF SUPERVISOR J. FRANKLIN HOUSE.

I have the honor to submit the following annual report of supervisor’s district No.
3, comprising the States of South Dakota and Nebraska and part of Minnesota, to
which district I was assigned September 1, 1903.

Rosebud Agency, S. Dak.—A very complete and thorough system of schools is
maintained here, there being 3 boarding schools and 20 day schools. Of the
boarding schools, two—St. Francis, Catholic, and St. Mary’s, Episcopal—are con-
ducted by their respective churches and receive no aid from the Government. A
high order of work is accomplished at both of these schools. The Government
boarding school is an excellent plant and well located. At the time of my visit—
September—the attendance was not equal to the capacity, but I am informed that
there was a full attendance later. The 20 day schools had a total enrollment of 472
at the time of my visit. The day schools are doing much to make education popular
and create interest on the part of the parents.

Pine Ridge, S. Dak.—A very similar system of schools as at Rosebud is found here,
there being 1 mission boarding school,”1 Government boarding school, and 30 day
schools. The schools of these two reservations are well equipped to give literary and
industrial training, especially practical lessons in farming under irrigation, which
must be of much value to these people, who in all probability will make their homes
in this country for many years to come.

Genoa, Nebr.—With exceptions of a few old buildings, this plant is good and situ-
ated in a good country. There is an excellent school building here, and the literary
work is well organized. The industrial training is also an important factor. The
attendance at the time of my visit was 307.

Flandreau, S. Dak.—This school is known as * Riggs Institute.”” The plant and
character of the buildings are similar to the Genoa school, though the capacity is
somewhat greater. There were 385 pupils enrolled at the time of my visit, which is
the largest enrollment of any school of the district, and the many new and modern
buildings entitle this school to first rank of nonreservation schools. The character
of the work is good. !

Pierre, S. Dak.—Plant has capacity for 150 pupils, with an enrollment of 170..
This school has taken on new energies, and the indications are that a school of 200
pupils can be maintained here. Much interest is manifested by employees, also by
citizens of the city of Pierre.

Rapid City, S. Dak.—This until a year ago was a small school, having a capacity of
80 pupils. New buildings haye been added, and at the time of my visit 221 pupils
were present. This school is noted for its excellent location and irrigated farm land.
The literary training is equal to the average school of this class, and there are excel-
lent opportunities for giving instruction in farming and gardening under irrigation
and fruit culture.

Yankton Agency, S. Dak.—The agency boarding school has a capacity of 120 pupils,
and has had an attendance in excess of this number. The Indians of the agency
are citizens, and as the unallotted lands have been sold and many white settlers are
located on what was formerly a reservation, a number of public or district schools
have been organized and about 75 Indian children have attended same. As the
schools were closed at the time of my visit T had no opportunity to judge of the
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character of work done, but heard much said in their favor. It is to be hoped
that these public schools may grow in interest and efficiency and be able to provide
increased facilities for the education of these people. § :

Santee Agency, Nebr.—In many respects the conditions affecting education are the
same here as at Yankton. The Government boarding school had closed for the sum-
mer vacation at the time of my visit, but, judging from general indications, a fair order
of work is accomplished. Public or district schools are being organized here and
the education of these people is passing to the control of State and local influence.

REPORT OF SUPERVISOR CHARLES H. DICKSON.

Klamath, Oreg.—Location excellent; has magnificent spring water and beautiful
surroundings. A new dormitory is needed for the boys. The industrial tralnlng in
gardening and farming is made a prominent feature. Dairying is also taught. The
girls are instructed in all branches of domestic work and also in all branches of
butter making. The Course of Study is followed as far as possible and is found to be
very helpful.  Inmoral tone and in matters of discipline and general management this

‘hool stands deservedly high. Al |
i Y(?ina;v, Oreg.—Locaiiou,g undesirable. Water, poor. Buildings old and incom-
modious. Unless better water can be provided, it will be wise to consolidate this
school with the Klamath School. The moral tone is excellent, and also discipline.
The industrial training is carried on as far as possible with limited facilities.

Fort Bidwell, Cal.—Location is excellent, buildings in good repair, and fine land
for farming, gardening, and stock raising. Water is excellent and in abundance.
This school should have from 100 to 150 pupils, and, if prejudice of Indians can be
overcome, will easily accommodate that number. Under the present superintendent
the surroundings have been greatly improved by the removal of several camps of
Indians in too close proximity to the school. Moral tone and discipline are of the
best. The course of study is followed as far as practicable. T

Round Valley, Cal.—Good location, good land, and good water. New schoolroom
and assembly hall needed. Industrial training given to boys in farming, gardening,
and care of stock, and to the girls in household duties, sewing, etc. Indians are
very friendly to the school and its work. The general management as well as the
moral tone of the school is distinctly creditable. Finis

Hoopa Valley, Cal.—Location good and water abundant. Some of the buildings
are old and unsuitable. Boys’ dormitory is in an old warehouse, scarcely habitable.
A new dormitory for the boys should be built at once. The industrial training for
boys in shops and on farm and garden, and for girls in domestic pursuits and raising
poultry, is excellent, considering facilities. The management as well as the moral

jone of the school is excellent. 3 ;
o Independence Day School, California.—Building, erected by Indians, old and unsuit-
able; new building required. By reallotting of land to Indians entitled thereto, the?
attendance of the school was increased by seven new pupils. Moral tone very good;
discipline excellent. Sunday school maintained regularly by teacher. :

Big Pine Day School, California.—School building here was erected by Indians
assisted by whites. A well is greatly needed at the school. Class-room work is
creditable. Pupils are taught sewing, mending, etc. Moral tone good; discipline

xcellent. : N : ]
3 E?E;'sl?op Day School, California.—Building owned by Indian A)ssqc;atlon of California.
Teacher has resided and taught here for about ten years. Religious exercises coni
ducted by Presbyterian missi(ﬁlary are held each morning for one-half hour. Mora

d and discipline excellent. . ol

tmig’agl(lzgr River Da_z};) School, Nevada.—Buildings in a fair condition. Moral tone
fair; discipline fair. ! i
a‘:k’ith pc?ssibly one exception these schools are accomplishing great good, and their
influence is being felt not only with the pupils, but with their parents, who are
gradually growing out of their old-time customs and are adopting civilized methods
and habits. Citizens generally among whom the Indians are living attest this fact.

Carson City, Nev.—Location not of the best. Water scarce. Land sandy and poor.
New schoolroom and assembly hall and hospital have been provided for, as well as
an increase of water supply for irrigation, ete. Class-room work is creditable.
Industrial training of the best—in the shops and on the farm—is given. The train-
ing of the girls in household and domestic w?irk ig also good. The management of
the school and moral tone of the same are good. s il

%?ﬁerside, Cal.—Location of school is excellent. Climate superb. KEnvironment
is of the best. With a population of over 10,000, Riverside has not a single saloon.
Buildings are new and in excellent repair. Grounds are spacious, and beautifully
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ornamented with lawns, flowers, palms, and shrubbery. The class-room work is
excellent. ¢ industrial training of the boys in the mrden and upon the farm is
fully equal to the b The traunng in shops is not what it should be, owing to
lack of facilities. s hoped that workshops will soon be provided. The training
of the girls in useful : ell as ornamental hand work is also of the best. With
shops for . The
eHent hand

od repair; grounds
1(1(1\' meal furnished

puplls « ] :hools ) sieney] ccellent.
Potrero Duu Am Califor tl n good Bmldmo very or, unpainted,

The work of the school is good.

y —Location poor. Water scanty. Buildings need
repalrs and painting outside and inside. Work of the school is creditable. Tone of
the \(.hOUl very good

tion good. Water in abundance. Building in
ing on the inside and painting on the outs Work is
\Io 1 tone is excellent.

Location poor. Water scar Building is old,
llnpamted and encmlly dilapidated in appearance. T living rooms should be
added, although a new building would be better. The work is fair and the tone of
the school is good

La Jolla Day ) , —TLocation excellent. Buildings generally are in
good repair. W ool is good; moral tone is excelle

Adjoining this ool t opal Church has a mission stablished, where
regular religious services are held. Indian women and girls are taught lace makmo

Mesa Grande Day School, Ca ation good. Bmldlnua are. ina W reta ed
condition; in fact, are discreditable. i
as well as an addition to the living roon
moral tone is lent.
i . —-Location fair Bmldmoq need Iepanq

and painting inside and outside
be provided at once. The work of the school is very cr htable, the moral tone is

Fo have, A New school and assem-

g Good water and

good land. The c]ass-room work is Ty creditable ] training of boys in

shops, garden, and farm is very good, and the training ot the girls in domestic

science and household duties is of the best. The moral tone and the general manage-
ment are excellent.

Truzton Canyon, Ariz.—Location good. Buildings are all new and in good condi-*
tion. Water is sufficient for present needs. A new well is being sunk, and, if suc-
cessful in getting plenty of water, more land will be cultivated. The class-room work
is generally good. Industrial training of the boys in shops and on the farm and gar-
den is very 0food The girls r ve instruction in all kinds of domestic work. Moral
tone is excellent and the management is also excellent.

Western Navaho, Ariz.—Location isolated, but good. Buildings are very poor and
ill adapted to needs of the school, being old adobe houses of the Mormons, from
whom the land was purchased. Land is excellent. Water sufficient for all purposes.
Class-room work of the Hopi School very poor. Other cl
The industrial training of the boys upon farm and garden is good (no shops
the training of girls in household duties is also good. The moral tone is good and
the management is excellent. g

Fort Yuma Cal.—Location good. Water in abundance. Buiidings in good repair.
Schoolroom and assembly hall needed. In class-room work there has been vast
improvement since my visit last year. In industrial lines everything is done that
can be done for the boys and girls with the very limited facilities at hand. The
moral tone and the manaoement are excellent.

Yakima, V —Durlnw the year I was called upon to visit this school. The
attendance has largely decreased. The grounds and buildings are in poor condition
and show general neglect and decay. The moral tone was poor and the schoolroom
work very unsatisfactory.

O




T

N

Wiater, Indian Territory, March 15, 1900,

To The
Honorable Secretary of the Interior,
, Washinghon, D, 0,
Bir;
The proposed modifications of the Department 's

Rules and Resulations for the govermment of sechools in the
Choctaw Nation, have bheen commmmicated to us, members of the
duly authorized, gulified and acting Boara of Fducation
for the Cheetaw Mation, by Capbuin J. 8. Standley, Delegale
from said Yation to Washingten City,

It is inderstood from the Delepabe's cormnication

submitting said proposed meaifications, that the same wro to

be adopted and promulguted by the Department as accepted by
the school autherisies of this Mation,

In order to a mutual and intelligent, understancing
of the praetical applicatim of the aforesaid Rules and Pepu-
lations, as modified, we beg to submil our interpretation of
ti‘m same, as Tollows:

Sgetiion L=« That the funds availsble for educanional
purposes shall bhe applied te the education of children of
Indian bleoa, with due respect to an equal distribution of
saia funds, with the exception that preference he given to
orphan children of Indian hlood, of school age.

Sechion 2-- That there ghall be no bmrciim; schools
other than orphan or hearding schoolsi the other hoarding
schools o be closed upcin the imeediahe mic;&pt‘,ion of these

Rules and Regulations.



—_——

o —

—

Sectiion 3-- That the % establishment, maintenance, and
conauet, of the sehools of the Choctaw Yation shall he
aceording o the laws of the Choctaw Yation, so far as may he
consistent, with the provisions of the Dawes-Choctaw-Chickasaw
Agreement,, and the supervision of the Secretary of the
Interior, as exercilsed throush sald Repulations.

From this we understand that the Choetaw laws shall
govern in the establishment, maintenamce and conduct of the
schools in the Choctaw Nation, excepth where the said Agreement
assumes specifically to control, or it horizes Departmental
supervision.,

fechion 4--- That the standami of proficiency of Super-
intendents and bteachers eligible to sehoel service in the
Choctaw Nat.ion is to he fixed by sald Pules and Regulations.
That the compensation for sueh service is also o be fixed
in & manner prescribed hy saild Mdes and Repulations.

Sechion H---Fhat the appointment, and selection of
Suverintenaent, fheachers and other émployees, 1s to be made
by the Choctaw school authoritiies, and the Scheel Supervisor;
anc bhat, such Superintencents, Leachers and cmployees may be

removed or dismissed by the joint aetion of the Choctaw

authopit ies ana the Sghool Supervisor,

Section 6--- That the accounts anc vouchers for the nay
of scholi swperintendents, teachers and other employees, and
for other expensas ineurred in the establishment and main-
tenance of sald schools shall, hefore payment, be subnitted
to ana recelve the appreval of the proper m}‘u‘m}, authorities
of the Choctaw Yation, and Schocl Supervisor, Payment,
of such compensation and expenses to be mace &k by the United
States Indian Agent, Union Agency, upon certificates from the
aforesald authorities,
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fection 7--- That in case of disagreement hetween the
Choctaw schoul, aﬁthnritiwﬁ and the Scheol Sunervisor, where
their loint aetien is required, such matters shall he suh-
mitted to the Superintendent, of Sehools in the Tnaian
Territory, designated hy the Sesretary of the Interior, and
by the said “nperintendernt temporarily adinsted until such
matber shall he comamieated to the Seeratary of the
Interior for final adiustment and determination by him.

Wa do net understand hy this that the said Super-
intendent, of Schools shall, in passing his fudement in the
matter,s of disacreement,, exercise or enforce arbitrary rules
without, immediate recourse o the “ecretary of the Interior.

Seotion B--~ That thﬁ‘ schools in the Choetaw Yation
shall continue as leng ag available funds will permit, hut
not, to exeeed forty (40) weeks in any one vear. The the
United “tates Indian Asent, shall keen the prnpér sehool
authorities fully advised as fo the amount of funds in his
hanis available for schodl purposes.

Section 9--- That in opder to wniform nanacement and
control of the sechools in the Choctaw Yation, and to avoid
unnecessary confusion, the moneys apm annmially appragyiatad
by Congress for the education of Chectaws , in £l £l lment,
of treaty stimilations, or otherwise aceruins for that pure
pose, shall also he appliad to the maintenance of Choctaw
schools wnder the same Rules and Remilations as under the
Nawes-Choghaw-Chickasaw Agrecment,,

To the foregoing Miles and Regldations as wnderstood
and interpreted by us, we respectfully submit our ezeeptions,
and heg leave to offer the following amendments.

e



and Regilations, and with the amendments as proposed by

o heroinefore set, forth, we, memhers of and eonsbitnting the
duly anthorized, qualified and acting Roara of Pausation of
the choctaw Yation, aceept sald wmended rules anc regulations
as applicable to the government of said schools in the
Choctaw Nation,

' Respect fully,
(Muy signed by the proper par;mms}
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ADDITIONS AND AMENDMENTS TO THE RULES AND REGULA-
TIONS PRESCRIBED NOVEMBER 4, 1898, BY THE SECRE-
TARY OF THE INTERIOR UNDER THE GENERAL PROVISIONS
OF THE ACT OF CONGRESS APPROVED JUNE 28, 1898, (30
STATS. 495) TO GOVERN MISCELLANEOUS MATTERS IN THE
INDIAN TERRITORY.

Under the general provisions above referred to the following rules
and regulations shall apply in all cases not provided for by specific agree-
ments heretofore ratified by Congress and the nations interested, or that
may hereafter be ratified by such nations, and regulations hereafter pre-
scribed in such agreements.

EDUCATION.

Secrtion 1. There shall be appointed by the Secretary of the Interior
a capable, competent, and discreet person, to be designated as “ Superin-
tendent of Schools in Indian Territory,” whose duty it shall be to visit,
inspect, and organize or reorganize the schools and orphan asylums
located among the Five Civilized Tribes. He shall administer the edu-
cational work of these schools and orphan asylums, prepare courses of
study, and report to the Commissioner of Indian Affairs what, in his
judgment, are the defects in them in system, in administration, or in
the means for the most effective advancement of the pupils therein, and
what changes are needed to remedy such defects as may exist, and to
perform such other duties as may be imposed upon him by the Com-
missioner of Indian Affairs, subject to the approval of the Secretary of
the Interior. He shall also assign the several supervisors to their
respective duties.

SEc. 2. There shall be appointed by the Secretary of the Interior
a ‘“School Supervisor” for each of the nations as shall be hereafter
determined.

SEec. 3. That it shall be the duty of each school supervisor to visit
and inspect the schools and orphan asylums of the nation for which he
is appointed, to assist in their organization or reorganization, and to
have specific oversight.of the same. He shall, assoon as possible, upon
blanks to be furnished by the Indian Office, prepare a list of all teach-
ers and other persons now employed in the school service of the nation
under his supervision. This list shall show the name, position, salary,
school or orphan asylum at which employed, date of entering on duty,
sex, race, age, single, married or widowed, birth place, legal residence,
previous occupation, date of original appointment to the position now
held, and by whom appointed, It shall also be accompanied by a full
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and complete report upon the employees, giving the opinion of the
supervisor as to the character, efficiency, and effective industry of each,
and whether the same should be retained in the service. The super-

visor should also report upon the character, condition, size, date of

erection, and approximate cost of each school or orphan asylum, and
submit a rough plan of the same. These reports shall be forwarded to
the Superintendent of Schools in Indian Territory, and by him, with
whatever recommendations he may see fit and proper to make through
the United States Indian Inspector for the Indian Territory to the
Indian Office, there to be made a matter of record.

SEec. 4. So far as the same can be applied, the rules for the Indian
School Service, 1898, shall be used in the government of schools and
orphan asylums of these nations, which are supported out of funds un-
der the direction and control of the Secretary of the Interior.

SEc. 5. That the number and kind of employees at each of the insti-
tutions to which these regulations apply shall be prescribed by the
Secretary of the Interior, and none others shall be employed. That
all regular employees, both white and Indian, must, before entering
upon duty, take and subscribe to an oath of office or affirmation. That
before the close of the fiscal year the Superintendent of Schools in
Indian Territory shall submit a list of such positions and salaries as he
shall deem necessary for the ensuing fiscal year for each school and
orphan asylum under his charge, accompanying the same with a list of
the positions and salaries for the current fiscal year.

SEc. 6. That the Superintendent of Schools in Indian Territory, sub-
ject to the approval of the Secretary of the Interior, shall select and
nominate for all authorized positions competent and suitable persons for
whose fitness for the performance of the duties of the positions for which
they are nominated, the Superintendent of Schools in Indian Territory
will be strictly accountable.

Sec. 7. That any nomination which, for any reason, is unsatisfactory
will not be approved, and in all cases the Department will exercise the
power of direct appointment when the interest of the public service may
seem to require it.

Sec. 8. That in every case where the appointment of an employee has
been made directly by the Secretary of the Interior without the previ-
ous recommendation of the Superintendent of Schools in Indian Terri-
tory such employee shall not be discharged without permission of the
Secretary of the Interior, but if such employee becomes objectionable a
full report of all the facts must be made and action awaited thereon.

SEc. 9. That hereafter no warrants or orders shall be issued by the
respective nations for salaries or other expenses of the schools and asy-
lums supported out of the royalties on coal, ete., or over whose schools
and orphan asylums the Secretary of the Interior has, by law or treaty,
supervision and direction.

9]

Sec. 10. That sections 17 and 18 of the “Rules and Regulations
Governing Mineral Leases, ete.,”” approved November 4, 1898, be
amended so as to provide that the salaries of teachers and other school
and orphan asylum employees of any tribe or nation to which these
regulations apply shall be paid by the United States Indian Agent for
the Union Agency, after the approval of the service by the Commis-
sioner of Indian Affairs upon blanks to be farnished for that purpose,
as in the regular government Indian schools.

SEec. 11. The Superintendent of Schools in Indian Territory will cause
as many day schools to be opened as funds available will permit.

Sec. 12. For the maintenance of each of the boarding schools and
orphan asylums to which these regulations apply the Commissioner of
Indian Affairs may enter into an agreement with the present superin-
tendent thereof, provided said superintendent be willing to enter into
such an agreement and is competent for the performance thereof; other-
wise such superintendent shall be relieved and a contract entered into
with some one who is competent to perform such duties and willing to
enter into such an agreement.

Sec. 13. This agreement shall require the person with whom it is
entered into (1) to manage the school, subject, so far as practicable, to
the rules for the Indian School Service, 1898; (2) to equip and main-
tain a boarding school, or orphan asylum as the case may be, at the
place designated during such time as may be stipulated ; (3) to care for
and educate under this agreement at said boarding school or orphan
asylum during the period stipulated in a manner satisfactory to the
Commissioner of Indian Affairs, the number of pupils named in the
agreement, which pupils must be of school age, unless by special order of
the Commissioner of Indian Affairs; no pupil to be received into the
boarding school of any nation except children of the members of that
nation ; (4) the Secretary of the Interior will prescribe the number and
compensation of employees, whose salaries will be paid as provided in
section 10 hereof; (5) the contractor making the agreement shall
instruet pupils in the ordinary branches of an English education, teach

them the effects of alecoholic drinks and narcotics upon the human sys-

tem, as required by act approved May 20, 1886 ; (6) the contractor shall
observe with appropriate exercise all national holidays; (7) he shall
instruct pupils as to the duties and privileges of American citizenship ;
(8) he shall supply the pupils of the school or orphan asylum with suit-
able and sufficient clothing, subsistence, lodging accommodations, medi-
cal attendance, school books according tothe course of study prescribed
by the Superintendent of Schools in Indian Territory, stationery, school
appliances, and all articles necessary to their personal comfort; (9) he
shall have school room exercises on five days of each week, with such
exceptions as may be noted ; (10) he shall report concerning said schools
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as may be required by the Commissioner of Indian Affairs, upon blank
forms to be furnished by the Indian Office; (11) he shall not transfer
this agreement or any interest therein, as provided by section 3737 of
the United States Revised Statutes, to any other party or parties, it
being understood that if this agreement or any interest therein shall be
transferred by the contractor the agreement shall be abrogated, but all
rights of action for breach of same will be reserved; (12) the Superin-
tendent of Schools in Indian Territory will agree upon a rate per quarter
as compensation for every pupil fed, clothed, lodged, cared for and
taught under the agreement, payment for each quarter to be computed
upon the average attendance of pupils in said quarter; (13) payments
under the agreement to be made at the end of every quarter upon
vouchers in duplicate duly certified by the United States Indian Agent
for the Union Agency that the boarding school, or orphan asylum as
the case may be, has been maintained and managed according to the
true intent and meaning of the contract; (14) the agreement shall also
provide for the abrogation of this contract on a notice of fifteen days,
provided the contractor has failed to comply with the agreements and
stipulations; (15) the school to be subject to inspection at all times by
the officers of the Department ; (16) all agreements entered into mus
be made subject to the approval of the Secretary of the Interior.

Sec. 14. The salaries of employees of the boarding schools and
orphan asylums will be paid by the Government out of funds availa-
ble for that purpose, and are not to be included in the amount allowed
for maintenance of said schools or orphan asylums under agreement as
above provided.

SEec. 15. Teachers at day schools will not be furnished quarters, but
contractors and employees at boarding schools and orphan asylums
will be allowed the use of one room for each; provided, upon proper
representations of the necessity therefor, the Superintedent of Schools
in Indian Territory may allow additional room.

Sec. 16. No employee of the schools and orphan asylums will be
entitled to receive from funds set aside for support of schools any fur-

ther compensation or allowance either in subsistence, materials, fuel,’

feed for animals, or otherwise than the amount designated as the salary
of said employee.

SEc. 17. The compensation of the Superintendent of Schools in Indian
Territory shall be three thousand five hundred dollars ($3,500) per
annum, with commutation of subsistence at the rate of three dollars
($3) per diem, when absent from his office on official business, and also
all actual and necessary expenses for transportation and sleeping car
fare; payable from the funds of the several tribes or nations as may be
directed by the Secretary of the Interior.

Sec. 18. The compensation of each of the supervisors of schools shall
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be one thousand five hundred dollars ($1,500) per annum, with commu-
tation of subsistence at the rate of three dollars ($3) per diem, when
absent from his office on official business, and also all actual and neces-
sary expenses for transportation and sleeping car fare; payable from
the funds of the tribe for which he is appointed which may be applica-
ble.

Sec. 19. The Commissioner of Indian Affairs will designate the place
where the Superintendent of Schools in Indian Territory and each of the
school supervisors shall have their offices, upon the recommendation of
said Superintendent of Schools in Indian Territory.

Sec. 20. All official communication from the superintendent of schools
in Indian Territory, supervisors, and other employees must be for-
warded through the United States Indian Inspector for Indian Terri-
tory, who will indorse on same such recommendations and suggestions
as may be deemed necessary by him.

Sec. 21. The right to change, modify, or amend these regulations is
reserved.

THOS. RYAN,

Acting Secretary.
9604b200-3-99
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RULES AND REGULATIONS PRESCRIBED BY THE SECRETARY OF
THE INTERIOR UNDER THE GENERAL PROVISIONS OF
THE ACT OF CONGRESS APPROVED JUNE 28, 1898
(30 STATS., 495), TO GOVERN MISCELLANEOUS
MATTERS IN THE INDIAN TERRITORY.

Under the general provisions of the act of June 28, 1898 (30 Stats.,
495), the Secretary of the Interior is required to prescribe rules and
regulations to govern the leasing of lands for mineral purposes, the
collection of royalties, rents, and other revenues of the nations within
said Territory, and the disbursement of moneys belonging to suech
nations; therefore the following rules and regulations shall apply in
all cases not provided for by specific agreements heretofore ratified by
Congress and the nations interested, or that may be hereafter ratified
by such nations, and regulations heretofore or hereafter prescribed
under such agreements:

MINERAL LEASES.

1. That leases under section 13 of the said act shall be entered into
with the Secretary of the Interior and on blank forms prescribed by
bim, and no lease otherwise made shall be valid or have any effect what-
ever to vest in the lessee any right or interest either at law or in equity.

2. All such leases shall be in quadruplicate, and shall contain a clear
and full description by legal subdivisions of the tract or tracts of land
covered thereby, not to exceed six hundred and forty acres, which legal
subdivisions must be contiguous to each other.

3. Minimum royalties shall be required of all lessees as follows, the
right being reserved, however, by the Secretary of the Interior in
special cases to either reduce or advance the royalty on coal, asphalt,

her minerals, on the presentation of facts which, in his opinion,
Q it to the interest of the nation of Indians within which such coal,

alt, or other minerals may be located, but such advancement or
reduction of royalty in a particular case shall not operate in any way
to modify the general provisions of these regulations fixing the mini-
mum royalty as herein provided, viz:

(a) On coal, fifteen cents per ton for each and every ton of coal pro-
duced weighing two thousand pounds.

3
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(b) On asphalt, sixty cents per ton for each and every ton produced
weighing two thousand pounds.

(¢) On gilsonite, elaterite, and other like mineral substances the roy-
alty shall be fixed according to the comparative market value of the
same to the value of asphalt.

(d) On oil, ten per centum of the value of all oil produced, the roy-
alty to be ascertained on the value of the oil in its crude state.

(¢) On all other minerals—such as gold, silver, iron, and the like—as
follows, sampling charges to be first deducted: On all net smelter
returns of ore of fifty dollars ($50) per ton and under, a royalty of ‘ten
(10) per cent; on all net smelter returns of ore over fifty dollars (%50)
per ton and less than one hundred and fifty dollars ($150) per ton, a
royalty of fifteen (15) per cent; on all net smelter returns of ore over
one hundred and fifty dollars ($150) per ton and less than three hun-
dred dollars ($300) per ton, a royalty of twenty (20) per cent, and on
all net smelter returns of ore over three hundred dollars ($300) per ton,
a royalty of twenty-five (25) per cent: Provided, That all lessees shall
be required to pay advanced royalties, as provided in said section 13,
on all mines or claims, whether developed or not, subject to all the
conditions in said section imposed.

4. That all lessees of sand or gravel deposits shall be required to pay
a royalty of not less than two cents per cubiec yard for all such mate-
rial removed, to be measured as the same may lie in the original deposit,
and for this purpose the lessee shall before removal cause such levels or
bench marks to be established or laid out as may be necessary to pro-
‘vide for the proper measurement of the quantity removed after the same
has been excavated. And all lessees of stone quarries shall be required
to pay a royalty on granite of not less than ten cents per cubic yard for
all stone quarried, measured by run of quarry, and on all stone other
than granite the royalty shall be proportionate to the comparative value
of such stone with the value of granite as may be agreed upon.

5. All lessees of oil, coal, asphalt, or other minerals on land allotted,
sold, or reserved shall be required, before the commencement of opera-
tions, to pay to the individual owner the value of the use of the neces-
sary surface for prospecting and mining, including right of way for
necessary railways and the damage done to the lands and improve-
ments; and in case of disagreement, for the purpose of ascertaining the
fair value of the use of the land and the actual damage done, the owner
of the land and the lessee shall each select an arbitrator, who, togetier

with such person as shall be appointed or designated by the Secr
of the Interior, shall constitute a board to consider and determin
amount that shall be paid by the lessee on account of the use of the
land and damage done, and the award of such board shall be final and
conclusive, unless the award be impeached for fraud. -All timber and
other materials taken by the lessee from land allotted, sold, or reserved
for use in the erection of buildings upon the leased tract, and in the
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mine or mines operated thereon, as for shoring levels in coal mines, and
so forth, shall be paid for by the lessee according to the usual rates.

6. That the owners or holders of leases which have been assented to
by act of Congress shall be required within six months from the date
of these rules and regulations to enter into leases with the Secretary of
the Interior, under the provisions of section 13 of said act of June 28,
1898, and said leases shall be subject to all the provisions of these rules
and regulations, and any others that may hereafter be made by the
Secretary of the Interior under the provisions of said section of said
act.

7. Corporations, persons, or companies who, under the customs and
laws existing and prevailing in the Indian Territory prior to the said
act of June 28,1898, have made leases of different groups or pareels of
oil, coal, asphalt, or other mineral deposits, and have taken possession
thereunder, and, by themselves or their assigns, have made improve-
ments for the development of the same, which have resulted in the pro-
duction of oil, coal, asphalt, or other minerals in commercial quantities,
shall, if in possession, be given preference in the making of leases of
said groups of oil, coal, asphalt, or other mineral deposits under said
section 13 of the act of June 28, 1898. And all persons in possession
of oil, coal, asphalt, or other mineral deposits who have made improve- .
ments thereon shall be given preference in the making of leases or the
renewal of leases for such deposits: Provided, That the failure of the
party or parties in possession of any group or parcel of oil, coal,
asphalt, or other mineral deposits, for the period of six months after
the date of these regulations, to apply for a lease of such deposits, and
in case of the renewal of a lease, their failure for the period of sixty
days from the expiration of his or their lease to apply for such renewal,
shall be held to be a relinquishment of his or their preference right to
such lease and to such renewal of lease.

In the event of a controversy arising between two or more applicants
for the lease of any tract or tracts of land for mining, and either of
said applicants claims to be in possession of the land, which claim is
denied, no lease will be given of such land until the question of pos-
session shall have been investigated by such officer of the Interior
Department as shall be designated by the Secretary of the Interior and
the right of possession shall have been determined by the Secretary of
the Interior.

8. All lessees will be required to keep a full and correct account of
al’their operations under leases entered into under these regulations
and said section 13, and their books shall be open at all times to the
examination of such officers of the Interior Department as shall be
instructed in writing either by the Secretary of the Interior or the
Commissioner of Indian Affairs to make such examination.

9. All lessees under said section 13 will be required to give bond
with two good and sufficient sureties, or an approved surety company,
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for the faithful discharge of their obligations under their leases, in such
penalty as shall be prescribed in each case by the Secretary of the
Interior, and until sueh bond is approved by the Secretary of the Inte-
rior no right under the lease shall accrue to the lessee.

10. Applications for mining leases under the provisions of said sec-
tion 13 should be duly verified by the applicants and addressed to the
Secretary of the Interior, and they shall be filed with the United
States Indian inspector located in the Indian Territory, who will for-
ward the same to the Commissioner of Indian Affairs, with his report
and recommendation as to whether the same should be allowed or
rejected, and the Commissioner of Indian Affairs will, in like manner,
transmit such applications to the Secretary of the Interior with his
recommendation.

Every application should be aecompanied by a duly cerfified check
upon the United States depository at St. Louis, Missouri, or upon some
solvent national bank in the United States, for one hundred dollars,
payable to the order of the United States Indian agent at the Union
Agency, Indian Territory, in payment of advanced royalty on lease for
one year, and in addition, if the application be allowed, the applicant
will be required to pay the cost of executing the lease, including the
war-revenue stamps required by law.

11. An application for a mining lease under said section 13, filed by
an association of individuals, must give the name of all of its members
and be verified by the principal officer thereof, and any ineorporated
company applying for a mining lease under said section must also file
with its application—

(@) A copy of its articles of incorporation duly certified by the
proper officer of the company under its corporate seal, or by the secre-
tary of the State or Territory where organized.

(b) A copy of the State or Territorial law under which the company
was organized, with the certificate of the governor or secretary of the
State or Territory that the same is the existing law.

(¢) When said law directs that the articles of association or other
papers connected with the organization be filed with any State or Ter-
ritorial officer, the certificate of such officer that the same have been
filed according to law, with the date of the filing thereof.

ROYALTIES, RENTS, ETC.

12. All royalties accruing under leases entered into for mining 1!11'-
poses under these regulations, including advanced royalties, provided
for in section 3 above, in accordance with said section 13 of the act of
June 28, 1898, shall be payable in lawful money of the United States
or exchange issued by a national bank in the United States, to the
United States Indian agent at the Union Agency, in the Indian Terri-
tory, who shall be at all times under the direction and supervision of
the United States Indian inspector for the Indian Territory. Said
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advanced royalties shall be payable $100 on the making of the lease,
$100 in one year thereafter, $200 in two years thereafter, $200 in three
years thereafter, and $500 on the fourth and each succeeding year until
the end of the term thereof. All other royalties in accordance with the
schedule provided in these regulations (unless modified in any particular
case by the Secretary of the Interior, as hereinbefore provided), shall be
payable to said United States Indian agent monthly, and shall be paid
on or before the 25th day of the month succeeding the date when such
monthly royalty shall have accrued. All such monthly royalties shall be
accompanied by the sworn statement, in duplicate, by the person, cor-
poration, or company paying the same, as to the output of the miﬁe, oil
well, or quarry of such person, corporation, or company for the month
for which royalties may be tendered. One part of said sworn statement
shall be filed with the United States Indian agent, to be transmitted to
the Commissioner of Indian Affairs, and the other part thereof shall
be filed with the United States Indian inspector located in the Indian
Territory.

13. The said United States Indian agent shall receive and receipt for
all royalties paid into his hands when accompanied by the sworn state-
ment as provided in the preceding regulation, but net otherwise, and
it shall also be his duty to collect, under the supervision and direction
of the United States Indian inspector for the Indian Territory, all rents,
permits, revenues, and taxes, of whatsoever kind or nature, that maj
be due and payable to any Indian tribe or tribes to which these regu
lations may apply, as provided for by the laws of such tribe or tribes

14. The rents and permits, taxes and revenues provided for by the
foregoing regulation to be collected by the United States Indian agent
shall be due and payable to him in lawful money of the United States
at the time when such rents, permits, taxes, and revenues would, under
the laws of the particular nation, have been due and payable to the
authorities of such nation had not the act of June 28, 1898, and espe-
cially section 16 thereof, been passed.

15. All moneys collected by the United States Indian agent, as pro-
vided in these regulations, shall be, as soon as practicable, deposited
by said agent with the assistant treasurer of the United States at St.
Louis, Missouri, in the like manner as moneys known in the regulations
of the Indian Office as ¢ Miscellaneous receipts, Class II1,” are deposited,
with a statement of the tribe or tribes to which said moneys belong, the
proportionate share of each tribe, and the particular source from which
the same is derived—i. e., so much from mining leases, so much from
reuts, ete.

DISBURSEMENTS,

16. The salaries of all officers of any tribe or nation in the Indian
Territory to which these regulations are applicable, provided for by the
laws of such tribe or nation, shall be paid by the United States Indian
agent, under the supervision and direction of the United States Indian
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inspector for the Indian Territory, and upon authority specifically given
therefor by the Secretary of the Interior, ont of moneys in the hands of

the Government of the United States subject to disbursement therefor

under the direction of the Secretary of the Interior, belonging to such
tribe or nation. And for the purposes of this regulation all such offi-
cers shall be required to file with the said United States Indian agent,
in duplicate, a claim for salary, setting forth the amount claimed to be
due, the time within which the services for which compensation is
claimed were rendered, that the services were actually performed by
the claimant, the tribal law under which said services are alleged to
have been rendered, and evidence that the party claiming compensa-
tion as an officer of any such tribe or tribes is in fact such officer (such
as the original appointment or the election of such person to fill the
position claimed to be occupied by him), and said claim shall be duly
verified by the claimant.

17. All salaries of teachers employed in the public schools of any tribe
or nation to which these regulations apply, payable out of the funds of
such tribe or nation, shall be paid by the United States Indian agent
under the supervision and direction of the United States Indian in-
spector for the Indian Territory, and by authority of the Secretury of
the Interior, out of any moneys of the tribe or nation available for the
purpose, and all such teachers shall be required to file with the United
States Indian agent, in duplicate, a claim under oath for the amount of
salary, furnishing the information and evidence required in the above
regulation for the payment of salaries of officers of such tribe or nation.

18. Before any salaries of tribal officials or teachers, as above pro-
vided, shall be paid by the United States Indian agent, the claims of
such officers and teachers shall first be transmitted by the agent through
the United States Indian inspector for the Indian Territory, with a full
and detailed report and all evidence filed therein, to the Commissioner
of Indian Affairs, to be submitted to the Secretary of the Interior for
his action thereon, and upon approval thereof, the United States Indian
agent shall make requisition for the money necessary to pay the salaries
authorized to be paid, and shall pay the same, rendering account in
the usual manner therefor.

SCHOOLS.

19. For the purpose of the proper supervision of the schools of any
tribe or nation to which these regulations apply there shall be
appointed by the Secretary of the Interior a capable, competent, and
discreet person, who shall have had experience in educational work, to
be designated as ‘“supervisor of schools in the Indian Territory,”
whose duty it shall be, subject to the direction and supervision of the
United States Indian inspector, to visit from time to time, examine into
and supervise the conduct of schools of such tribe or nation, and to
report fully and in detail, as often as may be desirable (at least once in
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every month) to the Commissioner of Indian Affairs, through the
United States Indian inspector, the condition of each school in the
Territory, the methods of instruction employed, the efficiency of the
teachers engaged, and shall make such recommendations concerning
the same as he shall deem best.

20. The compensation of such supervisor of Indian schools for the
Indian Territory shall be $1,500 per annum, with commutation of sub-
sistence at the rate of $3 per diem, when absent from home in the dis-
charge of his official duties, and all actual and necessary expenses for
transportation, payable out of the general appropriation for Indian
schools. 4

21. Should it appear from the report of the supervisor of Indian
schools for the Indian Territory at any time that any teacher of any
school is incompetent to properly instruct the pupils of such school, or
is of immoral character, or that for any reason the continuance of such
teacher in the service would be to the detriment thereof, then it shall be
the duty of the Commissioner of Indian Affairs to bring the matter to
the attention of the Secretary of the Interior for his consideration and
action, the purpose of this regulation being to provide efficient, compe
tent, and moral instructors for the youth of the Indian Territory,in
order to fit them to become good, useful members of society.

22. The right to change, modify, or amend these regulations is
reserved.

CoRNELIUS N. Briss, Seoretary.

DEPARTMENT OF THE INTERIOR,

Washington, November 4, 1898,



APTEN PIX.

FORMS OF MINING LEASE, BOND, AND AFFIDAVIT OF SURETY PRESCRIBED
BY THE SECRETARY OF THE INTERIOR UNDER SECTION 13 OF THE ACT OF
CONGRESS APPROVED JUNE 28, 1898 (30 STAT., 495).

[Write all names and addresses in full.]

INDIAN TERRITORY MINING LEASE. (.cceee.... NATION.)
Indenture of lease, made and entered into, in quadruplicate, on this ......_.... day
el i ey y AL D. 189 ., by and between ._ Il , as Secretary of the Interior,
pantiiattite tiratiDart) and. o Db Ui, | SR e UG o8 et D ST
of i padi . s comnby of i . x.lsdl , State or Territory of .......... , part.... of the

second part, under and in pursuance of the provisions of section 13 of the act of Con-
gress approved June 28, 1898 (30 Stat., 495).

Now, therefore, this indenture witnesseth, that the party of the first part for and
in consideration of the royalties, covenants, stipulations, and conditions hereinafter
eontained and hereby agreed to be paid, observed, and performed by the part.... of
the second part, ...... executors, administrators, or assigns, does hereby demise,
grant, and let unto the part.... of the second part, ...... executors, administrators,
or assigns, the following-described tract of land, lying and being withinthe ._._.____.
Indian Nation and within the Indian Territory, to wit: The ........_. of section
.......... , of township! ..._..__._of range? .......... of the Indian meridian, and
containing .......... acres, more or less, for the full term of .._...._.... years from
the date hereof for the sole purpose of prospecting for and mining? ...__._....._.

In consideration of which the part .... of the second part hereby agree .... and
] 9900 VE Ll Y executors, administrators, or assigns, to pay, or cause to be paid, to
the United States Indian agent for the Union Agency as royalty the sums of money
as follows, to wit:

On the production of all coal mines developed and operated under this lease, the

ganiiof 0ol cents per ton for each and every ton of coal produced.
On asphaltum, the sumof ...__..__. cents per ton foreach and every ton produced.
Onoil fthe sumfof = .o ol per cent of the value of all oil produced.

On all other minerals—such as gold, silver, iron, and the like—as follows (sampling
charges to be first deducted): On all net smelter returns of ore of fifty ($50) dollars
per ton and under, a royalty of ten (10) per cent; on all net smelter returns of ore
over fifty ($50) dollars per ton and less than one hundred and fifty ($150) dollars per

ton, a royalty of fifteen (15) per cent; on all net smelter returns of ore over one-

hundred and fifty ($150) dollars per ton and less than three hundred ($300) doliars
per ton, a royalty of twenty (20) per cent, and on all net smelter returns of ore over
three hundred ($300) dollars per ton, a royalty of twenty-five (25) per cent.

And all said royalties accruing for any month shall be due and payable on or
before the twenty-fifth day of the month succeeding.

And the part.... of the second part further agree.... and bind .......... execi-
tors, administrators, or assigns to pay or cause to be paid to the United States Indian

1 State whether north or south., 2State whether east or west.  * State what mineral is sought.
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agent for the Union Ageney, Indian Territory, as advanced royalty on each and every
mine or claim within the tract of land covered by this lease, the sums of money as
follows, to wit: One hundred dollars per annum in advance for the first and second
years, two hundred dollars per annum in advance for the third and fourth years,
and five hundred dollars per annum in advance for the fifth and each succeeding
year thereafter of the term for which this lease is to run, it being understood and
agreed that said sums of money to be paid as aforesaid shall be a credit on royalty,
should the part.... of the second part develop and operate a mine or mines on the
lands leased by this indenture, and the production of such mine or mines exceed
such sums paid as advanced royalty as above set forth; and further, that should the
part.... of the second part neglect or refuse to pay such advanced annual royalty
for the period of sixty days after the same becomes due and payable under this
lease, then this lease shall be null and veid, and all royalties paid in advance shall

become the money and property of the .......... tribe of Indians subject to the
regulations of the Secretary of the Interior aforesaid.
The part.... of the second part further covenant.... and agree.... toexercise dili-

gence in the conduct of the prospecting and mining operations and to open mines or
sink wells for oil, and operate the same in a workmanlike manner to the fullest pos-
sible extent on the above-described tract of land; to commit no waste upon said
land or upon the mines that may be thereon, and to suffer no waste to be committed
thereon, to take good care of the same, and to surrender and return the premises at
the expiration of this lease, to the party of the first part, in as good condition as
when received, ordinary wear and tear in the proper use of the same, for the pur-
poses hereinbefore indicated, and unavoidable accidents excepted, and not to remove
therefrom any buildings or improvements erected thereon during said term by
.......... , the part.... of the second part, but said buildings and improvements
shall remain a part of said land and become the property of the owner of the land
as a part of the consideration for this lease in addition to the other considerations
herein specified, except engines, tools, and machinery, which shall remain the prop-
erty of the said part.... of the second part; that ._._.. will not permit any nui-
pance to be maintained on the premises, nor allow any intoxicating liquors to be
sold or given away to be used for any purposes on the premises, and that ..._.. will
not use the premises for any other purpose than that authorized in this lease, nor
allow them to be used for any other purpose; that ...... will not at any time dur-
ing the term hereby granted assign or transfer .......... estate, interest, or term in
said premises and land or the appurtenances thereto to any person or persons whom-
soever without the written consent thereto of the party of the first part, or his suc-
eessors in office.

And the said part.... of the second part further covenant.... and agree.... that
-----. will keep an accurate account of all mining operations, showing the whole
amount of mineral.. mined or removed, and that there shall be a lien on all imple-
ments, tools, movable machinery, and other personal chattels used in said prospect-
ing and mining operations, and upon all such minerals, metals, and substances
obtained from the land herein leased, as security for the monthly payment of said
royalties.

And the part.... of the second part agree.... that this indenture of lease shall
be subject in all respects to the rules and regulations heretofore or that may be
hereafter prescribed under said section 13 by the Secretary of the Interior; and,
further, that should the part.... of the second part, ...._..... executors, adminis-
trators, or assigns,violate any of the covenants, stipulations, or provisions of this
lease, or fail for the period of thirty days to pay the stipulated monthly royalties
provided for herein, then the party of the first part shall be at liberty, in his discre-
tion, to avoid this indenture of lease and cause the same to be annulled, when all
the rights, franchises, and privileges of the part.... of the second part, ... .. .._.
executors, administrators, or assigns, hereunder, shall cease and end, without tur-
ther proceedings.
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.The I)art..;.. of the second part ...... firmly bound for the faithful compliance
with the stipulations of this indenture by and under the bond made and executed
by the part.... of the second part as principal.... and

as suret...., entered into the .......... day of ..........,189_., and which is on
file in the Office of Indian Affairs.
In witness whereof the said parties of the first and second parts have hereunto
set their hands and affixed their seals the day and year first above mentioned.
[sEaL.]

: ;i Secretary of the Interior
Two witnesses to each signature. - i

"""""""""""""""""" zas DO s M e ]

"""""""""" samsto [sEAL.]

"""""""""""""""""" cas OB L e S e}

"""""""""" (;asto....-......‘.‘.__.....-... [sEAL.]
____________________________________ {

;as I L S SR S [sEAL.]

NGt DEPARTMENT OF THE INTERIOR,
DEPARTMENT OF THE INTERIOR, U. S. INDIAN SERVICE,
Wasmixcron, D. C. UNION AGENCY,
laiscogee, T, Too ool Loel it (59

Respectfully forwarded to the C

d . . 2 . . o ; 4 oL

MINERAL LEASE, missioner of Indian Aftairs for considera-
tion with my report of even date.

INDIAN TERRITORY.

The Secretary of the Interior Indian Inspector.

To DEPARTMENT OF THE INTERIOR,

OFFICE OF INDIAN AFFAIRS,

........................................ Washington, D. C.,..............189..
........................................ Respectfully submitted to the Secre-
. tary of the Interior with favorable rec-
Of ommendation.
.................. SRR B ) TPTTRRERSTA A
ehloci 1 i oy Bk o Commissioner.
0 e b by g A ot DEPARTMENT OF THE INTERIOR,
Nation, Indian Territory. Washington, D. C.,...........189..
Approved:
Dated. it o S 1895 8
Bxpires. (21021049 Secretary.

4 Stamps are required by the act of June 13, 1898, to be placed on leases as follows: Leases for one
year, 25 cents; for more than one year and not exceeding three years, 50 cents; and for more than
three years, $1. Lessees must furnish stamps for all leases.
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BOND.

Know all men by these presents, That wel .. ... ... ... L. .oi.cc-oc......
AT S e st i M ORIt o IR IS oRIRe o S Be M e Ll S
MEprTincipalsiandie teg T fE el Ut SR e T R e e e
DL R R RN S L R S e e A s e S e L
el e LR S SR R SR e O B B e RN ¢
O W SCE TR T (U e | R e O e e e R e T S R
as sureties, are held and firmly bound unto the United States of America in the sum
OFI AN L dollars, Iawful money of the United States, for the payment

of which, well and truly to be made, we bind ourselves, and each of us, our heirs,
successors, executors, and administrators, jointly and severally, firmly by these

presents. Sealed with our seals and dated .......... dayisofiocetiincte , eighteen
hundred and ninety-...........

The condition of this obligation is such, That whereas the above bounden .......
a8 principal...., entered into a certain indentuare of lease dated -............ 51895
vl B e e ARG 0 G s e T NI | s L e L
the Secretary of the Department of the Interior, for the lease of a certain tract of
land located in the .......... Nation, Indian Territory, for the purpose of prospect-
ing for'and MINING .. oo ooatevam--aeBl b kst il ook
for the periodiof L = .c.... years.

Nowindfithe above boundenc o i SR | . oI Lo o LR SR

shall faithfully carry out and observe all the obligations assumed in said indenture
of leagse'by ik i and shall observe all the laws of the United States, and regu-
lations made, or which shall be made, thereunder, for the government of trade and
intercourse with Indian tribes, and all the rules and regulations that have been or
may be prescribed by the Secretary of the Interior under section 13 of the act of
June 28, 1898 (30 Stat., 495), relative to mining leases in the Indian Territory, then
this obligation shall be null and void, otherwise to remain in full force and effect.

Signed and sealed in presence of?

.......................................................... Heicoll
.......................................................... [r. s.]
.......................................................... [L. s.]
.......................................................... s
.......................................................... [L. 5.1
R o T

1The Christian names and residences of principals, and of the sureties, where personal sureties are
siven, of whom there must be two.

2 There must be atleast two witnesses to all signatures, though the same two persons may witness all.

3A seal must be attached by some adhesive substance to the signatures of principals and sureties.
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AFRFIDAVIT OF SURKETY.
[To be used only when individual sureties are oftered.]
S BB o DB U Ay SR {
3
oty ofise e i § #
Lt e , one of the sureties on the prefixed bond of ...... santid AR I

do depose and say that I am worth, in unincumbered property, over and above my

debts, liabilities, and exemptions under the laws of the ....._...... O ELVL e A LG
.............. dollars and upward, as follows:
Real estate, valued at $.......... Mt in CASE S , and consisting of'. ......

(1SignERumORy R A IR ) [ ol S G
(Post-office addres

Sworn to and subscribed before me this ...... Ao diior s e
(AU R DA ey . A P T L DD g B

St e T LT do hereby certify that ........... .. who administered the above
oath, was at the time of doingsoa ...__.. .. .........._.. in and for said ........
...... , duly qualified to act as such, and to administer oaths in such cases, and that
I believe his signature, as above written, is genuine.

In testimony whereof I have hereto set my hand and affixed the seal of ._....._..
.......... this ...... day of ........ one thousand eight hundred and ninety ......

1 Here state whether city property, improved or unimproved, or improved farms or urimproved lands.
Property must be described by street numbers. lot numbers, or section and township numbers.

2Here describe the nature of the property, whether notes, bonds, stocks, merchandise, etc. State
also the present market value, as near as practicable.

)







